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About the Journal

FOYER:The Journal of Humanities, Social Sciences, and Education
a publication of Faculty of Liberal Arts, Mahidol University, was first published
in 2024. Two semi-annual issues are scheduled for January - June and
July - December each year.

FOYER: The Journal of Humanities, Social Sciences, and Education
publishes articles in Thai, English, and also other languages. The editor
welcomes submissions of previously unpublished manuscripts in four
categories: academic, research, review articles, and book reviews. Submitted
manuscripts will be screened through a double-blind review by three readers
from relevant academic disciplines.

FOYER: The Journal of Humanities, Social Sciences, and
Education welcomes submissions of previously unpublished manuscripts in
four categories: academic, research, review articles, and book reviews.
Submitted manuscripts may not currently be reviewed for other journals.
A complete version of articles appearing in conference proceedings may be
considered, provided that the author (s) has extended the original by 60% at least.
In this case, an explicit acknowledgment of the first publishing is required in the
extended manuscript.

Scope: Covers Liberal Arts content, including Linguistics,
Humanities, Social Sciences, and Education

The Faculty of Liberal Arts, Mahidol University is launching FOYER:
The Journal of Humanities, Social Sciences, and Education as a forum for the
publication of research and academic endeavors by Mahidol staff and its reader
members. Two semi-annual issues for January - June and July - December
are published each year. Academicians, researchers, and students are now
invited to submit manuscripts. Any further inquiries can be directed to
mulajournal@gmail.com
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Editorial

This issue of FOYER: The Journal of Humanities, Social Sciences,
and Education, Faculty of Liberal Arts, Mahidol University, marks the ninth
year of this journal: Volume 9 Number 1 (January — June 2026).

In this issue, eight articles with diverse contents within
the journal's academic scope were rigorously reviewed through a double-blind
peer review process by three expert reviewers from various institutions per
article. The articles featured in this issue are of theoretical value for scholars and
researchers to further develop knowledge, build upon existing research, or
generate new bodies of knowledge.

The editorial board would like to express its sincere appreciation to
all authors who have submitted their manuscripts for publication in this
journal, and to all reviewers who have kindly read and evaluated the articles
and provided invaluable suggestions. Last but not least, we are deeply
grateful to all working staff and consultants whose contributions have been
instrumental in bringing this issue to publication.

The editorial board sincerely hopes that this issue of FOYER: The
Journal of Humanities, Social Sciences, and Education will be of academic
benefit to all readers. We welcome individuals who wish to submit
manuscripts for publication, and all submitted manuscripts will be put
through a thorough peer review process by both internal and external
reviewers. Should you have any comments or suggestions, the editorial
board is always open to receiving them in order to further improve and
enhance the quality and standards of this journal.

Korrakod Peatsasadee, Ph.D.
Editor
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Lookkaew Chotiros:
Women's Writing, BDSM, and a
Critique of Democratic Gaps

Phairin Thepprayoon
College of Interdisciplinary Studies, Thammasat University
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Abstract

This article examines the narrative “We Screwed on the Day of the
Coup” from the book “Black Cherry: A Drug Called Longing”
through by a writer under the pen name of Lukkaew Chotiros as erotic
literature through the lens of ecriture féminine, exploring how
women's sexual writing in the context of BDSM can serve as a
critique of democracy. The study found that both women's sexual
expression and BDSM practices remain taboo—even within
democratic spaces—due to the wunderlying power structures
embedded in democracy, which are phallocentric. At the same time,
BDSM represents a simulation of power play, wherein the power
dynamic is distributed equally—even to those in submissive roles.
This dynamic stands in contrast to democratic systems, where
women’s voices and gender-nonconforming voices are often
marginalized. Thus, women's sexual writing in BDSM narratives
becomes a powerful critique of the unequal distribution of power
within democracy.

Keywords

democracy, Ecriture féminine, BDSM
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Wauad i3 sunalumisdodonidaanuad1auin” o9
Rungchaimongkol (2005) Wu31 Wil dnidsurisu1sdiuazdiiaus
AflouuaziAuAi A uuINUINUTENs WU gelilalinuaini
wsvnassandely vietndoundsunsdnfhiaueudeiidunum
mramanuulng weiied gauda Adalnisnensldifiu
feuliwinfsumananguaginaeiy iamﬁgﬁzwmmﬂﬂmjﬁﬁq
AsseLdniey

n13A nw191ueIg i3 1ufsa (Chotiros, 2019) Taidu
A5ANEN L%aé'?ulumumﬁmﬂﬁuLmemié’s (Erotic Literature)
mammuawaamwgmnwummwmq (Ecrlture féminine) 71 14aUD
LiENLWV‘TLLu’J BDSM ¢hentundinsslunsan & muaﬂmmvmmwuu
3 oamauda Fesalufansinindinsal fguasiwaidndnii 3y
Judrmuangnasidnee

NSDULUIANIIUIRY
Ecriture féminine

wnAnan3deaonaavie French Feminism (uiiunfn
fiRnusunvemadouresinds Aundeiiausfensoneuns
euwuudene fedudusniivesharudilaffe madeuuuugued
Ecriture féminine Wnfiafazls LLé”Jmm%uuwﬁmﬁaﬁLLmﬁmﬁLaua
ileaudnansiBeunuugmefunsdeludnuasin

gounauluduuiAniniinszivessosntazaines dyas
19 q Arulaefddsdiduaudnans idednisladyayzadly dywys
wiantuezdeanumnglaedfiduaudnans dudgedsnateduay
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“lajanysal” wszmanseliiiiaed uareandueiiddsd (Penis Envy)

(Wongyannava, 2014) @ swurfnd vinlsigf e sgnvinlsinaneidudu

(otherness) wazazgnnaviuviateaudundgafialy (Coole, 2013)

liigavindy Madeuvesueniideniiertesiugndgs dununeis
=~ & v & A o 1% I a

mMsweuty o deaduluiiovalsarsannuidundge (Wongyannava,

2014) vit olvinnegedAudsaney M anuiduyie (phallocentric)

ANUAAINEIARINalANsEefmlUgnnrunnume

fithaulafe muLG?JstJENQ%wﬁﬂ%gﬂmmduﬁumw‘ﬁauﬁﬁ
WRNG MTINY uarAUTALAU (Siedler, 1989 as cited inWongyannava,
2014) ﬁQSuLﬁaQ’mm%uﬁwimﬁq wWhiszasAvasninniadunis
vatea1usd uneg e o ev I wdd ananendud PPRRE
Tnonisvildudinarsdueinan n3eAaonsidouidl ssingnds
(Wongyannava, 2014) LLazﬁiﬁquﬁy ‘ﬁﬁg (Cixous, 1976) T9L8UD
T wde “WWeou” dresenieuazdszauniseluvisainundunds
voses elimdslineanideuvesie

SLWA WABIUUII (Wongyannava, 2014) ¥818AUNTITLY
voufene viiomaiTeuvesdadioiliindunndeu (aet) orvun
unumiuds duassndounaonaidtinfeldliindaiunegluga
fndoniwieiisuwingune dsiguie “@ou” adulusadoudfoa
fing q wamennsunnd Hessdeudveniaeann Hnleauazannau
Aot neHuauUIgVS uarsias auAuazaudfy
wiifisadudsalugiusnedia uazdaouitnuainnudundgs
Aldannsolianuimelasvadlidudayasliuauduman
Usgnsuils
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A55n% e1nsal warn1SileunantuaIannUseuun 2e

]
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wnAnansdevaeniuaa senstuvasseusuitadidugudnans
Fedyyzdaunussan MawfignyduindmivuuiAnas Ecriture
féminine fifie “gudaazaunsaianfelszaunisalninuauaunIane
vosuldogals 2 Alnunazidels 2 viegrelsdsazannsaansain
130931903319 BuazInlavesminisauardunseanylunudeu

15U19” (Coole, 2013)

U The Laugh of Medusa 984 Cixous (1976) Hunudimedu
suuliiug g Inonisueuidesduliiuiuggi ldfilontaleian
Sess1vesies uazuandliiiiudsfedninuaznisauauitldlunis
wirnides (unsiandes) veumdsly dedriauazmsmunuidsswes
Q'M@ﬂﬁy’uﬁ’ﬂﬁﬁ’sLN@J“&i’Iﬂa’lﬁJLﬂuadﬁﬁﬂﬂﬂﬂﬂﬁ’J Fahufionsidenau
s1unaliiuge Faduiunureadesiivneluvesidsluaunisi
Cixous (1976) Fnauelvigndgedeu “s19n18” vosdliosasly
Fe519n1e u AidAeFossn Ysvaunsal Lazdndnwaivesiiasiivgn
sanannseufmunvedlasas1sderumeidulvg wasidusnnie
fiay “gniulannduniesies” Fsnsgniuldmadudeslosume
$1M1y MImuauNIsdiaL Lazanuguussivdgsldnuiiengionm
wiFunsosdvsuasiies

“SNYVBIE N Qjﬂsum&Jmmdmmeﬁqiwmeﬁﬁmﬁa
aunsadianuguivianievesnuadld (Lindsay, 1986) WEvejandu
gnvihlidesananuiuanulsisauvesiiies Fremtiu maideu
finasusdonddudunuafous essvesndaiidulude
91510l mmifﬁﬂ (Suwanwatthana, 2014 as cited in Prachathai, 2014)
uaziFessImanALazmeunI Nt ldgngeieudoudu
viadunidunmsuasueniudsnnnsideunuumedulugjie
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Cixous (1976) 18337 §UI1LWANNAYS 131 BINANINTT
Feushe mszamwidunidueiesdieildlunsnaviugndslugius
mauwaﬁgﬂﬁﬂﬁﬁw waviisondu the laugh of Medusa fns12n13
wuswdunmsimedeaumedulngiiae wazisideiqedde
A3108U (Suwanwatthana, 2014 as cited in Prachathai, 2014)

nudendadunsusznmadennudn aande Ussaunsal
vimuaRu1aUsEnsvesifou wazidod seu 9wd wiudluyn q
Aignusidnisned A usu U17599n150 04 V0] e 95 9N15NATIU
n1smdumvauvesdnsUlag nslsuvesingdldoesdAry
fiurauls Bademadudurhausiudiuns “@ndessmana”
VDI Fadudstewiumlaenasn uazidunisidrsuiuibosn
nenadlesegniswedudnduarUszisulne donsidouvesnds
98 avdu FaFenduiiuinisdeuildineduresfudanduan
annsia g essamanad ldldsveyan nionszitanislely
msimnsnadesinadiluiumumeesiudgsuiiuiifutosndos

N33y
1. Anw1deyadnnien15ileuves v (Ecriture féminine)

Tusssu BDSM uavUseiAmansiusgusens 22 wguniau 2557
lneiUeiu

2. 3@ un “Lse1nuluiusgusems” laefiansan
SfukArIIMENSeuveEvds (Bcriture féminine) Uazd1una
Aaunurfuszuitmaianiedwnaivsingluianssu BDSM uax
wasmsunalufiuiivszusulag
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NaN15I38
1. “AoAnuisain”: 1MENSEUToLNAYDILNN

“89naulnssiusgusems auddaunssunniiv Gaduraniy
Ausgusenns dudawennuisei1” (Chotiros, 2019, p. 87)

domdanandnsdatumemanisgussnsluiud 22 nunau
2557 \iloyidhenmssauinagnideustidlssudsiiuns “Tounszumn
U7 uae “ponnuisai” Asithadldludemdandnn Aonisussens
AMBINTT “AonnUIsIE” Fadumsusssreanntndounds lulan
fimsTeuseanadudsdsevinudmivindgunlnonasn mszded
Hunedin “W@Weu” ﬂ’mmmﬂuﬂgmﬂﬂuamm wildlutufentsynamen
GUENNWUQN’IUWNJJUiﬁVIS (Wongyannava, 2014, p. 111) ‘&NVL’LJﬂ’m
o mmam’uLimwmﬂmwﬂwmwm “aelu” vouindge sudu
ﬁuﬁgﬁuﬁaﬂﬁmmaqﬁﬁma (Wongyannava, 2014, p. 170) §eunnsing
nmslounszunnitu ddinmeesituiineuenvesune

n1sdauanInYesnIsnennuLs wiaanaduuisen
favvioudsanuguvosiud iferuannsofmiulfiasinfernugy
93¢ 9 wswesnunUaeUnnvends linsiunwinisliiesi
nsnsgiuiutuifenuguesiuduazendosiosiniue]
Pwesludanusuaidududnuuzvesnailoudiideddugudnans
(phallocentric) WazN1TUNAUAIUAVUULIOUNYVDINEIIHIUNNT
Foufidunislunsveumznisdeunuuiideiiugudnans Tngld
Madeu “sremevesiivde” iusieiriinennuisaii ileuansviiiu
Ingeaunsadanuaivismeduetdd  nglidnludesidnia
v (Lindsay, 1986)
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uenantiaziulddn Aanssumanednaldunsnensual
Fafidosguszmanenly favsslon “Benalnssnuisussms” uas
“Badufiantatudgsems’ Auanddiifufanisinindnisdes
“sufu” seminedazasaailuueiufmazasduiduindg iy
nansuel Gamadeurmiienisiinanadiuluwsveimneaguisad
Aidunilslunszurumailsudmessmevesndaruiu udnndeu
Fesengluniunililfduludionmenindeuresueiisntn
sremeveudslilifanuguissanmfivsegaden usidunsld
semeiievilissmenansfuiiufivuasedusiua (Wongyannava,
2014, p. 29) S?faémwﬁlfJurjaummﬁﬁaéwmwmmﬁﬂmi

dsiinaulalunisdeusemelinaeiduiiuiivuodesiung
Snuszmisniledio fifsunansmnungulnssiamsiudndiilasedu
Srunamfianis Tnsdeideulufunsyuyamanisdios feanunsoues
Tudnuispmisléin “wnd” Jududsduuftindluamenivesdgiiaveld
F3Usuun1sUnasaauula (Wongyannava, 2019, p. 355) fdegnld
Tugugues “nMssusd” WodeduizUszmsinunadeu Wsuh
fumadnsiunsguuvdonsuseiias fadunmdnnduddusiua
fraula

fdlundufeidiedounavesndaidgniouiotllg
fufivosnisinndnaidies fadeldindunmafouieonfudiui
mim?{aulmmaﬂmﬁaaﬁgﬂ%maﬂmﬁ%w navu (Delap, 2024,

La@a1ns6l (Songsamphan, 2008, p. 5) D3 UIBUITIFURINAIIRILALTY Jguay do

myLLauaﬂlm'smaﬂumLauamLsaamemmaﬁmaaaa’iuamuumsamwummm
Welhen u,amaqmeaaLﬂumaqmmﬁlmmﬁmum SIUTINNTUANIDD AN
athadaweiduddlal
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p- 130) Fefinsartuil Cixous (1976 as cited in Wongyannava 2019)
uelin milfuwmammaﬁluwamwm athatfesfausaaniiui
A151504 luimmﬂmaamiwu S9u9s “ugade” (Fosvaasely ulfus
ﬁméﬁmﬁ%L%‘sJﬂ%aﬁwﬁugmzﬂwmwumaﬁaLaaﬁmm

Anfudindeausadeould wazazdou msizn1sduves
fudaduns “Aufudn’ wasfvdesdediinmoneldnindouves
#¥18 (Cixous, 1976) et eldidndlunissassdnienisides
'fTNLTJumiﬁu%wslﬁ@’mﬁwuﬁ”uﬁmqmnﬁmLszj'uf"fu

M3 TeurieT1aN1e v M liissIMesTUUINAINTTWaY
mn%mwuﬁaﬁﬂuquéﬂawwhﬁ?u upgadianungenlunsannou
SrunaveanfansTldg AR umsun s U YU sETy
dneng

“audsdynnliifuaatsd annguauiiaududmszen
g sindauitunniunds auesiniendumdeiiuiudes wag
L‘wswmmd’wLLazLaaz%yumaﬂmﬁ'wﬁﬂﬁd’umuQmaammflu
UagAN18” (Chotiros, 2019, p. 87) UszleArnaa dlofimsansauiu
Fomudn “Tauinsudafunsam’'ds gruvimsesuniAsusew”
(Chotiros, 2019, p. 87) W3 avau1sneusuladn daaeas “du” aylu
Ul N3y s ed 1uTgUsEmIA e N3 Fanuludl ull aisnsne
WioSenSadvsmeldusunl 2557 (2014) maa@’u@aawlﬂﬂdﬁamﬂaﬂ
mﬂlﬂﬂidﬂmia'aLﬁswaarzg’mﬁﬂuﬁyuﬁaﬂmimm‘]uﬁﬁaé’mﬁm
wdausiuTIna Seunrditoag luamssuiisesivdensuntedlly
deweuseid naentufisauuen ﬁﬂmiﬂﬂﬂmiwmﬂmﬁgﬂLU?iyaqs’h
(Beard, 2020, p. 23) n3zviadnluiiagiuies Muituszsdleeflyladu
Nufivaenddli unninAlunsiad oulm (Tangklieng, 2020 as cited in
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A Ui nnod
Fenfedadumsfimeamumeenalumsiaiuiiguds uenaini
N3 “diuaziaosiu” TurunansusIeINIATeINITAAIENI YA
Fadudanianislénsdousosnuidevesgmgslunisinie
grunasgmianisdndae

Chaichumkhun, 2020) 91 UN5L0 &L BN e 94417

dledoundulusnssunssunounindidinsanidostussning
33nstnauadonnd lunwdes “ouna Undauasidawe:
UNTLASIEYITTUNTIULAYA1U1SUailne” (Srivorakan, 2003)
TnedAnwriuassanssuiesassnamiy, $u a1s1 uazdanislsin
ﬂismuﬂﬂwmaﬂmmawﬂmﬁmimmuawJLL‘uwaULamLLas
CERIRIERE T u'%aﬂisﬁqnﬂwé’ﬂwa}umﬁmﬁﬁgﬂﬁwLauaiuaiimmiu
nuAdoway vnnuansdeundednduiuduiudieuassanssy
Fulusndu msvuenanazs@oudesniuidoetinsedunsanuda
naAdmaiudaiuludiermemunaituesss sufeihmigluds
SruaspmAIN1TBNeIY

2. mudsusinamndiadenia: BDSM fumsinnsdosindy
Uszasulae

J1de “nsnfilutuszussmns” vesiazas Avidiaula
velseifiuiine dnvazueinis “efy” tu flesiuszneuduideon
wazmnuTaUin Fedenndesiuimusssy BDSM dadudnuazves
Aonssumamaiuenyuy wedauandliifiuin Aanssu BDSM danann
Tisadufanssumaneivingy uadadanunensnslunisilitiy
nanetdunsuanseandedayy Tulsvlen “wiloudydnualunsedis
AadlvilonUadmUnauinmileuds uaaenldduase q lowendnsiu
flaansdnandalannszunn” (Chotiros, 2019, p. 87) tuduuseloai
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' LY

Y1aula wazulinemaIudn “duanualuneeg1s” AInanInungid

17
o o

Faudnwalle mndlesusaludndniia ndauasaniuia unaunui1ves

o
o

farasnavlduauleegaiuIaulagenin

“i51aglieniudnauninusemavsiivszvsulng” Aunsedu wells
wey duAnlule Huseldaaunisalusanaiulils “ArnuReusiionn
N1959M1” dunse@uneu (Chotiros, 2019, p. 87)

& st unauledmsuunaunund Aensusne fusyning
“erudon” fu “UssanSulae” Badeazas “du” nd1an “Ay
deuseniiagendn” (Chotiros, 2019, p. 87) ﬁuﬁqs’jﬁﬁwlﬂgﬁwmm
#71 vilumnuBeuds “a3enn” Ussnsulee fuiindotesindely
auduuszasulaedivihly “anuiieu” Tnswnizanudsures
gvdsluganudusiusluldud snunaauy ausafifanud uan
InnwuszrSuleela

nilsluu fAseriiunaulefdaudseidnd Usingsiuden
AIMEURLS 99 the Realm of the Senses (1976) 7 nsz&nnszeau
dounmetorzimaegraauda arngudedunseuiosauine
Audeuazldidonsnnadeyeauniy fagadunismeuvuifule
Aziduiinuaziinnuaulufunissaune anugudnvuedang
fuiduguuuuniavesunledasl (masochism) nadenmeunsiies
senargninuatslunateUszma lidrazilunisunasasuuula
foasuitiraulavesusngmaniife nmlddudsiosiuiiogunie
syuunisiies ludnesidunisidesuuuiaiussvisulnense
WUULKAINTSARY (Wongyannava, 2019, pp. 355-356) uazUjjizen
wintuweliduitosisesssidlen fodes “ma”
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ANLNENBIAYDIT T NI BIUUNTALELS BUNAR LN YN
wazuloue Tinsiiwaduiusifauangeaneglumaduiusves
@mmumwa‘jamwﬁu (Rubin, 1999 as cited in Chamsanit, 2008)
Fafu Aanssn BDSM luaenvesizlneiadudeanaiisuusauas
anUsn Wumuiviamame gnidesduliinaneidudidutusaelu
Anuduiusmiame wazgnvilinateidugievey (Songsamphan,
2008 as cited in Yukuntawanitchai, 2019)

ogslsfinn wl “muien” Tnsamizluguuuures BDSM
wgnvilvinaneifuneveu uienssufinanfanusaausatoadlels
Uszosulavanysalirunslddduedunisinndusznsdlng
LUy

lurzusn fazas “du” uay “An” 19Aanssu BDSM lu
madmndssuumnansneu Tulsylen

“mUAdfitaunduredydnuaiuansdauainmign
UulU wiviewdlonunduinsunssisla aaumaity
anufismidleriumtuuiin szgadumnmsi
mslalmnszunnladusuussianfinudddaineg
aghatiu” (Chotiros, 2019, p. 87)

“Ididondasrudon saost19udlvunszunn”

(Chotiros, 2019, p. 87)

NuAIRINETIARTUNAINITSFUIEMSTUTUN 22 weuniAy
2557 Inedonulselun

“Ung 9 18U 9 vesiufl 22 wguniv WedUneu [.]
fAuu LI UR S dBE 1IN T TUNS 7 Sy
\38U” (Chotiros, 2019, p. 87)
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WANSNAINENLARTY TneAME SN BIANEIULIYIR (AET.)

1Y

WU1lay wa.8. Useyns Junslevd nedgusens Gag1u1asguia

«a
1Y

$nwInN15v0e GTsnse yansalnaa Fednwinisuny gadnual

Fuing Ngna1asgsssuyyIdadelinuimundsunensguuns
(The standard team, 2023)

Lm A9n551 BDSM 714/ ad uffuiaazase saesazade
funsnad wae mwamuwmamaummwEﬂmmavm “du” aylu
amraulds i umamidaunuesdeniisateile fwndrendaty
SULUUYDTEUBUINA NI AT 0T8N LAz A IdsanUss vy
minualuairuiduasauat WaladAyvesnisaziay BDSM
flo AvwaugeNsgdastuanfindl nanfeliunnuavsenfianunse
Wasuladlolsfld shuisiifuasnde (safe word) Annassaufiuy
Lwamammmﬂwamﬂaﬂsiuuuiumw (Aour, 2018) Fufudnuea
sulivsngluszueumdanis fenisiansngiunn saufenisniuds
Anuadasle

Tuusund Fusaduunaunuiszwinsfianssy BDSM fu
Wianns FaRanssudenandalailaidunis “wdegn” s1unavenusa
AseuRanssumana mnueiunig “doideu” way “Juneu”
FIUIVVOUNA AT m"mm‘mszmaa"mwas'wwf%ﬁa:uLL:ﬂucﬁ
gilouazlidrunaiign s1zlunnznsgnlauin fedredunistn
Uinvesdsymvuveawsanisiiiolilimanandsiunslunisdudes
InnEInsalssuukazn1sunases NsUauinlufanssy BDSM nau
Lildwsnidesvesigniatinluaie insigminwianunsodedoyyio
iielingafanssudsnanldynile srunsvesiidunndielaiinazdu
fhefienseds1u1a (Dominance) 3o efionsusiu1a (Submission)
ziiisuiuliarvauauianssy
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Tun1519 BDSM Lt 93 0¥ an1sniIun1s91a09uas
Faiduugiung Fadudsiidnlaly ednafessunawdanisiifiug
dunsdasdediunavesussmvu uddefiuiledde mszvgle
“amuidow” 31399 wilufiufivesussasulnefnn llddiosnnu
Fouiteseaninssnsuleewingy windsusuuds Tuussloadiin
“Uszndulneduiionls udesnlatoaniinisieniunm” (Chotiros,
2019, p. 88) nduduanslimdiuin ns “Lfiunm” ﬂﬁULﬂuaﬂﬁQﬂ
Unsaununnnuszsuleededn

Tuituivszansdlng Forirwveaiuliliaguanisudn BDSM
Tnanedumeveumintu widesulufesddsznoudu o ﬂgaﬁw@q
fan1snrunudeana uardnvanenguiignvinlinanedumsveu
melFszuumsunasesi] srunafimsuinfisunduldvhiulud o
Tuvauedinmdnuaives BDSM fiadneasidunstisiadrunavesinesu
Falsifissndrefuszuumdanisdafindnidedneiy uddmdoadety
szuudmsulnefiaauauans 1des Saniouaznsuanteenvesgds
ﬁqﬁﬂaaqmmﬁhushaﬁaamvué’mm (Summission) 39NR1TA
srufugaunsaififumuauieunavessy Aarldifiuiniszusulag

wanilaeuszasulneuuuedulveg (Tangklieng, 2020 as cited in
Chaichumkhun, 2020)

fauflesuuszansulaedesUzne fuanuinisumanea

fudutesinedl BDSM werewining Adsusingainy “nszdn
n3EeIw” Fsmnunszdnnsyerudsnanisgninnvesisinaladn

“yurunisHedveausulieunatuayiiognele
SvBwavosnulfiouna Jean1Uuniinisvesannaiy
Uaayrvu wdniidalndrminlusuiunisdeduiuiu
«
fl

o

foansronnsealufuUsEeudniansvosnan
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Abstract

This article aims to synthesize graduate-level research on Thai language
teaching using linguistic theories in the Thai Thesis Database -
TDC — ThailLIS between 1975 and 2024. The data studied includes
21 graduate-level research works from the years 1975 to -2024. The
research procedure was as follows: 1) surveying and collecting
research data, 2) recording the data in a table, 3) determining the
points for analysis, including general information of the research,
research problems, objectives, innovations used in the research,
research instruments, and statistics used in the research, 4) analyzing
the data by summarizing separately by topic and calculating basic
statistics, such as frequency and percentage, and 5) analyzing trends
and directions of research in Thai language teaching using linguistics.
The research findings showed that the research in Thai language teaching
that applied linguistic theories used them for 1) solving problems in
reading and spelling, and 2) solving problems in Thai pronunciation
among elementary school students, foreign students learning Thai as
a second language, and group students. It was found that the graduate-
level research most commonly came from Chiang Mai University; there
were a total of 5 works, accounting for 21.81 percent of the analyzed
studies. The most common problem found in the research was from
the learners themselves, totaling 8 issues, accounting for 88.88 percent
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were problems originating from the learner. The most common
objective found in the research was an aim to study the effects of
independent variables and characteristics of the Thai language, totaling
22 instances, accounting for 42.31 percent. The most used innovation
in the research was activity sets, found in 2 works, accounting for
28.57 percent. There were 12 types of research tools used, with
the most common being ability assessment tools, found in 6 works,
accounting for 31.58 percent. There were a total of 13 types of
statistical methods used in the research, with the most common being
standard deviation and mean, used in 7 works, accounting for 22.58
percent. The trend found in the research was that there is currently
a low number of research studies in Thai language teaching that apply
linguistic theories, due to the complexity of linguistic content.
Teachers only apply some linguistic knowledge in teaching and
are unable to fully understand the whole body of linguistic knowledge.
Therefore, most research focused on reading and writing issues, mostly
at the elementary level. As for research involving the application of
linguistic theories, it was found that the theories were used to analyze
textbooks and determine the causes of pronunciation problems, and
were applied to analyze the pronunciation of ethnic group students
and students learning Thai as a second language, and to analyze
communication in the Thai language.

Keywords

Thai language teaching, thesis, Thai linguistics, Thai language
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Table 2: Number of Research Types on Teaching Thai
Language Using Linguistic Theories
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Table 3: Problems Found in Thesis Research on Thai Language
Teaching Management Using LinguisticTheories
between 1975 and 2024
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Table 4: Objectives of Thesis Research on Thai Language
Teaching Using Linguistic Theories
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Table 5: Innovations Found in Research on Thai Language
Teaching Using Linguistic Theories

UINIIU U Sovaz
1. Wsunsudln 1 14.29
2. wuuianadugys 1 14.29
3. 4ANANTTY 2 28.57
4. WUURn 1 14.29
5. Wnnvaeu 1 14.29
6. YANTERY 1 14.29
E—
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Table 6: Research Instruments Used in Thesis Studies on Thai
Language Teaching Based on Linguistic Theories or Related
Linguistic Research in Thai Language Teaching
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Table 7: Statistical Methods Used in Thesis Studies on Thai
Language Teaching Based on Linguistic Theories or Related

Research
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Abstract

This study investigates the use of English Relative Clauses (RCs) in
the writing of Chinese EFL learners across four proficiency levels
(A2, B1-1, B1-2, B2+), focusing on frequency, accuracy, and error
types. Based on a corpus of learner essays, results showed an average
of 4.647 RCs per 500 words and an overall accuracy rate of 87.16%.
Despite this high accuracy, error analysis revealed four main categories:
head-noun-related, relativizer-related, gap-related, and sentence-
structure-related errors. The most frequent subtype, subject-verb
disagreement, often disrupted sentence cohesion. A one-way
ANOVA found no significant differences in RC use or error rates
across levels, suggesting a developmental plateau. Persistent errors,
especially in subject-verb agreement, may stem from L1 transfer, rule
overgeneralization, and fossilization. These findings point to the need
for targeted instruction to address fossilized patterns.
Key recommendations include explicit teaching of RC structures,
focused error correction, and practice emphasizing subject-verb
agreement and sentence structure. Such interventions may enhance
the accuracy and complexity of learners’ RC usage.

Keywords
Relative Clauses, ICNALE, Chinese EFL Learners, Error Analysis
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Introduction

Relative clauses (RCs) are essential tools for post-
modification in English, offering a level of explicitness that other
post-modification devices cannot match, and effectively reducing
cognitive load during language processing (Biber et al., 2011;
Parkinson & Musgrave, 2014; Yamashita, 1994). RCs are widely
used by both native English speakers and English as a Foreign
Language (EFL) learners, with their frequency of use generally
increasing as learners’ proficiency improves (Deveci & Nunn, 2018;
Fox & Thompson, 2007). While RCs enhance communication, their
embedded structure and variety of forms make them more complex
than simple sentence constructions, presenting particular challenges
for EFL learners (Alotaibi, 2016; Yamashita, 1994).

A substantial body of research has explored RC errors made by
EFL learners from various linguistic backgrounds, including
Mandarin Chinese speakers (Bao, 2015; Lin & Chuang, 2014).
In China, students typically begin learning RCs in Grade 8, yet
they often struggle with their structure, as evidenced by the high error
rates in writing assessments (Bao, 2015). While RCs facilitate
communication, their complexity often leads to significant
difficulties in mastering their use.

However, as Chang (2004) pointed out, mastering RC
formation requires more than knowing which relative pronoun
(or adverb) to use. Bao’s (2015) study, for example, focused primarily
on errors involving relativizer selection, which, while significant,
do not fully capture the breadth of challenges students face when
producing RCs in writing. These challenges are likely to vary
depending on the learner’s proficiency level, suggesting a need for
more nuanced error analysis (Carlsen, 2012). Carlsen (2012)
further emphasized that language proficiency not only affects
grammatical accuracy but also influences vocabulary and syntactic
complexity. However, Bao (2015) treated all students as
a homogeneous group, overlooking how students at different
proficiency levels might exhibit distinct error patterns in authentic
language use. This concern is consistent with Myles (2002),
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who argues that learners’ varying command of the target language
influences the kinds of structural errors they make, as both cognitive
and social factors shape their written output. In addition, much of the
existing research has been conducted in decontextualized tasks, such as
isolated grammar drills, sentence-completion items, or RC-specific
test questions, where learners respond to prompts rather than generate
language spontaneously. Such settings, while useful for controlled
comparisons, may not fully reflect the complexity of learners’ natural
written production (Yang, 2020).

To address these gaps, the present study uses a corpus-based
approach to analyze RC errors in the writing of Chinese EFL learners.
By drawing on the International Corpus Network of Asian Learners
of English (ICNALE), this study aims to identify the most common
error types and their underlying causes, offering a more accurate
representation of learner language across different proficiency levels
(Granger, 2003; McEnery et al., 2006). Unlike prior studies that
focused narrowly on relativizer misuse, this research extends the scope
to include errors related to RC formation, such as omissions,
misplacements, and structural issues. This approach is particularly
significant because RCs remain a persistent challenge in Chinese EFL
writing classrooms, despite years of instruction, and existing findings
from controlled tasks may not adequately inform pedagogy.
By analyzing a large learner corpus, this study captures spontaneous
written production, thereby offering a more reliable picture of
learners’ actual difficulties. Moreover, this comprehensive approach
sets clear standards for identifying errors and avoids the subjectivity
often associated with spoken language assessments (McEnery et al.,
2006; Thirakunkovit, 2021). By doing so, the study seeks to provide
more precise insights into the nature of RC errors and the factors that
influence them in written English.
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Research Objectives
There are three objectives in this study:

(1) To investigate a comprehensive description of Chinese
EFL learners’ use of RCs, with particular attention to the selection
and application of relativizers.

(2) To identify and categorize the common error types in RC
production and analyze their frequencies.

(3) To investigate the differences in the frequency of RC
usage and the rate of errors across four proficiency levels.

Literature Review
Relative Clauses

RCs are subordinate clauses that postmodify noun phrases
(NPs) and are typically introduced by relativizers such as “who” or
“which” (Andrews, 2007; Leech & Svartvik, 2003). According to
Biber et al. (1999), RCs consist of three components: the head noun,
the relativizer, and the gap. They categorize RCs into Restrictive
Relative Clauses (RRCs), which define or limit the head noun (e.g.,
“The study that was conducted last year...”), and Non-Restrictive
Relative Clauses (NRRCs), which add supplementary information
and are marked by commas (e.g., “The conference, which was held in
London...”). Sentence-relative clauses (SRCs), introduced by Leech
and Svartvik (2003), apply to entire propositions rather than
individual nouns. These distinctions are directly relevant to learner
difficulties, as misuse can obscure meaning and lead to errors
(Bao, 2015; Lin & Chuang, 2014).

RCs are especially valuable in academic writing, where they
allow for the efficient integration of complex information
(Abdolmanafi & Rahmani, 2012). For example, “The research paper,
which was published in a prestigious journal, presents
groundbreaking findings” not only conveys essential context but also
enhances the credibility of the claim. Each element of the RC
contributes to meaning; misuse, such as confusing RRCs and NRRCs,
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can obscure meaning or cause misinterpretation. Therefore, mastery
of RCs is essential for syntactic precision and communicative clarity,
particularly in written academic contexts.

A Comparison of English and Chinese RCs

Chinese also features RCs composed of a head noun,
a relativizer (“de”), and a gap, similar to English RCs in structure but
different in form and positioning. One of the most striking contrasts
lies in word order: Chinese RCs are prenominal, or left-branching,
meaning the clause precedes the head noun, whereas English RCs are
postnominal (Hsiao & Gibson, 2003; Li et al., 2016). Here is an
example:

Wo3 mei2you3 ni3 xiang3yao4 de xiaolxi.
I  don’thave you  want (RC marker) information.

“I don’t have the information that you want.”

These structural contrasts contribute to typical learner errors.
The limited relativizer inventory in Chinese, mainly “de”, can lead to
confusion in English, where learners must select from a range of
relativizers like “who”, “which”, or “that” (Richards, 1971).
Additionally, Chinese verbs do not vary according to subject number
or person, unlike English, where subject-verb agreement is required
(Li & Thompson, 1989). Here is an example:

Ting2  zaidzhe4li de  nadxiel chel bu2jiandle.
Parked here (RC marker) those cars are gone.
“Those cars which were parked here are gone.”

the verb “ting” remains unchanged regardless of the plural
subject “cars”. This often leads to subject-verb disagreement in English
writing, such as wusing “were” with plural subjects.
These differences, shaped by L1 structures, are central to understanding
the recurring error types in Chinese EFL learners’ use of RCs.
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Theoretical Frameworks

The acquisition of English RCs by Chinese learners can be
understood through three key theoretical lenses: error sources,
developmental processes, and cognitive mechanisms. Error Analysis
(EA), as proposed by Corder (1967), frames learner errors not as
failures but as indicators of underlying acquisition processes.
Corder’s distinction between interlingual (L1 transfer) and
intralingual (L2 rule-based) errors explains many of the common
issues in RC production. Interlingual errors arise when structural
differences between Chinese and English, such as left-branching
versus right-branching RCs, lead to word order problems or
the misplacement of relativizers. Intralingual errors, on the other hand,
reflect learners’ misapplication of L2 rules, for instance by
overgeneralizing “that” to all contexts or omitting required elements
like relativizers.

Beyond sources of errors, developmental perspectives
highlight interlanguage fossilization, where incorrect forms become
resistant to change despite further input (Richards & Schmidt, 2013).
In RCs, this may manifest in the persistent misuse of relativizers or
rigid word order, often due to repeated use without corrective
feedback. Selinker (1972) also notes that overgeneralization,
applying an L2 rule too broadly, can lead to errors. For example,
learners may use “that” in non-restrictive clauses, where it is
grammatically incorrect. These frameworks, taken together,
offer a comprehensive understanding of how structural and cognitive
factors interact in RC acquisition. They underscore the importance of
targeted instruction to address entrenched patterns and refine learners'
grammatical accuracy.

Previous Studies

Research on relative clause (RC) errors among EFL learners
generally falls into two categories: grammatical structure and the
learnability of RCs. Kusdianty (2016) reported high error rates in
the use of English relative pronouns among Indonesian learners,
attributing them to the lack of equivalent forms in Indonesian.
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Erdogan (2005) found that Turkish learners often confused restrictive
and non-restrictive RCs, resulting in errors with pronoun choice and
comma placement. Alotaibi (2016) observed that Arabic-speaking
students struggled with resumptive pronouns and passive forms,
reflecting syntactic contrasts between Arabic and English.
Abdolmanafi and Rahmani (2012) noted that Persian learners
frequently misused relative markers and retained redundant pronouns,
linked to Persian’s flexible RC structures. Similarly, Termjai (2021)
found that Thai EFL learners often omitted commas and showed
frequent errors in subject-verb agreement within RCs, indicating
a gap in their understanding of restrictive vs. non-restrictive clauses.
These findings collectively underscore how diverse L1 structures
shape learners’ RC acquisition and error patterns, emphasizing
the need for language-specific instructional approaches.

For Mandarin Chinese speakers, the structural divergence
between Chinese and English RCs has been consistently shown to
cause persistent errors. Lin and Chuang (2014) observed frequent
omission of relative pronouns and redundancy due to interference
from Chinese word order. Bao (2015) emphasized that the absence of
articles and clear relativizer distinctions in Chinese leads to confusion
in English RC usage. Ping (2022) found that Chinese high school
learners had error rates of 60-70% across various relativizers,
suggesting both transfer effects and limited grammatical awareness.
These findings underscore the need for pedagogical strategies
that not only address specific error patterns but also help learners
understand the syntactic differences between their L1 and English.

Despite the valuable insights provided by these studies,
several limitations remain. Most of the research, particularly those
focusing on Chinese native speakers, has been conducted in
decontextualized settings. This means that many studies may not fully
capture learners” RC errors in spontaneous language use.
Furthermore, many studies do not distinguish learners by proficiency
level, making it difficult to ascertain how RC errors evolve as learners
progress. To address these gaps, this study aims to investigate
Chinese EFL learners’ RC errors in a contextualized situation, while
also differentiating students by proficiency level. Moreover, the study
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will explore the underlying causes of these errors and propose
pedagogical strategies to improve RC instruction based on a deeper
understanding of learners’ specific needs.

Methodology
Corpus and Data Preparation

This study draws on data from the ICNALE Written Essays,
a subcorpus of the International Corpus Network of Asian Learners
of English (ICNALE), which includes argumentative essays written
under controlled conditions by college-level EFL learners across Asia
(Ishikawa, 2013, 2018). The ICNALE is notable for its
standardization of task conditions (topic, time, length), and for
categorizing learners based on CEFR-aligned English proficiency
levels: A2, B1-1, B1-2, and B2+.

The ICNALE Written Essays module contains 5,600 essays
written on two topics: Topic A, “The importance of part-time jobs for
college students” and Topic B, “The ban on smoking in restaurants”.
Each essay is limited to 200-300 words and completed in 20-40 minutes
without access to external references.

For this study, only data from the CHN section (Chinese
learners) were selected, comprising 800 essays written by 400
participants, evenly distributed between the two assigned topics.
These learners were categorized across four CEFR proficiency levels
based on their reported standardized test scores and vocabulary size.

The data were grouped by proficiency level and topic,
forming eight subgroups. Minor formatting issues, such as paragraph
break inconsistencies, were corrected during the cleaning process,
while typographical errors were preserved to maintain
the authenticity of learner language. Table 1 summarizes the final
dataset used for analysis.
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Data analysis

All essays were imported into AntConc, where
the Concordance Tool was used to filter sentences containing
potential relativizers. Since some relativizers (e.g., “that”)
serve multiple grammatical roles, all retrieved sentences were
manually reviewed to ensure the presence of genuine RCs. Sentences
with zero relativizers were also manually identified. After screening,
all valid RC sentences were collected for analysis.

RCs were analyzed from two perspectives: (1) types of RCs
used and (2) errors in RC usage. Sentences were categorized by
English proficiency level (A2, Bl-1, B1-2, B2+) and type of
relativizer (“that”, “which”, “who”, “whom”, “whose”, “zero
relativizer”, “where”, “when”, “why”).

Errors were identified according to the grammatical rules
outlined by Biber et al. (1999) and Leech and Svartvik (2003), and
grouped into four main categories based on RC components:

1. Head-noun-related errors, involving omitted head nouns
or subject-verb disagreement.
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Table 1: The Detail of the Learners and Essays in the CHN Section

English ~ Number Topic Number Number of words
proficiency of EFL of
level learners essays
Each Total
A2 50 PTJ 50 10,969 21,950
SMK 50 11,082
BI1-1 232 PTJ 232 52,524 107,018
SMK 232 52,784
B1-2 105 PTJ 105 26,755 50679
SMK 105 24,721
B2+ 13 PTJ 13 3,324 6,369
SMK 13 3,159
Total 400 800 186,016

2. Relativizer-related errors, including misused or omitted

relative pronouns.

3. Gap-related errors,

involving missing or incorrectly

placed gaps.
4. Sentence-structure-related errors, where RCs are misused
entirely.
E—
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Detailed examples for each error category are presented in
the Findings section.

Only errors within RCs were considered; errors from main
clauses or unrelated lexical issues were excluded.

To ensure reliability, 10% of the data were independently coded
by a co-rater with 11 years of teaching experience. Cohen's Kappa

showed high inter-rater reliability (x = .837, 95% CI [.810, .990],
p<.001).

Accuracy rates and error frequencies were calculated for
each proficiency group. For comparisons across levels, a one-way
ANOVA with post-hoc tests was conducted using SPSS. Statistical
significance was set at p <.05.

Results
Overview of the Data

After data cleaning, a total of 1,729 RCs were identified across 800
essays by Chinese learners in the ICNALE Written Essays corpus.
Among them, 222 instances were classified as incorrect based on the
grammatical frameworks by Biber et al. (1999) and Leech and
Svartvik (2003).

To account for variations in essay length, all frequencies
were normalized to a per-500-word basis. The average RC frequency
was 4.647 per 500 words, with an average error rate of 0.597 incorrect
RCs per 500 words. Tables 2 and 3 show the distribution of RCs and
their errors across the four proficiency levels.

Table 2 shows that the frequency of RCs increases with
proficiency: learners at the B2+ level produced the highest RC
frequency (6.045 per 500 words), while A2 learners used the fewest
(3.964).

—
67
https://s002.tci-thaijo.org/index.php/lajournal Vol. 9 No. 1 January - June 2026



https://so02.tci-thaijo.org/index.php/lajournal

Social Sciences, and Education

FOYerl' iy

The Journal of Humanities, l I I 1

Table 3 indicates that A2 learners had the highest error
frequency (0.752 per 500 words), while B2+ learners had the lowest
(0.550), suggesting a slight decrease in errors with increasing
proficiency.

Table 2: Numbers and Frequencies of RCs in the CHN Section

Proficiency Raw Number of Frequency of RCs (per

Level RCs 500 words)

A2 174 3.964
BI-1 997 4.658
B1-2 481 4.746

B2+ 77 6.045
Total 1729 4.647

———
68

https://s002.tci-thaijo.org/index.php/lajournal Vol. 9 No. 1 January - June 2026


https://so02.tci-thaijo.org/index.php/lajournal

Social Sciences, and Education

FOYerl' iy

The Journal of Humanities, l I I 1

Table 3: Numbers and Frequencies of Errors in the CHN Section

Proficiency Raw Number of Frequency of Errors
Level Errors (per 500 words)
A2 33 0.752
BI1-1 129 0.603
B1-2 53 0.523
B2+ 7 0.550
Total 222 0.597

Research Objective 1

To address the first research objective, the frequency and
accuracy of RCs with different relativizers were examined across all
essays. Frequencies were normalized per 500 words to ensure
comparability.

Table 4 presents the raw numbers, proportions, normalized
frequencies, error rates, and accuracy rates of nine English
relativizers used by Chinese learners. “Which” (33.95%) and “Who”
(32.56%) were the most frequent relativizers, while “Whom” (0.23%)
was the least frequent. The overall accuracy rate of RC use was
87.16%.
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Table 4: Frequencies and Accuracy Rates of Relativizers

Relativizer =~ Raw  Proportion  RCs Errors  Accuracy

number per per Rate
500 500
words  words
Which 587 33.95% 1.578  0.255  83.82%
Who 563 32.56% 1.513  0.175  88.45%
Whom 4 0.23% 0.011  0.003  75.00%
Whose 20 1.16% 0.054  0.003  95.00%
That 260 15.04% 0.699  0.121 82.69%
Zero 176 10.18% 0.473  0.000  100.00%
Where 91 5.26% 0.245 0.030 87.91%
When 8 0.46% 0.022  0.000 100.00%
Why 20 1.16% 0.054  0.011 80.00%
Total 1729 100.00%  4.647  0.597  87.16%

These results suggest that Chinese learners demonstrated
higher accuracy with certain relativizers such as “Zero”, “When”, and
“Whose”, while encountering greater difficulties with “Whom?”,
“Why”, “That”, and “Which”.

Research Objective 2

Research Objective 2 aims to identify the common types and
frequencies of errors that Chinese EFL learners made. A total of 222
errors were identified in the CHN section of the ICNALE Written
Essays. These errors were classified into four main categories: head-
noun-related errors, relativizer-related errors, gap-related errors, and
sentence-structure-related errors. Each category was further divided
into ten specific error types. Table 5 presents the raw counts and
normalized frequencies per 500 words.
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Among these categories, sentence-structure-related errors
were the most frequent, occurring at a rate of 0.210 errors per 500
words, while gap-related errors were the least frequent, with a rate of
0.013. In terms of specific error types, subject-verb disagreement was
the most common, with a frequency of 0.180. Conversely, repetitive
use of relativizers and lack of RC were the least frequent error types,
both occurring at a rate of 0.005 per 500 words. All the types are
explained and exemplified below with the proficiency level it was found:

(1) Head-noun-related error
1) Lack of head noun: Missing a head noun in the RC.

(S1: A2)'...we will have a chance to see what the society is
earlier than * who don’t take part-time jobs. (A head noun should be
added at the place of the * symbol, such as “those”.)
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Table 5: Detailed Error Classification and Frequencies

Category and Subtype Raw Frequency

Number  (per 500

words)
Head-noun-related error 71 0.188
Lack of head noun 4 0.011
Subject-verb disagreement 67 0.180
Relativizer-related error 68 0.185
Repetitive use of relativizer 2 0.005
Missing relativizer 32 0.086
Wrong relativizer 34 0.091
Gap-related error 0.013
No gap in clause 0.013
Sentence-structure-related error 78 0.210
Improper use of RC 21 0.056
Lack of RC 1 0.003
Misuse of RRC and NRRC 35 0.094
Wrong sentence structure in 21 0.056

clause

Total 222 0.597

(S2: B2+) And when we find out that the rest 1/4 is * who
that smokes... (A head noun should be added at the place of the *
symbol, such as “people”. The error in “that” will be discussed in

another type of error)

2) Subject-verb disagreement: The verb does not agree with

the head noun.

(S3: A2) So some special places which is for smoking must
be built in the restaurant. (The underlined part should be “are”

(S4: B1-2) The offensive smell fills the restaurant, which
affect people’s appetite. (The underlined part should be “affects”.)
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(2) Relativizer-related error

1) Repetitive use of relativizer: Two relativizers are used
simultaneously.

(S5: B1-2) I think one of the reasons that why there are so
many people being addicted to smoking is people’s following the
examples of each other. (The underlined part should be deleted.)

(S6: B2+) And when we find out that the rest 1/4 is (people)
who that smokes, we have to acknowledge the dangerous situation...
(The underlined part should be deleted.)

2) Missing relativizer: A necessary relativizer is absent when
it is required in the RC.

(S7: A2) If you can’t quit smoking, you should find a place
* belongs to you for smoking. (A relativizer should be added at the
place of the * symbol, such as “that”.)

(S8: B1-1) Many students * have a part-time job get a lot of
experience form it and they find a good job later. (A relativizer “who”
should be added at the place of the * symbol.)

3) Wrong relativizer: An inappropriate relativizer is used.

(S9: B1-1) They will get other skills what the same old person
doesn’t know by the day past. (The underlined part should be “that™.)

(3) Gap-related error
1) No gap in clause: The RC lacks a necessary gap.

(S10: B1-1) What is more, smoke can cause all kinds of
disease that it may make a man die. (The underlined part should be
deleted.)

(S11: B1-2) During the process that we try it, a new skill will
be owned by us. (The underlined part should be deleted.)
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(4) Sentence-structure-related error

1) Improper use of RC: An RC is wrongly used in a context
that requires another structure.

(S12: A2) Some people agree with the idea of topic A, which
part-time job is very good for college students. (The underlined part
should be “that”.)

(S13: BI1-1) Smoking, a heavy topic, which is always
accompanied with sad stories. (The underlined part should be deleted.)

2) Lack of RC: An RC should be used, but it is not used.

(S14: B1-2)? On the other hands doing a part-time job can
bring some money which will decrease the payment of the parents, it
is significant for students who was bore in poverty family.
(The underlined part should be “which™.)

3) Misuse of RRC and NRRC: Confusion between RRCs
and NRRCs

(S15: A2) Not only are more people join the smoking family,
but the number of people, who are smoked, is rising rapidly.
(The underlined comma should be deleted.)

(S16: B1-1) Smoking in public places can lead to more
people begin to smoke especially young people * which is bad for our
society. (A comma should be added at the place of the * symbol.)

4) Wrong sentence structure in clause: The structure within
the RC is grammatically incorrect.

(S17: A2) So, they can take a part-time job, from which *
improve their ability and accumulate experience. (A subject of the
clause should be added at the place of the * symbol, such as “they”.)

(S18: BI-1) First, it do harm to anyone who * around you.
(A verb of the clause should be added at the place of the * symbol,
such as “is”.)
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Research Objective 3

Research Question 3 examines whether there is a difference
in the frequency of RC usage and error rates across the four
proficiency levels. To address this question, statistical analysis was
performed using SPSS, with individual data normalized to a per-
500-word scale for each essay.

In order to investigate the relationship between frequency of RC
usage and student’s proficiency level, a one-way ANOVA was applied.
The means and the standard deviations are presented in Table 6.

Table 6: Descriptive Statistics for Frequency of RC Usage

Proficiency Level M SD
A2 3.98 2.11

Bl-1 4.60 2.54

B1-2 4.75 2.8

B2+ 5.88 3.34

The ANOVA was not significant at the 0.05 level,
F (3,396)=2.42, p=0.101 > 0.05, indicating that the frequency of
RC usage did not vary significantly across proficiency levels.

The error rate for RC usage was calculated as the ratio of
error frequency to the frequency of RC usage. However, 14 students
did not employ RCs in their essays, rendering their error rates
unidentifiable. Consequently, the valid sample size was N = 386,
distributed across the following groups: A2 (N =49), B1-1 (N =224),
B1-2 (N=101), and B2+ (N = 12).

A one-way ANOVA was also employed to evaluate the
relationship between error rate and student’s proficiency level. The
means and the standard deviations are presented in Table 7
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Table 7: Descriptive Statistics for Error Rate

Proficiency Level M SD
A2 0.19 0.30

Bl-1 0.14 0.22

B1-2 0.10 0.18

B2+ 0.07 0.10

The ANOVA was not significant at the 0.05 level,
F (3, 382) = 2.42, p = 0.065 > 0.05, suggesting no statistically
significant differences in error rates among proficiency levels.

Although the ANOVA results did not reach statistical
significance, the descriptive statistics reveal a clear trend: as
proficiency level increased, learners tended to employ RCs more
frequently and with fewer errors. Specifically, A2 learners showed
the lowest frequency of RCs but the highest error rate, whereas B2+
learners produced RCs most frequently and with the fewest errors.
This suggests a developmental pattern in RC usage that aligns with
general expectations of proficiency growth. However, the small
sample size in the B2+ group (N = 12) may have reduced the
statistical power of the analysis. Future research with a more balanced
distribution of proficiency levels could further examine this tendency.

Conclusion

This study investigated the use and accuracy of English RCs
among Chinese EFL learners based on the ICNALE Written Essays
corpus. Three research objectives guided the analysis: examining RC
usage across relativizers, identifying common RC error types, and
exploring proficiency-level differences in RC frequency and
accuracy.

The results revealed that learners produced a total of 1,729
RCs across all proficiency levels, with an overall accuracy rate of
87.16%. The relativizers “zero” and “where” showed the highest
accuracy, while “whom” and “why” were among the least accurate.
A total of 222 RC-related errors were identified and classified into
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four main categories: head-noun-related errors, relativizer-related
errors, gap-related errors, and sentence-structure-related errors. The
most common specific error types were subject-verb disagreement,
wrong relativizer, misuse of RRC and NRRC, and missing relativizer.

Statistical analysis revealed no significant differences in RC
usage or error rates across proficiency levels, though a downward
trend in error rates was observed with increasing proficiency. These
findings suggest that while learners gain stability in RC usage over time,
accuracy does not always improve proportionally, possibly due to
fossilization and avoidance strategies.

Discussion
Interpretation of Findings

The comparatively high accuracy rate in this study, in
contrast to previous research using decontextualized tasks (e.g., Bao,
2015; Ping, 2022), highlights the influence of task type on learner
performance. Whereas earlier studies often required learners to
complete controlled RC-specific items, the ICNALE corpus captured
learners’ spontaneous production in argumentative essays.
This contextualized setting allowed learners to self-select simpler
structures, possibly leading to a higher apparent accuracy—a
phenomenon related to avoidance strategies (Ellis, 1994).

The ranking of relativizer accuracy also deviates from prior
research. For example, while “why” and “when” had high accuracy
in some previous studies, this study found “zero” and “where” to be
more accurately used. These discrepancies reflect the different
linguistic and cognitive demands posed by contextualized versus
decontextualized tasks and underscore the importance of authentic
writing contexts in studying interlanguage development.

Error analysis confirmed the strong influence of L1 transfer,
particularly with respect to subject-verb agreement (which is absent
in Chinese), the overuse or misuse of relativizers (due to the singular
Chinese marker “de”), and confusion between RRCs and NRRCs
(possibly due to the absence of commas in Chinese RCs).
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The persistence of these errors across proficiency levels suggests that
some may be fossilized, especially in light of the limited
improvement observed in more advanced learners.

Implications of the Study

These findings carry practical implications for language
instruction. First, teaching should prioritize commonly recurring RC
errors, such as subject-verb disagreement and inappropriate
relativizer use. Exercises should focus on syntactic elements that
contrast sharply with Chinese, such as restrictive/non-restrictive
distinctions and proper relativizer selection.

Second, instruction should be contextualized rather than
isolated. Grammar exercises embedded in authentic writing tasks are
more likely to reflect learners’ actual performance and highlight
avoidance patterns that might not emerge in decontextualized
settings. Teachers should also be aware of fossilized patterns and
respond with immediate corrective feedback and targeted
intervention.

For learners, the study provides insight into how Chinese
linguistic features may hinder English RC acquisition and encourages
them to consciously monitor and address fossilized errors in their writing.

For researchers, this study demonstrates the value of corpus-
based analysis in examining RC development. The findings reaffirm
the role of L1 transfer and avoidance strategies in shaping learner
output. They also raise questions about the plateauing of RC accuracy
at intermediate proficiency levels and the need to explore fossilization
in greater depth.

Limitations and Recommendations for Future Research

Despite its strengths, this study has several limitations. The
participant sample was unevenly distributed across proficiency levels,
with a heavy concentration at B1-1 and very few learners at B2+,
possibly affecting the robustness of comparative analysis.
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Furthermore, only written data were analyzed; learners’ spoken RC
usage remains unexplored.

Another limitation lies in the scope of RC types and
relativizers analyzed. Since these were not pre-controlled and the data
came from a specific corpus, the findings cannot be generalized to all
learner populations. However, this design was intentional: the use of
a contextualized task allowed learners to freely employ RCs, thereby
reflecting more authentic and less constrained language use. This
contextualized perspective, while less generalizable, offers unique
insights that decontextualized tasks cannot capture.

Future research should aim to balance proficiency-level
samples and include oral production data to gain a more
comprehensive view of RC acquisition. In addition, more controllable
designs, perhaps combining contextualized and decontextualized
tasks, can generate findings that are both universal and reflect natural
learner performance. Longitudinal studies could also help track
changes in RC usage and accuracy over time, providing deeper
insight into learner development and fossilization.

Note

1. S1 means Sentence 1. A2 shows the proficiency level of the
student who wrote this sentence. The proficiency levels include
A2, Bl-1, B1-2, and B2+. The same convention applies
throughout the examples from ICNALE.

2. This case is classified as Lack of RC because the learner
appeared to intend a relative clause. Although both “revising it
to an NRRC” and “dividing it into two independent sentences”
would be grammatically acceptable revisions, the analysis adopts
the former option for consistency.
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Abstract

This study investigates word-order errors in Thai sentences produced
by the hosts of the YouTube channel Z &l Cullen HateBerry. Data

were collected from the ten most-viewed video clips on the channel.
The analysis identified errors at two levels. At the phrase level, errors
were found in the ordering of modifiers. The most frequent errors
involved the placement of adverbs, followed by errors in the ordering
of adjectives. The least frequent errors occurred in possessive
phrases. At the sentence level, errors were observed in the ordering of
verbs and objects. These patterns indicate the influence of the hosts’
native language, Korean.

Keywords

word order, syntax, Thai as a Foreign Language, influence of native

language, YouTube Channel Z &l Cullen HateBerry

! This research is conducted as a part of the course LATH 401, Seminar on
Thai Language and Literature.
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Afnudnvarmsldniwlnevesynismafifeuniuinglugiug
muwansszinanslussiuides f UselealensalwazTauuios
NF108198U 11U3T8U8Y Permkesorn (2008) Ai@Anw1daywnasld
MulngresindnuiiuiiSsuntvilnglugiugaiviniassine
TnenundgmnisldnulnevesinfnwIufedymnisesnidesase
wazngyvuz nsldAIRaANrNIe Laznsldlaseasnswesuszlun
FuAnndvinavesntvudfidununsnusaasinainnginssu
mM3deunslngvenindnwvisinsussmalaeialy drueuiseves
Bumrungsuk (2011) 7 L @ nwidadanatnlunisifouniwilne
y9tinAnwi1nma wuindefanaindinuuinianden1slde
Lipssuaumng sesasnAedefianainfiinaindvisnavesniwul
drudefianaaiinuesfigndedeinnarnfetunisFesselen 1wy
“gaisnunmiatidieniiussndlnefiaaun”

Lo ies 110

JoRanan (Error) lulfan1s&ed1sn1wianesUseinananeia
P y) 1 a a = &
nsigwanwiUssmaiearsavidmneianaianieliduly
mungbensalvesarvindimunedus lidrezdudiunisesnides
nslaAdny n1sannualulselen Lagnsldn1wif ldduiusiu
a s & v o o a1 Yya ¥ a o '
UIUN (Sompong, 2014) mu{]a%mmgwﬂasl,w,ﬂmamwmmmﬂma
AOBVENAYRIN WLV NAN 1Y F9UTEINA (Kanchina, 2019)

Todanarav vind wlun1sd eansniwilnelugiue
nwisnlsemadulszsiui inddeliauaulavatsudyy wwu
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A53ATIEv oA ana1nluseAun1seantd s (Permkesorn, 2008)
AU (Bumrungsuk, 2011; Permkesorn, 2008; Suksawat et al., 2024)
seaulszlen (Bumrungsuk, 2011) kazszauiauduR (Kanchina,
2017, 2019) aEJ'1qliﬁmﬂumu%a‘i’aﬁsﬁﬁ’m{ﬁﬂm%aﬁmwmmﬁ”m
nsardualulseleanwilnevesmuiunensludesgyu 2
Cullen HateBerry szmummmuiﬂamsﬂmammaaamu Taun Aauau
TSEARE v|qaaaﬂumLum’mmﬁmammlm Fauauiidoussin o Adn
uawmﬂuiﬂsmmasmaq EDM nelddon "Hateberry" LLauL‘lJ‘L!ﬂLfﬂ
7 11§ K Bomb dau 909 1093111 904 Aveaun iduingsiae Teaoany
WINAFITUTTNNE 1Wwvihuludszmelne senlasiudunds
F18n15V N B NEaIUTFN lulszinalnediauenugogyu
Z & Cullen HateBerry auﬂuﬁj’%’ﬂiuﬂﬂqﬁu (Komchadluek, 2025)
sensfenanlasuanuienduegiaunn dunaldansuaudidis
wnnd 6-7 drundaondu (ginnuaddunisdiruveusazaduly
wde 6.1 Yeyaildlunsdinen) uazdswaugAnmugewnnnin
2.99 duau (Weoya o Tuil 21 Fsaw 2568) §3de1iuduenain
LﬁammaaiwamiﬁLﬁ'mﬁumsﬁauﬁ8'3‘17‘1"111'1Lauammgmaaﬁuaaémmmé‘
fiordueyluustmalneudns ulsafuiiaulafeatumsldnmlng
yoaffiudumemansaesaulnewuiiiniusenstaesaudnauld
UselemnwlneiifinisiSosddumaudnvaenidhensaivesniu
WnvaULegMY enfiaguYy

“winissaluejann” (Park, 2024)

fegrtsfunansliiuidindusensesddumuans
Anudud1vesiianatatasanlaseasianishansmnutdua1ve
Tunre e durnaninnudul 1999989190 MUNE IUDIFIN A DINTS
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waneAMI U189 FNEUEAINA1ILANAINIINTATIAS19NSHERS
anududveduniwinmanilas@Ediuuy Wives + o + Awes
LEMIN9EAIn “vaamanis1” @nsald 2l fuvadn “wanis1”
AR08 9w feturan “sananst” luatwnnmasadeudn
2al+ 4t euvaifuniwlvedwdasn mamsisa wnwdlolindu
Ustloanwilneigniiesasléded “samnislngiinn”

Nnfindandrsiugiseuiuinnisldnwilnelasiamzsy
N3 uAIveeR Anidus1en1slugesyyu Z A Cullen HateBerry
fidnvaziiaule SujdesgiteRanainsumsdfuduiiowands
wiudsdnuazvestofianaindana1ndwinasduusslovivedaou
muilnglugugnmwsussmalumsiauinugnisdeansniuilne
vosEnrIAseluld

WUILEA

Wiadnwtaianainnaunsaisua lulselenn 1w ineues
WLﬁUiﬁﬁlmﬂuﬁmgﬁU Z & Cullen HateBerry

o

g

NUNIUITIUNIIN

i osanauidedysd@nudefanaiadunisdidud
Tunisdeansniwilnevesfdudusionisludesyyu ZA Cullen
HateBerry (3sluunanuiiazizenin HA) dieuandliiudsdnuae
vesteiinnaiauardnsnavesnvinvmadadunviusives iy
semsluresyyudnan §ifeTmumunuideiineadesiudvina
YOINWLIVREAT AT e vETidwasie
nsdeansmulneiislusziudes f Yselon lensaluas iR
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Wi T UL UIN19RIN TR nEIwar U T D Uk uIn19n53ASIE 9
Tunuisedinaly

mu%ﬁaﬁ'aaLLsﬂﬂsaUﬂqumﬁmiwﬁﬁuﬂisﬁ’uLﬁm ALaY
Usrlgnvealsoun1winey1idulag Permkesorn (2008) la@nun
Jymnisldnrwlnevesindnundud isuniwlnglugiue
Awe19Usena lagldnsaunuiAndming) assamans uay
Mneduiug aldlunsieet sAdednanilinguszasdiiledn
Jymnisldnrwilngvesin@nuifui isuniwlnglugius
mMweslsena man1sisenudn Jywmstdnunlnevesin@nwiiu
Ao Uguiniseendusaszuasndyyuy n1slgaItnauRLIY Loy
mslilassadelselondauinandninavesniwudiidununsnues
wazAnanmgAnssunisdountwingvesinAnwsnsUssmelaeiialy
nansIspazviouliiudsymnsidnuninegvesin@nwndulusu
nseenides mslde wavnisadussleaiiunnsesdudunamnain
ASUNINUTIVEIN WK T AuuAnA1n AT IneddluiS eves
nseenides nsldAn waznsasisuszlen

mAdeGowoniiienginislimvesiGounwilneyn
ulne Suksawat et al. (2024) laAnwnsidanseiateauluniwilneg
yainAnwduiiFounuilnelugiuznwisnsssna umingds
sgaUns ngldnguiif srfuanumungvessungsiingzi
Han1sIsenuIn nsldmensaunsenluntwilnevesinAnwiIuily
gﬂé]’@qﬁu’wm Igud Moneaun3eniisatiusnenie wasfeteaunien
Aldanviavun Ao AR1018AUNTYIATI “Fgl-ung” mmaﬁﬁﬂﬁﬂwﬁu
Genldmenenunienlunelveiin HinennsunInueswaznIsLmd
NN vew{ L Tau nnani1sIdeazieuliiiudvina
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TumsiSouniwinglueenisidenlda Jeaenndosiuiuiseves
Permkesorn (2008) wae Bumrungsuk (2011) fifnwniefunislds
wasiinanmsisefiazsoulifiuinnuudiisvinadonsdouniwilne
lugmugn1we1elseina @1u1u398ues Wongwaropakorn, (2019)
loAnwdefiessiinseidlunislalaseasisain wnIudseian “Liheci”
dwdudiFoutaziaeuvnlve Tinguszasdiiielinsziidiouiiiou
AIULANAIMINEENTLS sEineniwlneuasa1enIu Hidawali
disouralneldlassasisiniwIudseian “Liheci” Hanan lagld
NSOULLIAAEBNEEURUSINIATIER nanSITEnUT1 Bnsnaves
nMwrlnef i uniwinddwmaldifndedanaradsnan laun
AULANA19IENINEINTAUNINELATAIEITU AULANATSTBS
funiargngluntelnefunendu anuuanaiassstuntwes
@Suanunuieluntwrdulasaivengninluniuilneg way
AMULANANBINTSTIRASETluN s e uas ARy

wenwtlennmsfnwanuaugnisldawilveves]iSsuyiiu
Tuszduides f Uszloaudadaiinsdnwlussdumieussloaduly
TeuA 91u348vee Kanchina (2019) 71l @nwifaunssunisvedes
vosyarniuiiiountvineidunuitassdaenuingudoyads
asanguldlassadranisvedomanits 10 Ussuavmniloudu ldud
(1) HA only (2) SM only (3) HA+HA (4) HA+SM (5) SM+HA
(6) HA+HA+SM (7) HA+SM+HA (8) SM+HA+SM (9) SM+HA+HA
wag (10) Multiple HA and Multiple SM A 1UnNa35n11599509 WU
nqudeyatisaaanguldTaunssunisvedondulunuszduau
A59lURTI0189N15V0589 5 SEau lawn (1) nadduwuunsalunseun
(2) navsuuudeNeg 1 duluuLaY (3) NaTBLUUNEN (4) NalBwUUDou
agnsluifunuuuny uaz (5) nadsuuusudaanun daunisusuuss
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msveestunudt fwavdufianuaunsalunisuiuutinsvede
Aren1TUs UL euenuazn1sUTuuasneluaulug TndiAssiu
Wesn satinsuiuusinsueniingudoyaviaesngudentdunn
fignfie Alerter LAy Grounder drunsuiuussnigluiiusngluanud
449qnAe Understater Snwnizyosnsvesosiiudnuuzsimszmning

Y
v =

fymsmiuuarwnenvedliifiuidyasniuiadnies faul iR
unneiiazthunltlunisieounssuvesosluniuwlneg sgralsfnu
Fuavmiudminnnuannsaiszdeounssudnandielasaiig
wagnaifnisvedesiidudou uanaind Usslanvesnisusuuda
nsvefesdmuianizluteyavesiynvnidunansliifudsdnvue
yadunsaw vaillunuideddidelfiaueliinnsaoudnvares
nsvefesiiudnvazianzveaiivesmuningluiousoulnenss
\dosnnmsiguarmdudumaniFounwinelulssmelneifios
sgadeiuentliidmwadeannsmsandndes Tauud dhunndn
uenninsaeudnuurvaInIsveiastana s taelig Feuidn
Snwairvesnisveteunndiudniavdsmalvifioulinnunsemiing
suTaulfiuaznisvesedunwilneuneuluse

o a

lughudaluaznanfsnuidenysdnwdetanainlunisly
i lngreu]i3euy1nIma iTed swsniduauifeves
Chitprasong and Klinnamhom (2021) fdnuidaunnsosnisld
mwlnevesisnsyanvalusenisinsiaissnvasaivioadion
Han1sAnwLanIliiudaunnsasnsidatuineg 3 dnwae laun
Founnsasuniseandssdaiosinuinlumies laud deunnses
AUN150BNIEBMTIUNENG N1T0aNENIETE uazn1seandeIndyyuy
Founmsasunsldsdasesnuniumdes Toun nsldfdnuamun
laigndeauaznisldaminninumng Usensgavinedetounnsesinu
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Tae1nseid wiesarnuanlumides lawn nasui uei bal endy
nsvaefis iy LLa3m%‘L%‘BﬁﬁﬂﬁuﬁﬂﬁgﬂﬁlﬂﬂﬁaﬁﬁﬁiyﬁﬁﬂNaIﬁLﬁﬂ
TOUANS 9IN1T TN INEADNITUNTNUTIINATWIUN AL AL
Talaay salinui NI TN N TIVEINAYINME d91 Bumrungsuk
(2011) la@nwdafanainlunisilsuniwlnevesindnew1g1nua
FSeulusyiuumivendusensoulunAnessomansuasneduius
1A wan15Idenudn defiananiiusinguiniigadonislde
TyinsanuAuneng sesaanfedeRanainiinandvsnavesniw
wil druteRiananiinutiosfigndeterawaraiferiunisdesselen
ATedssanndunisiiansiiussuiisunneduiussenang
M lnguagn e nInd: nsafneinnuRanisiseunielngves
WAAnw1nInduarni1siSsuntwininavesdnd nellneves
Jung (2011) wan1sAnwwansliiiudodanaind 1A alusesue
yo3inAnunn1mad i snslndifestudefanainiAaluszuy
Tnsaafns saidl3dvaguintodanarniiAnluszdudiinan
aliidlanvilideundenisunsnusameniwiul fatunasezlel
Foyaiferiumdmindammunelndifssiuvdeldfiatues 4 ol
fFeuilnisnsldsumaduligndesasmngan swiduidesgarie
\Juauideves Chimprasoet (n.d.) Anwidaranainlunisldniuing
Vo ATIUTI8N15N19Y09yy U ZE Cullen HateBerry lagltiuifn
ATIATIERUDRANAA (Error Analysis) NAN1IANBINUTORANAA
Aruisssdsunnudanunniumies Taud deRemataduarmuie
(Semantic errors) U 9H ANAIAA 1UITNYFE UN UG (Syntactic errors)
JoRANAINAIUINYIMUIELEDS (Phonological errors) WazUoRANAA
AUIAUURUR (Pragmatic errors)

—
93
https://s002.tci-thaijo.org/index.php/lajournal Vol. 9 No. 1 January - June 2026



https://so02.tci-thaijo.org/index.php/lajournal

Social Sciences, and Education

FOYerl' iy

The Journal of Humanities, l l I I 1

miAdefienininsuuaastiiuteianaialunisléniuilne
Yoy AR a1 wlneranmad stefianaindsnann
At ulunaneszduldinandussdudes sedud seduusslonuas
seAuTaulfoAlagenAdedandnsnsasuindadeddyiineliifa
tananamtunisidarwilnevesdyaniwlngyinisice snsna
nawud dsfumndaouniwinelugiugnividisUssinauay
fi3surisenddnladnuasiionssznoliindeianainlunisld
mwlvefaztaelvigasuanunsanununisasuiiiondledefinnaia
wianiulunFeusnieiag Foufnseminifetoiamaindinaiuay
annsaRainuensldningresmuedld sglsfnunuided
ysdnwanzdeiinnaindunisardualulsgloaniwingvesine
i lngrinnindd adugddusionslugesgyu 23
Cullen HateBerry \fiouandliifiufisdnvasvasdofanaindnaisu
sndulszlovidefaounulvglugiuznwiinsUszamalunsiaun
vinwensioamsneilnevesfwasmsamniluduilioly

LUIAAN Y IUNNSIRE
LUIAA IUNISIATITRVBRANAA

uasedlduunAnnisiaseidelianain (Error Analysis)
ANULWIARYDY Dulay et al. (as cited in Chitprasong and Klinnamhom,
2021) lngduundeianatnidy 4 Usvian laun 1) Tefianainniu
S2UUAEY (Phonology) Feszuuidesnunlveussneusemiaidoman
3 wuae lawn wuleldesasy wiodeamdyuy wagniiedos
IIIUYNA 2) VORANAIARIUAIUMLNELALAT (Semantics and lexicon)
Uszneusenisidmmunnuineuas nstddeuvtifinishensal
3) faRana1ns1ulie1nsal (Grammar) 1A vataeiungInasily
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nsUsgnaugudlidulselon uas 4) deiianarnsunisdeniny
(Discourse) Apmsdsianunislugugddiasuazsiuans egslsfin
TunAdeiiidoniudnudeianaindumssdusdaduniesed
FoRamanaiogluveutnemsianeidiuhoinsallulssloanivilne
YouEAniuTIeNIMeeseyu Z A Cullen HateBerry

LUIAA IUNISIATIZINITAIAUAT

nsiasrzdnnsasuA Tyl sndunuuuiAndiy
Mneduiug (Syntax) 1199 Kroeger (2004: 1) Lalsfaanumungve s
MngdUWUS 1790 .. the arrangement of words in a sentence.”
Favadunwlngladirmenduiusfonisdagiduelulsslon

(Walaeride)

wen91n1 Burusphat (2009) na123191nedunudi iy
AsAnwIANFuTUs ST dIuUTENoUTeIUTElaAlUTEAUAI 9
1¢uA e (Morpheme) Saithumiefidniigniifirnnuvineg azidu
wil miaeuSevaneunuaemf Usenoud uundudAld sdnves
PUILAANNITORU L ATDIABNA NLNUIANUFURUS LULINTITUINUA 9
yoanyrealud laun nureddass-ladsasy dadunisudlae
NI drusnAsasvesifudunsuldagiansan
mumsiUasunlasesmtiivassine

A1 (Word) IAnaInnnsUsEneuT uwesithed Wuniiei
\Enfigaiifianumng aunsausngdaszauaisld sgindamaed
wiannnimiwaerild Tnsasdindmsdennumendndu
wiuvesAwazdnulef i dudiulsznou vlnvesrsiwunlneld
waninaeiutiivesd uuseandu 18 vl Tawn fum Masswuy
Fu g AR UNANY ALanITIuINdy A1 NYUUIN ATLAAS
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erududies  Aynun Adusiu fin3en mgaen3en Aiavel M
wEuA ALENETEY AUARAIN Aeun1A SURA Mg (bid.)

78 (Phrase) 78U5EN0UAUAINT IAINS 8UINAT W 9N
1AS9831990928 UTZN0UA18dIUNENUDIE AU ATUINNTO
AINT A NLAZEIUVYNY 1N NAIA YT UTENaUAULAIIULN
dudrudsznaundnvaseyning lawn uniduaznisnnd diund
Nd1Atysedawn laun Audniing Tiaualid ynuma JduansuSunu

a @ 1% I ¥ g o
LAZALANIAUL TS LUUAU (ibid.)

aun1ng (Clause) v unuan1slagansal v 24810
drulsenou waziludiuysynavvesuselon uuseanidu 2 Usvian
oA eynnddaszuwazaymindlidase (ibid.)

Usglen (Sentence) LT unulemslignnsalfiusznaunie
aywnYegey 1 aynngd Iuvselidfloynindsasnls (ibid.)

Mwlnedunwinuudlan (Isolating language) ALAaYAN
fiarumneauysalludies Lifinswasugudiiedsuviaues
winflvesi Tlasead1aUselenuuu Usssu-n3en-nssy mMunsas
Aluusgloaniwilyne Hannapha and Kongsombat (2006) Na1271
masesdrfumlunwinealng assssmusundmdiivese
audfu namAeUstleafiiduusenou 2 du fie nAUsTsILLAL
AALEne aansasesanualaiu Usesnu (druvene) nSen (@
9e18) warUssloniddinusenau 3 @ fie N1AUTZEIU A1ALERS
wagunnssuaulngavisssadualaidulsesiu (@wvene) nSen
(@nveenien) N33u (@IUve18nITY)
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ANWININR L‘Uumm LUUAIA mma (Agglutinative language)

finsunthefmdunuioudnsmthiivesuas wansnuduius
malaennsal mummm%waammmgﬂmmau,amma 1181 2190
salufedinnedunusvselaseassuselonluu Uses1u-nssu-n3en
drustinvosruazlassasisusyloalunwiiniva Seongil (2016) Lo
wusvtinvasmlunwinmadu 6 Useuan loun

1) AU AD ANYINUUNNUIUBNYI DLANIDIAL &R F9999
wazanIud

2) AATINUNY AB ATLYLNUAILINALSINENID

3) AR ANV ORAMANY Aor1TviMT N veeAUIY
Tngag sl inhaunufignueneiase

4) AN3eN AB AMIYINNTNNLAAINITNTEY NI BLEARNIDINNT

5) advAvel Ao AT YN U818AINT U LN BUARS
AavEnglvdauIINTY MeegnthAnSeNgnueeiaLe

'
= '

6) A% fie MY ivavenutivesriey
nihieglslulselen

ANUNUNINN

frulassaseuszlenvesn1wn1ud Seongil (2016) N@1I

lassadiuseloniiuguvesn1wnmalsenouniuasnusenaundn
Tawn Usesu A1n3en nTsu ALY LazAilAval Inga1u1sananiiag
Iassasnsuseloausenneng o lanwmeludl

1) U5 + N3 Awuvseassnuuaunsaviminiidu
Useauld uavUsesuagineeg A3l wu 0| (Fug) +
LHd e (nn)
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2) Uses1U + AdLARAl + AINS81 AT LAYV UL Ve
AnsenagsegminAnien wu EM 7t (@) + | (Auld)
+ 322 1umn)

3) USE671U + NSTU + ANNSYT ATUINUI DATTNUINAINNTAYI
wiidunssuld waznssuasdenegmindinIenas 1w
ALIZt (@) + S (vunds) + Ho{R (Au)

4) Usesu + Anasy + mnsen S0 (edw) 7 ofulck (laflw)
Tunwunwiaainsen 2ot (adu) wag ofuict (lafly) Sndudes
Tduasunnuiivasuisiuduisiiulsesiu lisylea
auysal W & (191) + SFARO| (Aunmd) + otL oL
(laile)

5) Uses1u + A1y + A1nsen ol (WHu/de) luntwiinma
Ansen ot (WWu/Ae) Snududesilfmuinyseneudnatinae
Wy e @du) + S2ARE (Aunud) + 01012 (1)

9109 na1uT s uasula 31 A lnenas AL vma
&N UUENIIAIBIAIEAT T A BUT1LANF 1R ULABLaNIEA 1Y
muﬂﬁhuuﬂa&gﬂﬁwLLamﬁé’wﬁ'wfﬂuUizIm H33elduuifn
Frunneduiusvesnw ez nenmaiidusuamensin e
nsauamluauiTed ldTaedqau snunei ouansliifudn
dnnwlvnevnnivddnanideianaindunisaduaiulselon
mwlvegludnvaslauasuandiiuidnsnavesniviuivesiyn
fifinenisdeansawineegislsths
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3) Wy lungiaflaiund | aynsusinig ieunsidoduil 10
NUAUS 2567 TIWIUAITLU1YU 7,386,800 AT S AU
1:22:40u%

4) First Trip We All Together! | Saraburi Ep.1 LN EJ wnsiile
’]‘LW] 14 Wy 2567 J91UIUNSIU1T 6,924,486 ﬂiﬁ AN
1:21:02u

5) If You're Tired of Everyday Llfe Just Pack your Bags and
Escape to Phu Kradueng! LNSLL‘W?LN afufi 29 fa1AL 2566 i
WALV 6,466,501 ﬂi\‘i A1M817Y 1:04:58 U

6) We are Going to Take a Boat, Hike with the Nice View |
Surat Thani Ep.2 §9112Un15101%4 6,412,889 71 WgUNTLile
Fui 1 e 2567 A1ue1 1:03:08 W
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7) epnlunivdag wisatundreenluiuas! WeLnsile
Ui 2 QUAUS 2567 TINUNMTHIBL 6,218,480 AST ALY
59:16 Wl

8) Arrive at Mae Sot, Keep Going to Umphang for Thi Lor
Su Waterfall {awnsiiioduyl 21 uns1Ax 2567 J31U3UNN5400
93 6,111,709 ASI AL 54:24 U7

9) Camping in the Real Nature in Thailand | Phetchaburi
WELNWSLLDIUT 30 Auengy 2566 UI1UIUAISUITN 6,092,656
A9 ANETI 1:07:39 W19l

10) Finally we arrived Phuket! Phuket day 1 LW&JLLNT dloudi
26 §UIAN 2566 TT1UIUNITLUIVN 6,012,201 AT ARINETD
55:45 W1l

JUNDUNISIVY

1) AnwenansuarauIdeiineIfuansnave NIyl
denanon1sdeansniviineresfiTouyinen A eliiuwuInig

o
o

yaansanelumuisazinunduwuimslunis@neiasail

2) iusiusadeyaniwilveainaduinvimilugesyyu Zal
Cullen HateBerry 3111 10 adUlagdnidananadunidnuiugidn
1INTAR 10 SUAULIN

3) vumaUIRTIALNS NI TUTINTBRANAIAATUNTITAIRUAT LU
uwiazUszanuastiuauivesdeRanatnusasUssianiioAwiandy
Afevar lnaiudeyadefinnaiariunisarduavesdanidusienis
2 A loun Aauay (Wn Ann) way 999 (399 AYBLLN)
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4) Ansenderanaiadunisaduilulsgloanwingves
Handusignsasnanaudneaenaneduiusveiniwineuay
MYUNA

5) a3URanN1TIY LSeuiTeuazlauaNanIsing

YDULUAYDINITINY

NUITYUANWIRNILTBRANAIAR 1UNITAIRUAT I UUSE LA
m*ml‘msﬂmﬁﬂmmﬂma;ﬂamwﬂwsﬁmJi’lﬂgiumamwmwmi’wmuﬁ
Wrnuniian 10 suduusnluyesgyu ZA Cullen HateBerry
@ v A o A [ Ya o ¥ Y Y
WudayaloTun 12 Suiau w.e. 2567 lagg3deldanuiaiunis
aAuAluysEleAN T INg N INNITNUNIITIUNTTULAZ ALV
FiduluguziivesnminglunmsiinssideRanainiiunsadue

Tudsgloantslnevesdaniusenisanan

Uselavinaininagldsu

@ = @ o @ o v
1) windednuagnisandualuyselonniwilnevess ua
A lngwnnd

2) awnsathwansanwluldifunuamsunisdanisiSou
nsaeun wingliungnan1wilngvrunmasudsnaniwilne
YNRANVIRDU 9 16
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NaN15739e

mnmiﬁ'ﬂmmaﬁ'amimmlmaﬁuaqﬁsfnﬁuiwmﬂu
984 gyU Z Cullen HateBerry Sruruitavin 10 AAU nuteRianain
FUNITARUAT 2 SEAU LoLA 1) ToRANAIAAIUAITEIRUAIUIEAUIE
wae 2) Tefananadunisrsuiluseauusslon diseasenselll

1) TaRANAINAIUNITAINUAT LUSEAUIR

2aUsEnaUR 18RI 1A% ounnga TAsead19ve9ad
UsENaume d@unanaed lekn AUINiSoAINSevanLayaIuTeny
UssLamvenandniiazidudmusznoundnveseynng leun wna
wavn3e13a drundiidfysesauniviminidudiuvenevenandn
laun AnANYIE Tievalnd unumid 2duaniuSuinaziduans
A ludves [Wunu

INAISANYINUINTBRANEIAGIUNITaRUATlUSEAUIA
Ausnguiniian Ao Fefanandunsdifuidievaiugnsdnien
5998911 An TaRANAINAIUNITAIAUAIAUA N VEIBAIUIY LAY
Tofewaeiiusngtosian fe Tefanaindiunisdrdufuansaiu
Hudmes Maiildagudnnuadaemisusngdefianarnlaedesdsy
Mndmiiusnganniigalumiesiiaelilunsedeluil
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Table 1: Frequency of word-order errors at phrase level.

Usznnvastolanana Aud Souay

1. TORANAINAIUNITAINUAILAYIVENAINT T 37 88.10
2. TeRAnaIAUNNSERUAIAMANTIvEN AL 4 9.52
3 JeRanansunsasuAkanIAluives 1 2.38
394 42 100

nan et RudeRanandna1Rns VS nave L
manai’aummﬂlummLm‘1/156?}@:1Nasgj'ﬁmuﬁwaqﬁﬁﬁéfmﬂﬁmmaﬁﬁ@ia
nsldnulvedediuvensaznsegiundsvesiiidosnisvens §3de
I¥esunsuavendogredenananagiusing q Bswiolud

1.1 YaRANAINNIUNITAINUATIAYAIVEIEAINTEN

nan1s3ITauansliiiuingwaniwineanunmdnnadums
Aiawalfivimi S udwuversvesdinioluntuingligndes
Lﬁaamaa";uﬁumalumwﬂwa%masﬂiﬁwwé’wmﬁwﬁﬁmmwma
ez“faLmﬂm"Nmna";wumaiummm’mﬁﬁ%maaq’ﬁ”wwﬁwam‘ﬁ
Aidsnisvene feshetheseluil
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08199 1

“Uanuaands”

nsarumluntelngiigndes fe “ndrdavues”

(Jung, 2024)

916208190197 92U WAL T vl
nii L dudruveevesrins e lunte ne e wnue vil 09370
durenglunninegzegiund oA ifen15veTy LANIAIN
druve1glun1winInaNnagey A unt1ve9A1M A 99n15981Y
NNFE e A1 “=27 Fadusierwalideuvingin “Oanise”
° v A @ | o I« ol » = & o a PRy '
Tl udmveeueerni1 “EMY” FadumnsenianuaieI
“AF07 AU UANTT “NAINANYBY” TUATIYILNINE D LT 8UTIN
Z2+2M9. dawladunmwingdauwdain danvesndd

f0819% 2

“Ppsaiuaravienta”

nsadumluntsingiigndes fie “massiludirzliaig”
(Park, 2023)

ANNAIDYNVIIAU IZNUYDUNNT BIA1UNITINA LU
AIawain it udruvetevesrinsolun1wlng iesan
drenglununingz1NegAMundweifeIn1svee wWANAI9aIN
drrenglun1vinmanazineyauniivesdinean1sveny a1n
f10819 Ao A1 “B” FaduaimwalNdainunuiedn “d1e” v

] ' o ' 4oy y = o a aa '
wMludIuve18999A191 “EE 27 FuduainIsNiaunuigin
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“.¥0” fadua131 “Uad1e” Tunrwnivasadeudn &.gee
Wawdaidunwlnedawlain eda

108197 3

“Fedanuasliaus”

nsadumluntsineiignees fie “Adddauisiavies”

(Jung, 2024)

NI 19A Y f-wLﬁu’iwg’ﬂgmwﬁwmeﬁﬁmmﬁﬁﬁﬂ
wihveeansetlusslealigndes Wesndiuvenslunwilneas
'masmmuawaam'mmmmwmmmﬂmamﬂmumma‘i,ummLm‘wa

mwawaamwuwmmmmaamimma INABENT AB AN “B”

Fudurirvaiitiaumunein “Oavdes” smifiidudiuvensves

A1 “otmte” Fuduanserfiianunuiedn “ldauts” fedueiin

“davrsdavdee” Tunrwninas wdeoudn .00 1ile
I3 = 1 a 1 ]

wlatdunwlnedalain devvesldaune

1.2 dafiana1nfuNsEIRUAIAMANTvEIBAIUIL

namsIdewansliiiuinguanwilverranmaideianain
Aun13IEL A A WiT viud A udruvesvesaiuiy
Tunwilve Asiegeelull

Fetad 4

“Suifanfuayn 9 v3Uue” @5 S22 ofyo| Aot

msammﬂumwﬂmwmmm Ao “Yuilazfurivayn Uy
(Park, 2024)
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9081901960 Jrarnesundaiaudninviwiin iy

dvgnevasiualunieling suntfiidesnisvensdamsedu
fulpseadravesniwvediasnsdiuvenesundsididosnisveny
Snwazdinauandifiiuininavesnivnnivafianediuvensly
Fruntvesrfidesn1sveny a1ndegns e A1 “SAHL” dady
MAaAnidauvanedn “ayn” iiiiuduversuesdin
“ofe40]” Fadufmnuiifiarumanedn “visy” dafudrin “y3vayn 9’
Tunrwnmadsudeudn 3A+080) 1 ouvarduniuilneg
audadn ayn q visy

#98197 5

“Aunasn” W7k K}

nsasudlunwilveiignifes Ae “snduns”
(Park, 2024)
Frog1aisunansliiiiuingwansiuradig i
i fifuduvenevesiunilunwilngligndes iesandumenslu
awlngaznsegsuvdaesdifidesnisvens wnsaanduvenslu
AN maTazegiuMivesiiidesnsuens andaog1e Ae
it “wz adumaudwinfinnumnedn “duns” by
druvenevosdrin A Faduduiifienumneit “sa” fedudii
“saduns” lunwinmasadeudn Bzhet Weudafunwlneds
wladn dumssn
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08197 6

“QUINNUGY 9 9113” [HEESH S A M1 Ao,

mimmmﬂummlwwgﬂmaﬂ AB " BYINNUBINITOU ©

(Park, 2023)

nfegdisiu fuansiumisinadmidviiidu
druvesvosduluntwilnedadiumis 1iesandiuvesly
mwlngaznsegsnuvdaesiiifiomnisvens unnssndiuveely
AN METIIRg iU vesiTifesnnsIene andaeg1e fie
A1 “mrEsk fudumaudwindanuvinedn “gu” imihidu
druvenevesdiin ‘g4 Fadudumifianuuedn “ems”
Fatumdn “0mnsgu 7 luntwinmasudeudn TSk 24
dewvafunwilneTauvadn gu 94 emns

1.3 YaRANAIARIUNITAIAUAILEAIAUT U184

wiindaranaInsunIsaIsuALansaNL U1 veeneY
lailadofiawaavdnlunisdnmiusdoyaiuandiifuifwnnivine
1N MAT AT UEUA LY vBINTRaR AT U v ey
mwlnediemnlunwinmasunwssmuansmnududivesss
oejauazsiumisiunwlng fuegseluil

—
107
https://s002.tci-thaijo.org/index.php/lajournal Vol. 9 No. 1 January - June 2026



https://so02.tci-thaijo.org/index.php/lajournal

Social Sciences, and Education

FOYerl' iy

The Journal of Humanities, l l I I 1

08197 7

“wninsalvgjann” Q2| K TR A,

nsarumluntslngiignees fe “sawanisilvejuin”
(Park, 2024)

91NA29819T196 U LU WA IUNUIVBIATUARA
anududrvediigndea ewnduansmududvedduniwlne
ﬁ]zagﬁqumé’waﬁaﬁﬁaammammwmﬁm%’wm FUANA1991NN T
W maTTlAssassveInsansaududveswuy La’hsuaﬁ + 9+
dav09 wiemnazNAI1veaNINLTIAWIsald “2a]” fuvain
“Wns1” anudnedvedldiae ﬁ”ﬁﬁ?uﬁm “sawanis” Tuniwnina
FaTeuin 22| + 4 dlouvadunwlveiwan wansise

2) YaRanaInfnIUNIsaIRUAIlusEAUUSElen

Usgloaitumhemahensaiiusgnauseeymndagnatos
wilsoynindlageaiinielifoynindseaiild andeyanuingua
nwlngrrinvadeasniwveiiuan st eRanaiadunnsaisunsen
waznssui esanlaseadredsslealuntwninai nsdrduely
Useloauuu Usesnu-nssu-n3en dawmnansainatwilnedidnisaisu
Aludseloauuu Uses1u-n3en-nssy sesnetheseluil

#8197 8
“NudutieAuLaq” Lt 0|7 Hoj &y,
nsdiudATtun s inefgneies fe “nunsAuduludy”

(Park, 2024)
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el aziuinduaneihurivenssukazn3e
aduiulunisdearsniwlneg eswinlassadrsusslonluatenlng
Ao Uszsu-n3en-nssy Geumnseanniassadsussloaluntvniva
fio Usesu-nsu-n3en Mailfyndenednin “o|74” fudadn “Suil”
§ e dunssuluussloalindamdn “2o12o” 7 uladn
“ppAunds” FuihmihiifunsoweUstlon sufufin “wefusud
W& lunwinvadadouin o1 + 2ojgo] Weuladunwilne
Jauvath Suileiuuda

fI98197 9

“UauSutAUR 9 ug” THO| O] & X|

:12

madsulunwinefignies fe “unuiusuls q ue”
(Jung, 2023)

éﬁa8"1&%’1qéf‘uLLamuﬁudwﬁwmwﬁnmﬂwaqﬂiimu,avﬂ%m
Tunrwlneaauiu mu’tummmmaﬂ'm “017{” audadn “suil”
i difunssulutsslen Sasl3uthdin “X1” fudain “fu”
Fevimididunsowedselon dadumidn “Ausud” luneinvg
SuTouin <ol + k197 WeudallunewlneFuvain “suilifiv”
angnavedlassaiauseloan1vinmanina i Jedewalviguadidud
luusgleanmwlneiinnain
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A7UuarafuseNanIsIdY

31nn13AnwIn1satnualuusyleaniwilnevesaiiuy
s1en15ludesyyu Z Cullen HateBerry wudaianaialu 2 ssiu
laun defanatnn unisarnuailuseaulduazdalanainaiu
msasuslusesulsylon watannsAnsnudeRnnaialunsasu
mnwlnglusedundiuanguinigafedefanaindunisadiv
ATILAAIYENEAINTEN T8RN ABTBRANAIAAIUNTAAUAAANI
Yg19euy druteianaini vsingieed gadetednnaiadiuy
nsanduAluaduansnnududives §3deiuindelianainsiiu
AIEIRUAIUIEAUIALARINA WU IEIUT18TUA T ININEAIE NS
aguﬁwﬁwﬁﬁmmi%wéﬁqLLmﬂmﬁmﬂmmlwaﬁamwﬁwLmu'ﬂsum
druneglisundwesififenisvens wu lasead1weniuand
anufuswedunwinng fe 1Wves + o + dwes neeldidves
AuFedes Jaanseanlasadsvenanansnnuiugivedly
mulnefiiwesavegsundsdwemiedaiifosnisuansaanuiiu
191989

Usgnismennfedalanainniunisainuatluseaulsylen
winlassasteusylealuniwiininaazuanansainiaseasisuseloaly
M INYLARANSANINUTRANAIARIUASAIRUATILSEAUUSE IR
melnewiios 2 a¥ed wdudeianaindiunisdiunisaynssy
\osnlassadreuselonluntwnninainisisseasunuulsesu-
n551-n381 Fauanensanlassadsuseloalunmwlneiitinngdosaiu
WUUUSESIU-N381-NTIH

NAN1TI8T MALAUINT BRI NAIARIUNITARUAN L UNTSA BENS
nwlneveu]aniusienisluvesyyu ZH Cullen HateBerry
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fandAnwiaziiaaindvsnavesnwinadalunvinivedue
JadanaliiiataRanainn1uarsualulseleaniwlneiio9ann
ANSAIAUATIUATIYILNINE BANA 1991ANITAIR UAbUAE LN

nan1539elulseiiuilaenndosiuauisefiiunn (Bumrungsuk,
2011; Chimprasoet , n.d.; Chitprasong and Klinnamhom, 2021; Jung,
2011; Kanchina, 2019; Permkesorn, 2008 ; Suksawat et al., 2024)

Anuindedanainlunisidnivilneveswaynindsiud ol yn
Y1IWYIFBU 9 LANIINBNTNAVTBNITUNINUIVBINTYUUVDIE YA

nndsziudinaIdeisaveuuimudledeinnainlu
MsdeansnulnenununangAnssufes (Behaviorism) #2813
S UUNIMUUNTAS198d8 (Habit-formation) A28A15IEULUULAE
’E]ﬂsz}gwuﬂmaLﬂquﬁﬂiimﬁﬁwlﬁé’ﬂuﬁﬁ (Naeem, 2022) wag{i3ou
miﬁsjfaauﬁ'ma,JﬁaWﬂﬁmauauaq (Feedback) 280159 280A LY
nsldawdi ligndesliuni3ou (Kakunta and Kamanga, 2020)
weligiFouannsoriniudefanaindananluld

Snuszmanieddelddedodunmfiaidndrusiig sy
s1emsludesgyuiananazdearsniuilned ddedanaindu
msaenuAazlaseas1sUselenneineus snwurnsidntulneg
Fananoradudiunisiivilfsenisiunaulavenwiearnidem
ﬁuaaiwaﬂwsﬁt?{mﬁumiviauﬁmﬁﬁﬂLauamugmawawnmmﬁﬁ
afveglulszmelng deiuldainniswaniauAniiuye g
'ﬁ’]&Jﬂ”l‘iUNﬂ‘lJLﬁlSjﬁlvﬁ/ﬂwmzﬂﬁisﬁlﬂ’wﬂwEJ“UENE;IT@TWLﬁUTIEJﬂ’]i
Fasegnastoludl

L NAWNTAN NN W RAAIAIINA ALY

SUMATEKSHOW 91079y @Jﬁy!wmﬂﬂulﬂﬁmmqmmam! f,u
anssys (Ftasenseng)
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B
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Aaauseanatveldyadn..” {uansnaufaiy

mina99aaboen18 31nA0U A WIS NIV LUHIT1IINAIATY! |
UATUTH

“Palnenan...” uaninuAaudiu hsethsis8983 91nnou
W1Alunelanlaiung | aymsusinig

nfegretssurziiuldindaulusensuansmaufouii
Tudsninifgrdumsdeasamuinevesiiidusionisvaninaudii
nsdeansdananeziideRamanndumsdiiuduarlassairsustleon
finy enAI9E 1N wamIAUARWILIT “Wat1sn...” “walnelduisn”
wag “yalneiiawin” Usnifiudlenaaonadestusiideves Lin et al,
(2025), Moore and Spencer (2021), Wwa¥ Dragojevic (2 025)
fiaualihmsfoamsiifitefianainerailinisdeasiuiiaulaloe
Filsszifiunsdoasildldumsguvdeligndeanulensalluly
mavnlaedviruafinnsldneludnvazdinanuandiiiuisnny
\Juiins (friendliness) A3t dunguiou (solidarity) wazanudu
Vosdu (localness) be ogslsfiny ﬂimﬁuﬁaﬁjuaﬂmﬁamaww
vosuidetl §iteTuausnuddiimsfinuresennuideiiieados
Fuimuafveaileil Tien5d oasdaeniwiililduinsgiunie
ligndesmilensalfielidlafifvosnsdoansiinfonuasdnts
1Nty
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Abstract

This study explores the presence of deity sculptures within Buddhist
temples that have become popular destinations for pilgrimage tourism.
It further analysis the social phenomena associated with
contemporary worship practices of sacred sculptures in Thai society.
The research employs fieldwork methodology conducted across ten
temples in four provinces in Central Thailand. These temples, though
originally small and relatively unknown, have gained widespread
recognition and popularity following the installation of deity sculptures.
All selected sites are accessible within a one-day round trip from
Bangkok, which facilitated practical field study. This research applied
pilgrimage framework Turner, V. and Turner, E. (1978) and Maslow’s
Hierarchy of Needs (1943) framework. Furthermore, this study focuses
on three key points: (1) the formation of sacred deity definitions in
Thai society, (2) the dynamics of sacred deities in modern Thai
Buddhist temples, and (3) modern pilgrimage presentation strategies.
By combining Buddhist beliefs and attracting the general public to
visit Buddhist temples, small temples can still exist as centers of faith,
tradition, culture, and Buddhist learning and trading sites for Thai people.
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Introduction

Over a period of almost 30-40 years since the economic
crisis of Tom Yum Kung in 1997, and since the law allowed the free
creation of religious images according to the “Ministry of Education
Regulations on the Construction of National Monuments and Replica
of Important Buddha Images B.E. 2520”, many small temples have
created new types of religious images to attract people to make merit
there. This “divine deity” dynamic is due to the popularity of traveling
to small temples in areas not far from major cities to pay homage.
The divine deities that appear in modern Thai Buddhist temples are
greatly diverse. Although the majority of people in Thai society
consider Buddhism to be their main religion, it is also common for
them to place belief in other sacred subjects as well. Major evidence
of this can be seen at several Thai Theravada Buddhist temples where
there are allocated spaces for the worship of other deities despite
the core doctrines of Theravada Buddhism that aim to teach
individuals to be free of their suffering or to seek enlightenment
(Nirvana) by one’s own effort. However, the various phenomena
surrounding the worship of these divine deities that appear in these
temples are a reflection of the flow of beliefs in Thai society, and
should be analysis in order to understand their original formation.

The economic crisis may be one of the factors that led to the
creation of large religious icons to attract pilgrims, which may be
regarded as the commodification of religious symbols. This is
achieved through the redefinition and incorporation of meanings
associated with the sacredness of deities, which may still maintain
a connection to the original significance of the divine sculpture.

The contemporary manifestation of pilgrimage to temples
dedicated to the worship of deities represents a recent phenomenon
within Thai society. Turner, V. and Turner, E. (1978) wrote a book
called Image and Pilgrimage in Christian Culture Anthropological
Perspectives, which plays an important role in clearly explaining
the concept of pilgrimage as follows:
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PILGRIMAGES are probably of ancient
origin and can, indeed, be found among peoples
classed by some anthropologists as “tribal”
peoples such as Huichol, the Lunda, and Shona.
But pilgrimage as an institutional form does not
attain real prominence until the emergence of the
major historical religions-Hinduism, Buddhism,
Judaism, Christianity, and Islam. In view of its
importance in the actual functioning of these
religions, both quantitatively and qualitatively,
pilgrimage has been surprisingly neglected
by historians and social scientists. But perhaps it has
merely shared in the general disregard of the liminal
and marginal phenomena of social process and
cultural dynamics by those intent either upon the
description and classification of orderly
institutionalized “facts” or upon the establishment
of the “historicity” of prestigious, unrepeated
events. (Turner, V. & Turner, E, 1978, p. 1)

Folklorists in Thailand, whose perspective is often
characterized by a profound interest in Thai culture and beliefs,
have been prompted by the extensive array of sacred deities present
in Thai Theravada Buddhist shrines to pose several compelling
questions. These inquiries encompass an exploration into the origins
of these deities, an examination of the processes through which their
divine nature evolved, and an analysis of the significance these sacred
entities hold for Thai society. This paper delineates the attributes of
modern pilgrimage within the context of Buddhism in contemporary
Thai society. Drawing upon Turner, V. and Turner, E. (1978)’s
conceptual framework, which elucidates the characteristics of
pilgrimage, this analysis provides insights into the evolving nature of
Buddhist pilgrimage practices in the present-day Thai cultural milieu.
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All surviving pilgrimage systems are
heavily in debt to modern modes of
communication and transportation, but the late
post-Tridentine pilgrimages have, almost from the
beginning, been deeply involved with mass
technological and scientific culture, both
positively, in drawing upon it as a source of
instrumental aids, and negatively, in seeing it as a
challenge to the Christian, and indeed to the entire
religious world view. (Turner, V. & Turner, E,
1978, pp. 18-19)

Based on the aforementioned issues, this study is unique in
focusing on the sacred deities phenomena in Thai Buddhist culture.
This study is divided into 3 main points — (1) formation of sacred
deity definitions in Thai society, (2) dynamics of sacred deities in
modern Thai Buddhist temples, and (3) modern pilgrimage
presentation strategies. The objective of this research is to examine
the phenomena of deities within Thai Buddhist culture, specifically
emphasizing the formation of sacred definitions and exploring their
social significance, utilizing a methodology involving the compilation of
relevant documents, scholarly research on Thai cultural deities, and field
data collection at temples renowned for sacred deity worship in semi-
urban and semi-rural areas adjacent to Thailand's capital. This study
aims to (1) explore the presence of deity sculptures within Buddhist
temples that have become popular destinations for pilgrimage tourism
and (2) analysis the social phenomena associated with contemporary
worship practices of sacred sculptures in Thai society. Furthermore, this
study applies Maslow’s Hierarchy of Needs (1943) as an analytical
framework to explore the relationship between the symbolic meanings
of deity sculptures and the internal psychological needs of Buddhist
devotees in Thai society.

In presenting the research findings, the researchers will
demonstrate the relationship involved in the construction of meanings
surrounding sacred deities in Thai society. This subsequently leads to
an exploration of the dynamics of sacred deities within contemporary
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Buddhist temples and the strategies employed in presenting modern
forms of pilgrimage.

Research Objectives

1. To analysis the divine symbols associated with the
phenomenon of pilgrimage tourism centered on the veneration
of sacred entities within Buddhist sites in contemporary Thai society.

2. To examine the interpretations of human needs in relation
to the dynamics of modern pilgrimage.

Literature Review

A review of research on Buddhist pilgrimage reveals notable
studies that explore diverse motivations and meanings behind such
journeys. Chon, S. (2017) conducted a study titled "The Pilgrimage
of Tibetan Monks in Dharamshala, India," focusing on the meaning,
characteristics, and motivations of Tibetan monks undertaking
pilgrimages. The findings highlight that Tibetan monastic pilgrimage
serves multiple purposes: spiritual purification, seeking blessings,
healing, studying, dedicating merit to loved ones, propagating
Vajrayana Buddhism, and responding to personal crises. This study
emphasizes that the exiled Tibetan monks' pilgrimage is primarily
a spiritual and religious act rather than a form of tourism; it reflects
deep devotion to the Vajrayana tradition.

In contrast, Ditthisampanno et al. (2022) examined Buddhist
pilgrimages in Indonesia in their study "Dharmayatra: Pilgrimage and
Spiritual Journey Sacred Sites in Buddhist Pilgrims in Indonesia."
The research found that pilgrimages to sacred places in Indonesia
have evolved as ritual expressions of reverence toward relics,
historical Buddhist sites, and temples. Notably, in 2019, President
Joko Widodo declared Borobudur a national priority tourism
destination, and in 2020, Indonesia’s Ministry of Religious Affairs
designated it a global Buddhist ritual center. As a result, Borobudur
now serves both religious and touristic purposes.
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Another perspective is offered by Laoroekutai, N. (2015)
who studied Thai Buddhists' motivations for pilgrimages to the Four
Holy Sites in India. The findings suggest that Thai pilgrims travel to
pay homage to the birth, enlightenment, first sermon, and parinirvana
sites of the Buddha. Many pilgrims perceive this journey as a means
of affirming the historical reality of the Buddha and ensuring spiritual
merit, including the belief that visiting these sites can prevent rebirth in
lower realms.

This sentiment aligns with the research by Polsuk, T. and Phra
Srivinyaporn. (2019) who analysis the value of the Four Holy Sites for
Buddhist pilgrims. They identified four dimensions of significance:
(1) contemplative reflection on core teachings (Dhamma),
(2) strengthened faith in the Triple Gem, (3) moral cultivation and
engagement with Buddhist practices, and (4) commitment to
preserving religious heritage.

Furthermore, the study by Pakasagulwong, P. and
Metheevarachatra, A. (2022) titled "Faith and Wisdom: Pilgrims at
the Four Holy Sites in India—Nepal," found that proper pilgrimage
must integrate both faith and wisdom. Thai pilgrims are motivated by
strong faith in the Buddha, believing that such devotion leads to
deeper understanding and spiritual maturity.

Collectively, these studies suggest that Buddhist pilgrimage
is deeply rooted in religious devotion and spiritual refinement.
Despite limited scholarly work in this area, existing research
consistently underscores pilgrimage as a sacred journey to
the spiritual origin of Buddhism, rather than a mere cultural or
touristic endeavour. For this study, the field data collection revealed
that deities worshipped at temples in suburban areas also appear in
traditional Buddhist culture, Brahmin-Hindu culture, and Chinese
culture, as well as deities that are spirits in origin, which the authors
would like to discuss as follows;
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Methodology
1) Research Methodology

This research involved a field research methodology,
collecting data on divine symbols from Theravada Buddhist temples
located in the border provinces surrounding Bangkok. These areas
exhibit a diversity of newly emerging sacred deities. The selection
criteria for the study area were as follows:

This study selected ten small temples which all display
divine deity imagery within, and have become popular pilgrimage
sites for making merit. For provinces in the metropolitan region
that are geographically larger than Bangkok, four temples in
Chachoengsao were selected due to their widely recognized status in
Thai society as the pioneering sites for the construction of large-scale
deity statues following the Tom Yum Kung economic crisis.
Additionally, two temples located in Pathum Thani, Samut Prakan,
and Nakhon Pathom were included, as they were established later but
have gained significant popularity among Buddhist devotees.

This research integrates document analysis and field data
collection through interviews and participatory observation.
The methodological process is structured as follows:

1. Review of Literature and Study of Documents on Divine
Symbols in Buddhist Sites: Analysing research on symbolic analysis
frameworks and the concept of pilgrimage tourism. This also involves
reviewing government documents, academic papers, research
articles, and other relevant publications to understand the history,
origins, physical spaces, and overall community context of each
locality.

2. Analysis of Data from Interviews and Observations: The
researchers conducted periodic field data collection at selected
research sites.

3. Compilation and Presentation of Research Findings:
The findings were reported through descriptive analysis.
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2) Research Subject

The researchers gathered data from interviews with creators of
divine symbols, Buddhist monastic authorities, and abbots, who serve as
the approving figures for the construction of these symbols. Additionally,
observational data was analysis from pilgrimage tourism, with a focus on
the construction of sacred meanings and social significance through the
phenomenon of pilgrimage tourism in Buddhist sites.

3) Data Analysis

Field research methodology was used to collect data on
divine symbols and the context of pilgrimage tourism. The analysis
of this data was based on the following points:

1. Analysis of divine symbols present in Theravada Buddhist
temples.

2. Examination of the pilgrimage tourism process within
Thai society.
Results
Formation of Sacred Deity Definitions in Thai society

The results of the study of data from ten small temples in
four provinces found four groups of divine symbols: Buddhist literature,
Brahmin-Hinduism, Chinese culture, and local spirits as shown in
the table below.
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Table 1: Table of sculptures in the provinces surrounding
the capital of Thailand

Typeof Sculptures Temples in the provinces surrounding the capital of Thailand
Beliel Pathum Thani Nakhon Pathom Samut Prakan Chachoengsao Province
Province Province Province
Thawi = Na Phai Sisa Sl Sakhla ‘Wirachoti Saman  Prong Sanam
Kara Bun Lom Thong Wari temple remple Ratta- Akas Chan
Apant | temple temple temple Noi naram  temple temple
femple temple temple
Buddhist Brahma "y v v v v v v v
VI Navagraba v v v v v v v v
Rahu v i N ¥ v v v v
Vessavana v v v v o v v v
Brahmin- Shiva v v
Hinduism 6 esha v v v v v N v
Chinese  Guanyin v v v v v v v v b
culnue Tai Sui Vv Vv
local Naga v v v v v v v
s AiKhai 7 v v v v v v

1) Deities from Buddhist Literature: Transformations
from Supporting Buddhism to the Essential
Symbolic Deity

Over the past 30 years in Thailand, the deities that appear
in temples are usually those related to cosmology from Buddhist
scriptures. From researching the text and documents, deities found
with roles in Thai Buddhist society are as follows: Brahma,
Navagraha, Rahu, and Vessavana. Thai Buddhist literature including
Tripitaka, Atthakatha, history of Buddha books, and other Buddhist
scriptures which are influential in Thai society often include stories
of divine deities and their roles as supporters of the Buddha or his
disciples. Deities that appear in traditional Buddhist literature or
legends often appear in both Buddhist and Brahmin literature.
In Buddhist scriptures, legends and tales of divine deities often appear
only in relation to Buddhist myths, taking the role of disciples
or helpers of the Buddha.
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Figure 1. Brahma sculpture of Wat Saman Rattanaram,
Chachoengsao Province.
Note. from Prasirt Runra

Figure 2. planet angel sculptures of Sakhla Temple,
Samut Prakan Province.
Note. from Prasirt Runra
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Figure 3. Sculpture of Rahu, Thawi Kara Anant Temple,
Pathum Thani Province.
Note. from Prasirt Runra

Figure 4. Thao Wessuwan Sculpture of Sakhla Temple,
Samut Prakan Province.
Note. from Prasirt Runra

However, the deities found mentioned in mythological

literature related to Buddhism have only appeared in the revisions of
the Tipitaka by the Buddhist councils, some of which arose from later
scholarly writings. Therefore, these deities in Buddhist mythological
literature might be an adoption of ancient cultural beliefs from India,
the birthplace of Buddhism. Accepting and incorporating pre-existing
beliefs, especially divine powers, is indeed one way to smoothly

carry out the formation of faith.
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2) Deities from Brahmin-Hindu: A New Role in
the Theravada Buddhism of Thailand

According to several Buddhist monks permitting
the representation of the Brahmin-Hindu deities in the area of
Thai temples, the concept of “Devatanussati” or recollection of devas’
virtues is often cited. “The fact that temples have these sacred objects
reflects religious learning in the community. A community has a religious
history that can be learned through this sanctity based in beliefs”
(Phramaha Khwanchai Kittimedhi & Phramaha Pornchai Sirivaro,
2022, p. 36).

The deities in this group are the deities of the Hindu Brahman
religion that have no relation to Buddhist literature. In other words,
these deities are completely outside of Buddhism. According to
the field data, the most common deities in this group are Shiva and
Ganesha, and can be found in current trends. Recollection of devas’
virtues in Buddhism, or "Devatanussati", is interpreted according to
Thai people's perception and understanding as the worship of deities.
As such, doing so at the temples can be regarded as a way of making
“merit". This form of merit making may have instilled a belief to people
in Thai society that praying for blessings from sacred powers is one way
to make merit. In Theravada Buddhism, worshiping or praying is not
the core practice for freedom from the cycle of rebirth (Samsara).

Brahmin-Hinduism deities, which originally had no related
background to Buddhism, have been retold through explanations of
"Devatanussati”, "merits", and "ploys". As a result these Brahmin-
Hindu deities, with no previous mentions in Buddhist legends, have
been given allocated spaces in Thai temples for Buddhists to worship.
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Figure 5. Shiva sculpture of Thawi Kara Anant Temple,
Pathum Thani Province.
Note. from Prasirt Runra

Figure 6. Ganesha sculpture of Saman Rattanaram Temple,
Pathum Thani Province.
Note. from Prasirt Runra

From the above, Brahmin-Hindu deities found at Buddhist sites
in current day Thailand clearly indicates that Thai Buddhism blends
in cultural beliefs. As long as there are people who believe that
temples are sacred Buddhist places, the temples will still satisfy
the faith of the people in society. Cultural integration or combination,
indeed, is not something strange or impossible even in cross-religious
contexts. Furthermore, it can be seen that sacred deities that appear in
Buddhist literature, either directly or in later contemporary
Thai Buddhist culture, have begun to appear in connection with
social situations, such as the economy or popular trends.
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3) Deities from Chinese culture: New Roles in Thai
Theravada Buddhist Temples

The deities in the Chinese cultural context that are commonly
found in Theravada temples are Guanyin, the Mahayana Bodhisattva,
and Tai Sui Ye, the deity of destiny. There are a large number of temples
or Buddhist sites in Thailand with sculptures of deities from Chinese
culture that are well known among Thai people. These deities are
believed to be sacred in a particular area and are revered with
the same status as divine gods with powers including increasing
popularity, expelling bad luck or misfortune, and providing prevention or
protection from various dangers. The deities in Chinese culture that
appear in those Thai Buddhist temples are often directly linked to
Buddhist myths and the belief in the "inauspicious year" according to
Chinese astrology, thus these deities become popular from time to time.

However, to worship of Guanyin is not merely a temporary
trend, nor is it directly associated with Pi Chong (unlucky zodiac years).
Guanyin is revered as an embodiment of compassion and holds the
status of a bodhisattva who has cultivated perfections for the salvation
of all sentient beings. Therefore, veneration of Guanyin is primarily
undertaken to seek compassion, assistance in overcoming suffering,
peace and tranquillity in life, as well as blessings such as the granting of
children.

Figure 7. Guanyin sculpture of Saman Rattanaram Temple,
Chachoengsao Province.
Note. from Prasirt Runra
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Figure 8. Tai Sui sculpture of Saman Rattanaram Temple,
Chachoengsao Province.
Note. from Prasirt Runra

4) Local Deities: Prosperity in Thai Theravada Buddhist
Temples

In Thai society, there are many local deities, such as the Lord
Father, the Lord Mother, the Lord of the Forest, the Lord of the Mountain.
However, these deities do not often become well known throughout
Thailand. From the field data, the most common deities are Naga and
Ai Khai. Some Buddhist sites and temples in Thai society have
brought in Animism beliefs and elevated it to be as sacred as
the worship of deities. This phenomenon is a fusion with beliefs in
local spirits which have existed in Thai society prior to
the introduction of Buddhism. The belief in Animism is still deeply
rooted in Thai culture but disguised through its fusion with beliefs in
Buddhism, as can be seen in the following examples:
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Figure 9. Naga sculpture of Saman Rattanaram Temple,
Chachoengsao Province.
Note. from Prasirt Runra

Figure 10. Ai Khai sculpture of Prong Akas Temple,
Chachoengsao Province.
Note. from Prasirt Runra

From the above, it was observed that deities from Buddhist

mythology, Brahman-Hinduism, Chinese culture, and local deities
are identities which have been locally recognized before spreading to
other areas outside of their origins. These beliefs must conform to
the culture of sacredness, meaning they are believed to have some
outstanding sacred powers associated with the basic needs of people
in Thai society. The powers include attributes like ferociousness,
fortune bringing, compassion, or fulfilling traditional roles of
local guardians. Nonetheless, they must have cultural characteristics
that are commonly acknowledged in Thai culture to be widely

accepted and spread in Thai society.
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Figure 11. Multiculturalism in the Buddhist Context of Thailand

In addition, these sacred spirits are believed to be relievers or
eliminators of suffering, who help people find their way out of difficult
times, as well as make their wishes come true in today's world.
In conclusion, the sacred deities or spirits that are associated with the
Buddhist sphere must possess characteristics that do not contradict the
cultural needs of the Thai people nor Buddhist teachings and traditions.

The Dynamics of Sacred Deities in Modern Thai Buddhist Temples

As mentioned in the previous section, it was observed that
the characteristics of sacred beings in Thai culture have been formed
through a fusion between Buddhist philosophy with deities from
Brahmin-Hinduism, Chinese culture, and traditional animist beliefs.
These beliefs produce cultural meanings which are widely accepted
and known by people in Thai society. The needs of the people
are reflected in the meanings given to these sacred deities which
could be expressed in terms of physical and mental needs.

In conducting this part of the analysis, the researchers
adhered to research ethics involving human participants by ensuring
the anonymity of the informants. In addition, the researchers inquired
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into the internal desires that motivated individuals to travel to worship
divine sculptures at the temple. The findings reveal that their wishes
primarily concern wealth, good fortune, good health, success in their
careers, and fulfillment in love. The researchers observes that
these desires are consistent with Maslow’s theoretical framework.

Maslow’s Hierarchy of Needs (1943) is a psychological theory
that describes human motivation as progressing through five levels,
where each level must be sufficiently fulfilled before moving on to
the next. It begins with physiological needs such as food, water, and rest.
Once these are satisfied, individuals seek safety and stability.
The third level involves social needs, including love, friendship, and
a sense of belonging. Following this are esteem needs, which include
the desire for respect, recognition, and self-confidence. The highest level
is self-actualization, where individuals strive for personal growth,
creativity, and the realization of their full potential. The table below
organizes the deities found in Thai temples into these needs categories
as follows:

Table 2: Table of relationship between the symbolic meanings of deity
sculptures and the internal psychological needs of Buddhist devotees
in Thai society.

Physiological Needs Safety Needs Love and Esteem Needs Sell-Actualization
Belongingness Needs
Vessavana Rahu Brahma Ganesha
Naga Navagraha Guanyin
Ai Khai Shiva
Tai S
1) Physiological Needs

In Thai culture, a group of deities representing physical
desires are Vessavana, Naga and Ai Khai. People who are engaged in
entrepreneurship, trade, or services often wish for more attraction for
themselves or compassion from customers. They believe that this will
bring more customers, more income, and eventually more wealth,
as in the Thai expression of having a “business [that is] picking up”.
Another group of people in Thai society often ask for blessings about
fortune, especially in gambling and buying lotteries — either legal or
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illegal ones. Some people seek sacred numbers to bring them luck by
praying to sacred beings. It is noted that sacred beings popular among
these number seekers are usually sacred spirits associated with
Buddhism. If it is a deity from Brahmin-Hinduism, the deity must be
associated with animist beliefs, such as Vessavana who is believed to
be the lord of all spirits. These people worship the sacred beings for
their benevolence, asking the divinity to bring them good fortune.

Needs at this level typically arise among impoverished
populations with limited access to education, who often work in low-
paying, manual labor or wage-based employment. For these individuals,
income is generally insufficient to sustain a quality standard of living.
The aspiration for wealth through the worship of deities thus becomes
a source of hope—one that may potentially enable them to better fulfill
the original and more concrete needs for food, water, and shelter.

Another aspect is that of the exorcism of misfortune, safety,
power, prestige, and life changes. Misfortune exorcisms are often
done by people who are unhappy or dissatisfied with their lives and
therefore choose to worship the deities they believe are sacred or
popular in society at that time. Misfortune exorcisms are often present
in conjunction with rituals and are performed by individuals with
a background associated with sacred deity blessings

2) Safety Needs

A group of deities representing the need for security are Rahu,
Navagraha, Shiva and Tai Sui. Safety blessings are often asked for
when a person feels unsafe in their lives or is in a risky situation, such as
traveling long distances, being displaced, or starting something new
in life that they are unfamiliar with. Praying to the sacred deities in
Thai temples for this reason is often an individualistic activity as
feeling unsafe or insecure is a personal issue rather than a social trend.
However, when there is a group of people being affected by shared
dangers such as war or a natural disaster, there may be prayers for
these issues performed in a socially coordinated manner.
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3) Love and Belongingness Needs

A group of deities representing the need for love and
belonging are Brahma and Guanyin. “Metta” or benevolence is
one of the fundamental philosophies of Buddhism. Metta is also
a basic moral that corresponds to the basic human needs to be accepted,
understood, and cared for. Sacred beliefs in Thai society consistently
reproduce meanings of benevolence, which appear through the needs
of people in Thai society who seek blessings with beliefs in love.
Another popular benevolence blessing in Thai society is asking for fame,
as it may improve one's work advancement. Some ask for "Vasana",
which according to popular understanding in Thai culture, is often
associated with having good opportunities in life. Another popular
blessing is for love. People praying to sacred beings for benevolence
in Thai culture is an interesting interaction; these prayers are
processes by which people seek benevolence from a supernatural
divine power, and at the same time wish for themselves to gain more
benevolence from other people in society. This might be because in
Thai societies, a person receiving benevolence could equate to
an opportunity to change their life. It could bring in higher income or
returns with only a small investment due to them receiving
preferential treatment from people in that society.

4) Esteem Needs

A deity representing the esteem need is Ganesha.
People who have normal lives in society or those who have some
economic or work difficulties pray to Ganesha for power, prestige, and
life changes. These individuals want to have a better life, so they ask
this deity to give them more power or prestige, leading to more people in
society respecting them. It could be said that this is done to help change
their life from being commoners to those with renowned status, thus
raising their status of life.

5) Self-Actualization

It is noteworthy that the phenomenon of pilgrimage to pay
homage to deities in Thai temples primarily serves to fulfill basic
human needs, namely: physiological needs, safety needs, love and
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belongingness needs, and esteem needs. These four levels of needs could
be considered universal to all humans. In contrast, the fifth level—self-
actualization—may align more closely with the Buddhist path toward
liberation (nirvana). According to the perspective of one of the creators
of deity symbols in temples, the creation of deity sculptures may serve
as an indirect pedagogical strategy employed by monks to impart
Buddhist teachings, initially addressing the more immediate and
practical needs of laypeople. The pursuit of liberation, on the other hand,
represents a higher-level spiritual goal within Buddhism that requires
mental cultivation and disciplined practice—processes that are
inherently more difficult to achieve.

Modern Pilgrimage Presentation Strategies

Thai monks often use the rhetorical strategy of explaining the
process of creating pagan deities in Theravada Buddhist temples,
as an example.

“When people are in distress, they come to
pray to the sacred deities first. But when
people enter the temple, we will gradually
Teaching [sic] Dhamma is easier to do.”

(Phra Prachathamnath (Pairat Panyatharo),

personal communication, August 13, 2023)

“Faith brings vision to the creation of sacred
deities. Let people come and pay respects. It
makes your mind good. Whatever you do with
a good mind will be successful.”’

(Phrakhru Palad Sitthiwat (Luang Por Namfon),

personal communication, September 18, 2023)
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From interviews with monks who created the sacred deity
symbols in Theravada Buddhist temples in Thai society, it can be seen
that worshiping the sacred deities is only to the end goal of attracting
people to turn to temples and make merit. It is viewed as a guideline
of the primary mental anchor of people in society. What is considered
more important is that when people enter the temple and make merit,
their suffering will be relieved, thus the mind is content and ready to
face life's problems. Deities in Thai culture play two main vital roles
to society. Firstly, they are important in combining different beliefs
in the Buddhist space. Secondly, they are important in attracting
the general public to visit Buddhist temples in the form of Buddhist
populism.

1) Combination of Beliefs in Buddhism

In the context of Thai culture, Thai Buddhism is constructed
on various beliefs of different groups of people. In Thai society,
Buddhism is a religion that has assimilated traditional Animism and
Brahmanism, and has later accepted newer beliefs such as beliefs
from China and new Hinduism. Therefore, when considering
the phenomena of these various sacred deities, Buddhist spaces
nowadays seem to be areas of peaceful coexistence between
Buddhism, Brahmin-Hindu, Chinese beliefs, and traditional
Animism. Evidence of assimilation can often be seen in the form of
"ploys" urging people to do good deeds or make merit. The space in a
Buddhist temple is, therefore, thoughtfully distributed to have the main
hall being at the canter of the temple and the core area of Buddhism.
The spaces for other beliefs, on the other hand, are allocated to be on
the outer side. Even though these sacred deities may seem to be
located in an easily accessible area, they are in fact situated outside
of the main Buddhist space. Nonetheless, these sacred deities still
play a role in attracting people to the Buddhist area.

2) Attracting the General Public to Visit Buddhist Temples

As mentioned above, when beliefs outside of Buddhist
philosophy, including beliefs in Brahmin-Hindu and Animism,
are widely accepted in Thai culture, their sacred deities play
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an important role in public relations for Thai temples. This is because,
when considering the economy of Buddhist places such as small
village temples in Thailand, they unfortunately rarely receive
adequate funding from the government for maintenance and
restoration. As a result, these temples must build their own major
buildings and landmarks to attract more visitors to the temples. Thus,
when other non-Buddhist beliefs become popular and can be used to
attract people to visit the temple, they are then allocated space within
a Buddhist temple. These beliefs help alleviate the struggle to
generate more income for the temple, which is considered an effort to
maintain Buddhism’s existence in the midst of cultural diversity.

These perspectives, in turn, exert an influential impact on the
societal and cultural practices associated with the ideological
dimensions of "pilgrimage" tourism. The objective is to explicate this
discourse in alignment with Buddhist concepts, with a bifurcation into
two primary thematic considerations: 1) the inclination of Thai
individuals towards temple visits and 2) the methodologies employed
by Thai monks in providing assistance to the populace.

Conclusion and Discussion

The significant roles of the sacred deities in combining beliefs
and attracting visitors to temples brings about questions of whether
Buddhism is actually the primary religion of Thai society,
or whether Buddhism in Thailand might be “popular” or Folk Buddhism.
Consideration of this should be separated from doctrinal Buddhism
used in the teaching context of Thai Buddhist monks because, in reality,
common people more simply follow beliefs that provide them hope.
If there is a popular trend surrounding a kind of divine power,
regardless of its type, Thai people seem always ready to accept that
trend to benefit in their lives. Therefore, the formation of deities in
the context of Thai Buddhism can be represented by feeling
something is lacking within the hierarchy of needs. In other words,
a typical purpose for temple visits amongst Thai people is to ask for
blessings from Buddha images, deities, or spirits — making these acts
of paying homage not generally different. This is because, according to
Thai culture, people can ask for a blessing from sacred powers to give
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them aid when going through difficult situations in the rapidly
changing urban society. These spiritual supports are therefore important
in keeping them afloat and give them hope in living in society.

From the above discussion, it becomes evident that
Maslow’s psychological theory aligns with the notion of popular
Buddhism. This is because the various levels of internal psychological
drives can be interpreted alongside the Buddhist concept of Tanha desire
or craving defined as the longing to have, to possess, or to become.
In Buddhism, Tanha is categorized into three main types: Kama-tanha
(craving for sensual pleasure), which, when aligned with psychological
theory, may correspond to the need for affection, acceptance, or being
loved. Bhava-Tanha (craving for existence or becoming), which may be
understood in psychological terms as the drive for success, stability, or
achievement. Vibhava-Tanha (craving for non-existence or cessation),
which, in psychological interpretation, may refer to the desire to be free
from hardship, such as economic difficulties. In Buddhist teachings,
Tanha is regarded as the root cause of suffering, leading to attachment
and clinging.

142
https://s002.tci-thaijo.org/index.php/lajournal Vol. 9 No. 1 January - June 2026



https://so02.tci-thaijo.org/index.php/lajournal

The Journal of Humanities, l l I I 1

Social Sciences, and Education

FOYerl' iy

Modern Pilgrimage

Buddhist literature

Brahmin-Hinduism | Chinese culture | Chinese culture

NS

Popular Thai Buddhist Culture

NS

Combination of beliefs in Buddhism

NS

Formation of sacred deity definitions in Thai society

Love and
Belongingness Needs

S

Tourist

Physiological Needs Safety Needs

Esteem Needs

Figure 12. Relationship between modern pilgrimage and Tourist

One factor that might support the deity phenomena in Thai
Buddhist culture is the phrase: “if you don’t believe it, don’t
disrespect it” (Thai culture emphasizes the importance of accepting
diverse belief systems. Even if a particular belief is not one’s own, it
is considered appropriate and respectful to honor and show regard
for the beliefs of others.) which is dynamically reproduced in Thai society
(Chotitdilok, S. & Runra, P, 2017). That is to say, while the sacred
objects being worshiped may change with changing social trends,
the dynamic of this discourse always being reproduced is what drives
the thought of people at the core, resulting in various sacred object
worship phenomena.
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Another important discourse about “merit” (In Thai society,
merit (bun) is understood as a form of moral goodness that Buddhist
devotees are encouraged to cultivate and practice.) in Thai society
might also be a crucial dynamic that facilitates integration with beliefs
in traditional Animism and Brahmin-Hindu deities through sharing of
sacred spaces within Buddhist temples. The expression "going to
make merit at the temple" in Thai society nowadays does not always
mean to only pay homage in remembrance of the Three Jewels and to
preserve Buddhism according to Buddhist traditions. Now, it has
come to mean to go and pray for sacred deities to grant wishes or
blessings that each person desires and as a result, there might not be
a clear difference between the Buddhist concepts of Theravada
Buddhism and populist Buddhism for people in Thai society.

The proclivity of Thai individuals to visit temples stems from
two enduring principles intrinsic to Buddhism: 1) the acknowledgment
of suffering and 2) the concept of karma. At a global level, Thai
Buddhists interpret physical and mental distress as manifestations of
suffering. In response to such suffering, a fundamental tenet dictates
that individuals actively seek means to alleviate it. Temples serve as
sanctuaries where adherents believe the act of making merit
can contribute to the alleviation of suffering.

Simultaneously, Thai Buddhists on a global scale posit that
present-day suffering is an outcome of negative karma accumulated
either in previous existences or within the temporal confines of the
contemporary world. Such karmic repercussions manifest as ongoing
suffering. Consequently, the imperative to visit temples arises as
a means to engage in meritorious actions and mitigate the effects of
unfavorable karma. This intricate interplay of beliefs results in
the observed phenomenon wherein individuals regularly enter
temples to pay homage to various divine symbols.

Regarding the strategies employed by Thai monks to aid the
populace, they draw upon two fundamental principles of Buddhism:
First, Devadanusati, involving the recollection of the virtues and
divine power of celestial beings to alleviate suffering for Buddhists.
This strategy has given rise to the manifestation of various divine
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symbols within Buddhist temples. The second method, Buddhanusati,
is a method aimed at fostering mindfulness and wisdom. Theravada
monks expound that if individuals are currently undergoing suffering,
they may lack the requisite wisdom to alleviate their distress through
the veneration of celestial beings. Therefore, the practice of invoking
spiritual assistance is presented as a foundational technique to anchor
the mind. Once individuals experience relief from their suffering,
monks progressively introduce Buddhanusati, facilitating the
development of wisdom. This, in turn, empowers individuals to
engage in reflective thinking and resolve their own suffering in
a sustainable manner (Phra Prachathamnath (Pairat Panyatharo),
personal communication, August 13, 2023). The relationship between
these two strategies can be elucidated through the following diagram.

Monks'
strategies

Problems
of people

Buddha
nusati

Figurel3. Diagram of the process of creating pilgrimage
discourse through the appearance of worship of divine symbols
in Thai society.

The foregoing discussion delineates the contemporary
phenomenon of Modern Pilgrimage within Thai society. Temples
assume the role of destinations for the purificatory journey from
suffering, incorporating deity symbols encompassing figures from
Buddhist scriptures, Hindu pantheon, and Chinese cultural traditions
as cognitive anchors. While these elements may diverge from the
essence of Theravada philosophy or be perceived academically as
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emblematic of commercialized Buddhism, within the context of
modern pilgrimage they reflect an adaptation to the contemporary
emphasis on livelihood pursuits, as individuals may lack the time for
traditional temple visits and teachings.

In response to this shift, monks have adjusted their approaches
to sustain the mission of Thai temples, employing the creation of deities
to attract visitors. While this adaptation may be scrutinized as
commercial Buddhism, it serves as a pragmatic means to facilitate
accessibility to temple premises. Furthermore, the act of entering
temples can potentially facilitate mental purification and charitable
inclinations among visitors. Importantly, the financial sustainability
of temples remains a critical concern, given the limited or absent
government funding. Small temples, in particular, grapple with
financial challenges, relying on public donations and funds generated
through merit-making activities.

The researchers assert that categorically denouncing all Thai
temples as sites of Buddhist commercialization may be overly simplistic.
When examined from an alternative standpoint, the incorporation of
Buddhist trade emerges as a potentially essential mechanism for
the preservation of Buddhism in Thailand. This underscores
a discernible trend in contemporary pilgrimage practices that necessitates
alignment with the fundamental and spiritual needs of the populace.

Religion in capitalist systems and the era of digital media no
longer exists in its traditional form; rather, it has adapted to
the mechanisms of the market and contemporary communication
technologies. As a result, religion continues to function as a source of
psychological support, a moral framework, and a form of social capital.
At the same time, however, it may also be commodified and reshaped
to accommodate the logic of popularity and intensified consumerism.
Therefore, understanding religion in the modern world requires
examining both the dimension of “faith” and the “economic media
structure” simultaneously, in order to reveal the ongoing negotiation
between spiritual values and the driving forces of capitalism and
technology in a nuanced and comprehensive manner.
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Abstract

Neuroconstructivism presents an integrative perspective on education,
viewing learning as a dynamic, context-sensitive process shaped by
the ongoing interaction of genetic, neural, cognitive, social, and
cultural influences. Drawing on both global research and the lived
realities of teaching in Thailand, this article explores how
neuroconstructivist ideas can guide curriculum design, instructional
strategies, assessment, and policy. The discussion highlights
the complexity of real classrooms, where each child’s developmental
pathway is woven from community, language, tradition, and personal
experience as much as from formal instruction. While recent
advances in neuroscience and educational research underscore
the value of personalized, multimodal, and context-responsive
environments, putting these ideals into practice remains challenging.
Persistent neuromyths and structural disparities in resources and
opportunities continue to complicate the translation of scientific
insight into classroom realities particularly in diverse and resource
constrained settings. This review addresses two underarticulated
gaps: (1) the lack of an integrated synthesis in the Southeast Asian
context and (2) the limited translation of neuroconstructivism theory
into curriculum and classroom practice in Thailand’s early childhood
and primary education.
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Introduction

The landscape of educational theory and practice in
the twenty-first century has undergone a profound transformation,
shaped by rapid advances in cognitive science and neuroscience.
These interdisciplinary developments have led to an unprecedented
integration of brain science and educational research, fundamentally
altering how educators and scholars conceptualize learning and
development (Thomas et al., 2019). Where earlier generations relied
upon longstanding dichotomies most notably the divide between
nature and nurture contemporary research increasingly points toward
dynamic, multilayered frameworks that recognize the intricate
interplay among biological, experiential, and cultural influences
(Johnson, 2011; Karmiloff-Smith, 2018).

Within this evolving landscape, neuroconstructivism has
emerged as a particularly influential paradigm. Rather than regarding
cognitive development as a predetermined sequence or as the sole
product of environmental input, neuroconstructivism positions
it as an active, ongoing, and deeply context-sensitive process.
The development of the mind is understood to be constrained and shaped
by multiple interacting levels genetic, neural, cognitive, behavioral, and
environmental each exerting reciprocal influence (Farran & Karmiloff-
Smith, 2012; Karmiloff-Smith, 2009; Mareschal et al., 2007).
Notably, this perspective moves beyond the notion of the brain as
a passive recipient, instead conceptualizing neural structures as
continually sculpted through the child’s repeated and reciprocal
engagement with their surroundings. Here, biological endowment and
lived experience are not oppositional, but co-constructive and mutually
reinforcing (Karmiloff-Smith, 2018; Westermann et al., 2007).

Appreciating this complexity brings with it significant
implications for educational practice. If cognitive development is
neither entirely preordained nor infinitely malleable, then
the environments we create for children’s learning must be both
thoughtfully structured and sufficiently adaptable. Only in this way can
education respond to the unique strengths, needs, and developmental
trajectories of individual learners (Al Dahhan et al., 2016; Guarini et al.,
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2019; Kolb et al., 2017; Trautmann, 2014). Emerging research
especially that leveraging longitudinal neuroimaging, computational
modeling, and large-scale educational data underscores how neural
plasticity, sensitive periods, and individualized experience
collectively shape academic achievement and learning pathways.

From my own experience as a professional teacher in Thailand,
I have often observed how deeply context-sensitive development truly is.
For instance, in small rural schools, children’s learning trajectories
are not only shaped by genetics or classroom instruction but also
by subtle factors in their home and community environments such as
language dialects, intergenerational caregiving practices, and local
cultural values. I have encountered students whose cognitive growth
was catalyzed not by direct instruction alone, but by their active
participation in community festivals or traditional crafts, illustrating
how neuroconstructivist principles are vividly at play in our local
context. These observations underscore the necessity for educational
models in Thailand to move beyond standardized, one-size-fits-
all approaches, and instead adopt frameworks that honor each child’s
unique blend of biological and experiential factors.

Yet, the promise of neuroconstructivism is, in practice,
only partially realized. Translating its insights into policy and
classroom action remains a formidable challenge. Persistent
neuromyths among educators, the slow adaptation of policy
frameworks to developmental science, and enduring debates over the
practical design of curriculum and assessments have all contributed
to a gap between theory and practice. In the Thai context,
I have personally witnessed how misconceptions such as the belief
that intelligence is fixed or that “left-brain” and “right-brain” learners
require fundamentally different teaching strategies continue to
influence classroom practices and hinder the adoption of research-
based innovations.
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Against this backdrop, scholarship on the learning sciences
in Southeast Asia is dispersed across fields. Reviews to date are
largely oriented to global contexts or confined to single disciplines,
yielding neither a regional synthesis nor actionable directions for Thai
context. This article will integrate Southeast Asian evidence, offers
an in-depth Thai analysis, and develops curriculum-ready guidance
for early childhood and primary education.

Objectives

(1) To examine how principles of neuroconstructivism can
inform educational policy, curriculum design, instructional strategies,
and assessment practices in Thai early childhood and primary
education.

(2) To identify practical instructional strategies and
professional development approaches that can effectively bridge
the gap between neuroscience research and classroom practice within
the Thai educational context

Theoretical Background

Neuroconstructivism stands as a powerful theoretical lens
that has significantly deepened our contemporary understanding of
cognitive development. At its core, this framework emphasizes the
intricate and constantly evolving interactions among biological,
cognitive, and environmental factors a viewpoint increasingly
supported by recent empirical research (Karmiloff-Smith, 2018;
Mareschal et al., 2007). The roots of neuroconstructivism run deep in
both the constructivist traditions of Piaget and the developmental
systems approach, yet it also incorporates remarkable insights from
the rapid growth of cognitive neuroscience and genetics (Astle et al.,
2023; Johnson, 2011; Tokuhama-Espinosa & Borja, 202 3 ).
What distinguishes neuroconstructivism, in my experience as both
educator and researcher, is its insistence that cognitive growth cannot
be reduced to any single dimension but must instead be understood as
an emergent product of multilevel and reciprocal influences.
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Core Assumptions

The emergence of neuroconstructivism was, in many
respects, a reaction against the limitations of reductionist theories.
Older models frequently forced us to choose between nativism where
learning is seen as genetically predetermined and empiricism, which
assigns developmental outcomes wholly to environmental shaping. In
my teaching career, I have seen firsthand the drawbacks of such
dichotomous thinking, especially when curriculum are designed as if
children arrive as “blank slates” or, conversely, as if their destinies
are already inscribed by heredity. Neuroconstructivism, however,
advances a richer understanding: it posits that cognitive development
is best described as progressive specialization. Neural, cognitive, and
behavioral systems are continually constructed and reconstructed
through active engagement with the world, each shaped by multiple,
layered constraints (Karmiloff-Smith, 2018; Mareschal et al., 2007).
A hallmark of this framework is its principle of multilevel constraint,
which asserts that development is not solely a function of genes and
brain maturation, but is also decisively influenced by contextual
factors sensory input, social relationships, and cultural tools
(Johnson, 2011; Mareschal et al., 2007). These factors operate
recursively: changes in neural circuits influence cognition, which
in turn shapes behavior, further modifying neural pathways
in a continual feedback loop (Thomas et al., 2019).

Distinction from Traditional Theories (Piaget & Vygotsky)

Piaget and Vygotsky laid the groundwork by showing that
children actively build knowledge through interaction whether with
materials, ideas, or other people. Neuroconstructivism keeps that
insight, but pushes it further. It treats development as a continuous,
context-sensitive process of progressive specialization in which
genetic, neural, cognitive, and cultural factors are in constant
dialogue. Rather than setting nature and nurture in opposition,
it shows how everyday experience sculpts the brain’s pathways and
how those pathways, in turn, channel future. This systems lens also
helps explain what earlier stage-based or purely social accounts
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cannot: the way micro-level neural change is braided together with
the macro-level realities of classrooms, policies, and local culture
learning (Astle et al., 2023; Tokuhama-Espinosa & Borja, 202 3).
Neuroconstructivism doesn’t replace Piaget or Vygotsky; it extends
them into a framework that better fits the layered complexity and
diversity of real classrooms.

Developmental Processes

Central to neuroconstructivism is the notion of progressive
specialization. Early in life, children’s neural and cognitive systems
are broad and adaptable, equipped with remarkable potential.
Through repeated engagement with diverse tasks and environments,
these systems gradually become more differentiated and specialized
a process sometimes described as “interactive specialization”
(Johnson, 2011; Kolb et al., 2017). My own classroom observations
resonate with this concept; for instance, students who are consistently
exposed to rich linguistic or mathematical contexts often exhibit
accelerated development in those domains, reflecting the brain’s
capacity for adaptive change. Yet, as neuroconstructivist theory
cautions, plasticity is a double-edged sword: while it presents
extraordinary opportunities for learning, there are sensitive periods
during which particular skills are most easily acquired. Missing these
windows may have lasting consequences, a point that underscores the
need for timely, context-rich interventions something that is often
a challenge in the varied and resource-constrained settings of
Thai education

Another defining feature of neuroconstructivism is its
recognition that cognition is always context-sensitive, arising from
the individual’s ongoing engagement with their physical, social, and
cultural environment (Mareschal et al., 2007; Thomas et al., 2019).
I am continually reminded of this in Thai classrooms, where local
dialects, community values, and unique family structures shape not
only what children learn, but how they process and integrate new
knowledge. Learning is thus not simply a matter of individual
capacity, but is deeply embedded in the fabric of relationships,
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language, and cultural practices (Karmiloff-Smith, 2018; Mareschal
et al., 2007). Moreover, drawing from embodied cognition,
neuroconstructivism highlights that sensory, perceptual, and motor
experiences are not peripheral, but fundamental they scaffold the
development of abstract thinking and leave lasting imprints on the
architecture of the brain itself (Astle et al., 2023; Tokuhama-Espinosa
& Borja, 2023).

Individual Differences

Perhaps one of neuroconstructivism’s most progressive
contributions is its nuanced understanding of individual differences.
Rather than pathologizing atypical development or regarding it as
a deviation from some idealized norm, this framework positions all
developmental trajectories whether typical or atypical on a broad
spectrum shaped by a constellation of interacting constraints and
opportunities (Mareschal et al., 2007; Thomas et al, 2019).
As a teacher, I have found this perspective invaluable: it encourages
a move away from “deficit” thinking and invites us to design
educational environments that genuinely respect and respond to
neurodiversity, challenging the persistence of “one-size-fits-all”
solutions in mainstream schooling.

Methods

An integrative narrative review was conducted and
PRISMA-aligned elements are reported to enhance transparency.
Searches (Scopus, Wiley, and Google Scholar) from 2000-2025 used
terms spanning neuroconstructivism, neuroconstructivist, and
neuromyths. Inclusion captured empirical/theoretical works
connecting neural/cognitive development to instructional or
curricular implications; exclusion removed purely clinical studies
without educational relevance. The PRISMA flow diagram, search
strings, screening counts, and study table appear in Figure 1.
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Figure 1. PRISMA flowchart
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Current Research

In recent years, neuroconstructivist research has rapidly
accelerated, thanks in large part to methodological breakthroughs in
neuroimaging, computational modeling, genetics, and the analysis of
large-scale educational data. These advances have allowed
researchers to probe more deeply than ever before into the ways
neural, cognitive, and contextual factors come together to shape each
child’s unique developmental pathway with findings that carry
immediate implications for educational practice. As someone
engaged in both classroom teaching and research, I have found it
striking how quickly ideas once confined to the laboratory are beginning
to inform and sometimes challenge everyday decisions in education.

Learning Pathways and Plasticity

One of the clearest insights from recent scholarship is the wide
variability in how children develop. Even small differences in early
experience such as home language, caregiver involvement, or
the richness of literacy and numeracy activities at home can set
learners on markedly different developmental pathways (Filipe et al.,
2023; Thomas et al., 2019). These early variations often interact with
broader social and cultural factors, shaping how children approach
learning tasks and build academic skills over time. From my own
experience teaching in rural Thai classrooms, I have observed that
students with even modest additional support at home, whether
through storytelling, simple arithmetic practice, or active
participation in community traditions, often progress at a noticeably
faster pace than their peers. Such observations confirm that early
differences, however small, can expand over time into significant
gaps in classroom performance, underscoring the need for
individualized and context-responsive approaches to instruction.

These differences in developmental pathways are closely
connected to the brain’s inherent plasticity, which enables children to
adapt and respond to their environments most effectively during
specific sensitive periods. Another important line of research
highlights the brain’s remarkable plasticity and the existence of
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sensitive periods in development. Longitudinal neuroimaging studies
show that children’s brains are highly adaptable in the early years,
particularly when learning occurs in meaningful, enriched
environments (Johnson, 2011; Kolb et al., 2017). In my own
classroom practice, I have often observed how timely support in areas
such as language or numeracy can produce dramatic gains,
even among students who previously struggled. Conversely, missing
these developmental windows may result in lasting difficulties.
This evidence points to the importance of well-timed interventions
whether through formal lessons or everyday practices that can
reshape learning trajectories and offer new opportunities for children
at risk of falling behind.

Research Approaches and Innovations

Recent work in educational neuroscience increasingly relies
on research designs that combine multiple levels of analysis.
Rather than focusing only on isolated factors, multilevel and
multimodal approaches integrate genetic data, neuroimaging,
classroom observations, and large-scale educational assessments to
provide a richer picture of learning processes (Thomas et al., 2019).
These studies reveal that developmental outcomes cannot be
explained by any single variable; instead, they emerge from
the dynamic interplay of biological, cognitive, and environmental
influences. For educators, this means that a small adjustment in
classroom practice when aligned with the right developmental
window can interact with neural and cognitive systems in ways that
significantly alter a child’s learning trajectory. Such findings
strengthen the case for evidence-based practices that honor the
complexity of development while remaining grounded in real
classroom contexts.

At the same time, innovations in educational technology and
translational research are extending these insights into everyday
practice. Adaptive learning platforms, learning analytics, and other
digital tools now allow teachers to monitor student progress in real time,
opening possibilities for what has been described as “precision

—
162
https://s002.tci-thaijo.org/index.php/lajournal Vol. 9 No. 1 January - June 2026



https://so02.tci-thaijo.org/index.php/lajournal

Social Sciences, and Education

FOYerl' iy

The Journal of Humanities, l I I 1

education” (Liu, 2022). In Thailand, where class sizes are often large
and resources unevenly distributed, I have observed how thoughtfully
implemented technologies such as simple formative assessment apps
can support more individualized instruction even in resource-
constrained schools. Translational studies, especially those targeting
language and executive function, provide further evidence that
interventions grounded in neuroconstructivist principles can be both
practical and effective (Sharif & Atif, 2024; Taran et al., 2024).
Together, these approaches illustrate how research innovations can
bridge the gap between theory and practice, helping educators
respond more flexibly to the diverse needs of learners.

Teacher Knowledge and Neuromyths

Despite advances in educational neuroscience, misconceptions
about the brain commonly referred to as neuromyths remain
widespread among teachers. Studies have shown that beliefs such as
the effectiveness of tailoring instruction to “learning styles,” the
dominance of left or right-brain processing, or the idea that
intelligence is fixed, continue to circulate in schools worldwide (Dekker
etal., 2012; Schmied & Jamaludin, 2023). These misconceptions are not
trivial; they can shape classroom practices in ways that limit
opportunities for learners, particularly when teachers unknowingly
rely on myths instead of evidence-based strategies.

In the Thai context, | have often encountered colleagues who
still organize lessons around supposed “visual” or ‘“auditory”
learners, or who assume that students who struggle in the early years
cannot catch up later. Such practices reflect the persistence of
neuromyths in teacher training and highlight the urgent need for
sustained professional development that integrates contemporary
neuroscience (McMahon et al., 2019). Addressing these gaps requires
more than isolated workshops; teachers need ongoing opportunities
to critically engage with research and to translate scientific insights
into classroom practices that genuinely support diverse learners.
By dispelling neuromyths and strengthening neuroscience literacy,
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teacher education can help ensure that evidence not misconception
guides educational decision-making.

Educational Implications

The practical implications of neuroconstructivism in education
are best understood through a multilevel perspective, where genetic,
neural, cognitive, social, and environmental factors are seen as
dynamically interwoven to shape the developmental trajectory of
every child (Johnson, 2011; Thomas et al., 2019). This approach
challenges any attempt to reduce effective educational practice to
a single factor, insisting instead on a nuanced understanding of how
multiple levels of influence intersect and interact. In my own practice,
I have seen time and again how real learning seldom results from
isolated interventions; it is the ongoing, complex interplay of
relationships, context, and structured support that makes the greatest
difference. As a result, decisions about curriculum, instructional
methods, assessment, and educational policy must be intentionally
responsive to the inherent complexity and variability of human growth.

In practical terms, this means that educators must move
beyond simply “differentiating” lessons. Instead, the classroom
environment itself needs to be alive to the changing needs, abilities, and
interests of each learner. For example, when working with mixed-age
classes in rural Thai schools, [ have learned that flexibility sometimes
even improvisation is essential to keep learning meaningful and
developmentally appropriate. A neuroconstructivist lens encourages
us to view every classroom as a living system, where equity and
adaptation are not afterthoughts but central principles.

By grounding educational decision-making in this
framework, schools position themselves to provide truly
personalized, equitable, and adaptive learning experiences.
This is especially vital in contexts like Thailand, where diversity in
language, culture, and life experience among students is the norm
rather than the exception.
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Figure 2. Educational Implications of Neuroconstructivism

Note. Adapted from neuroconstructivist and developmental-systems
perspectives discussed in Rinaldi & Karmiloff-Smith (2017), Sirois
et al. (2008), and Westermann et al. (2007) by Ittikorn Bunnag.
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Equity, Policy, and Early Intervention

A neuroconstructivist perspective places equity at the center
of educational debate. Equity, in this sense, does not mean providing
every child with the same resources, but rather ensuring that each
learner receives the kind of support that matches their developmental
needs. Without this, small initial gaps can widen into large and
persistent inequalities the so-called “Matthew Effect!.”

Policy responses must go beyond guaranteeing access to
schooling. They should invest in high-quality early learning
opportunities, provide continuous support for neurodiverse learners,
and work systematically to reduce environmental disparities (Paris &
Alim, 2017; Van Dongen et al., 2018). This might include targeted
funding for under-resourced schools and flexible curriculum that
allow teachers to adapt to individual differences.

From my own experience in resource-limited Thai schools,
I have seen how children facing the toughest circumstances often
benefit the most when education systems are designed to be flexible
and inclusive. In rural multi-grade classrooms, for instance, students
may lack technology, receive less home support, and have fewer
chances to engage with books. Yet, when teachers provide timely
scaffolding and meaningful activities, these same students can make
remarkable progress. Such experiences remind me that equity is not
an optional value it is a structural requirement if we are serious about
translating neuroconstructivist principles into everyday practice.

! The Matthew Effect refers to the cumulative amplification of early advantages or
disadvantages over time, resulting in widening achievement gaps. Originating from
Matthew 25:29, the concept is widely used in education to explain how small initial
differences in learning opportunities particularly in literacy can develop into
substantial disparities as children grow older (Merton, 1968; Stanovich, 1986).
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Curriculum Design

One of the most direct implications of neuroconstructivist
theory is the call for curriculum that are both structured and flexible.
Rather than adhering strictly to rigid grade-level expectations,
educators are encouraged to recognize and respond to the unique
developmental paths of individual students (Farran & Karmiloff-
Smith, 2012; Karmiloff-Smith, 2009; Kolb et al., 2017).

In my experience, the most powerful curriculum are those
that draw upon multimodal learning engaging children through
sensory, linguistic, motor, and social domains to support the brain’s
natural tendency toward progressive specialization. Integrated
learning experiences, where reading is combined with movement and
collaboration, consistently yield stronger academic and neural
outcomes than narrow, isolated instruction (Al Dahhan et al., 2016;
Guarini et al., 2019; Trautmann, 2014). I have witnessed this firsthand
when incorporating local traditions such as music, dance, or
storytelling into classroom activities. Not only do these approaches
align with research on brain plasticity, but they also deepen student
engagement and help sustain a love of learning.

Moreover, context-rich environments that connect with
students’ cultural backgrounds, languages, and lived experiences
provide more than engagement; they actually help “wire” the brain
for learning, reinforcing the idea that meaningful education cannot be
separated from the cultural context in which it takes place
(Paris & Alim, 2017; Thomas et al., 2019).

Instructional Strategies

Insights from neuroconstructivism highlight the critical
importance of teaching that is responsive in real time to students’
changing abilities, interests, and needs. In my classroom, formative
assessment and differentiated instruction are not mere “add-ons,” but
essential tools for creating optimal “zones of proximal development.”
Effective scaffolding ensures that every learner, regardless of starting
point, is challenged and supported in just the right measure to promote
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growth. The evidence is clear that early, targeted support particularly
in foundational skills like executive function, language, and
numeracy can dramatically alter the course of a child’s development,
especially for those who might otherwise fall behind (Filipe et al.,
2023; Kolb et al., 2017; Pecukonis et al., 2022).

Assessment

Traditional assessments, which often provide only a static
snapshot of performance, can miss the underlying dynamics of
learning. Neuroconstructivist theory instead advocates for formative
and longitudinal assessment models those that track growth over time
and respond to individual progress (Sharif & Atif, 2024; Thomas et
al., 2018). In my experience, ongoing assessment is particularly
valuable in identifying sensitive periods or bursts of plasticity,
making it possible to intervene at exactly the right moment.
In my own teaching practice, the use of digital formative assessments
such as simple online quizzes has enabled me to quickly identify
students who need extra support and adapt lesson plans accordingly.
This has proven especially valuable during times of remote learning,
when traditional observation is not possible. For example, in the
context of pandemic-related school closures in Thailand, digital
formative assessments allowed me to identify gaps and adapt
instruction more nimbly than would otherwise have been possible.

Teacher Preparation

Translating neuroconstructivist research into classroom
practice is not possible without teachers who possess a strong
foundational literacy in neuroscience and cognitive development.
Effective professional development must go beyond content
knowledge to address persistent “neuromyths” such as rigid learning
styles or left/right-brain thinking that can hinder sound teaching
(Dekker et al., 2012; Schmied & Jamaludin, 2023). In the Thai context,
I have seen colleagues transformed by exposure to contemporary
brain science, moving from outdated or simplistic views of learning
to a more nuanced, evidence-based approach. But this transformation
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requires sustained effort, reflective practice, and a willingness to
challenge long-held assumptions.

Above all, teachers must learn to see and respond to the full
diversity of students in their classrooms, recognizing the impact of
neural, cognitive, social, and cultural factors on learning.

Challenges and Future Directions

Although neuroconstructivism holds tremendous promise
for informing educational practice, the realities of the Thai education
system reveal a number of persistent and context-specific challenges.
In my years working with teachers and students in both urban and
rural settings, I have witnessed how the ideals of developmental
science can be difficult to translate into meaningful, equitable change
particularly given Thailand’s unique educational landscape.

Confronting Neuromyths and Misconceptions in Thai Classrooms

Neuromyths are strikingly prevalent in Thai education.
The belief in “learning styles” is particularly widespread many
schools still group students or design lessons around the supposed
dominance of visual, auditory, or kinesthetic preferences, despite
the lack of scientific support for such practices (Dekker et al., 2012;
Schmied & Jamaludin, 2023). The myth of “critical periods” that after
a certain age, children cannot learn new skills can also discourage
both teachers and parents from supporting struggling stu(lents. A

common refrain I hear from Thai colleagues is, “L&i nA U L3 LA

Mwdangusreyuiaudd doulufiuaiusylovd” (This child was
never good at English, since kindergarten, so further effort is
pointless.) Such misconceptions can become self-fulfilling prophecies,
limiting opportunities for intervention and growth. Addressing these
beliefs requires more than isolated workshops. What is needed are
sustained professional learning communities where teachers can engage
with new research, share classroom experiences, and adapt insights to
their local contexts. Such ongoing dialogue is essential to bridge the
gap between neuroscience and everyday practice.
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Ethical and Equity Challenges: The Rural-Urban Divide

Thailand’s sharp urban-rural divide creates further equity
challenges. As digital tools, Al-driven learning platforms, and
individualized interventions become more central to education,
there is a risk that well-resourced urban schools will advance rapidly
while rural schools lag behind. I have visited remote schools where
internet access is unreliable and technology is scarce, making the
promise of “precision education” ring hollow. Moreover, concerns
about student data privacy and the ethical use of emerging
technologies are only beginning to be discussed in Thai policy circles.

The focus on personalization, while valuable, must not lead
to further isolation of already marginalized learners. Instead,
there is an urgent need for shared learning experiences that foster
community something Thai schools, with their strong traditions of
collective activity and peer learning, can uniquely offer.

Navigating Complexity in Thai Classrooms

The extraordinary diversity among Thai students ethnic,
linguistic, socioeconomic means that developmental trajectories are
even more variable than in many other contexts. In multi-grade
classrooms in rural areas, for example, a single teacher might
simultaneously support first-generation Thai speakers, children from
minority language backgrounds, and students with undiagnosed
learning needs. Implementing scalable but individualized approaches
under such conditions requires robust assessment tools and
professional flexibility that are not yet widely available.
From my experience, teachers who succeed in these environments
rely heavily on local communities, peer support, and creative
adaptation rather than top-down directives.
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From Research to Classroom Reality: The Thai Experience

Translating complex scientific insights into classroom action
is a challenge everywhere, but is especially pronounced in Thailand.
While neuroconstructivist frameworks advocate for nuanced, flexible
pedagogy, the reality is that many Thai teachers, especially in small
rural schools, are responsible for large, multi-grade classes with
minimal resources. Professional development opportunities that
meaningfully integrate neuroscience remain rare, and even when
available, are often “one-off” workshops rather than sustained
programs. I have seen dedicated teachers eager to innovate, but they
lack both the time, and the ongoing support needed to adapt research
findings to their own diverse classrooms. Although educational
reforms in Thailand increasingly reference “21st-century skills” and
“brain-based learning,” 1 have found that, in practice, many of these
ideas struggle to take root at the classroom level. Too often, teachers are
expected to implement new policies without sufficient time or training to
adapt them to the unique needs of their students and communities.

Moreover, collaboration between researchers, policy
makers, and practitioners is still in its infancy. Academic work
produced at leading Thai universities often remains isolated from
everyday classroom realities, and there are limited mechanisms for
sustained interdisciplinary dialogue.

Looking Ahead: Thai Opportunities

Despite these challenges, there are grounds for optimism in
the Thai context. Some progressive schools and networks both public
and private have begun experimenting with blended learning,
adaptive assessment, and competency-based curriculum. The use of
LINE groups and local online networks, for example, has helped
create professional communities where best practices and new
findings are shared in accessible ways.

At the national level, there is growing awareness of the need
for reforms that center equity and neurodiversity in curriculum
design, assessment, and resource allocation. As Thailand increasingly
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participates in global educational research collaborations and expands
digital infrastructure, there is a real opportunity to bridge the science-
practice-policy gap provided reforms remain anchored in the lived
realities and cultural strengths of Thai communities.

Ultimately, the success of neuroconstructivist-inspired
reform in Thailand will depend not just on scientific rigor, but on
our collective ability to listen, adapt, and innovate in ways that honor the
extraordinary diversity of learners and contexts across the country.

Conclusion

As both a researcher and a classroom practitioner in Thailand,
I have come to see neuroconstructivism not as a distant academic
theory, but as a living framework that offers deep resonance with
the realities of our educational landscape. Its insistence on
the dynamic interplay of genetic, neural, cognitive, environmental,
and cultural factors fundamentally challenges the old binaries nature
versus nurture, ability versus disability, teacher-centered versus
learner-centered that have long shaped educational debates.
In my daily work, I have seen how recognizing this complexity can
breathe new life into curriculum design, classroom instruction,
assessment, and policy. The past decade’s scientific breakthroughs in
neuroimaging, computational modeling, and intervention research
have made clear that education must be both personalized and
multimodal. Yet, my experience also reveals that simply knowing this
is not enough. The true test lies in translating these insights into
practice within real schools, with real children, amidst all the
constraints and richness of the Thai context. This requires more than
resources; it calls for a new literacy among teachers in neuroscience
and human development, and a willingness among all stakeholders to
question inherited myths and assumptions, especially those that
perpetuate inequity or low expectations.

Looking to the future, I am cautiously optimistic.
The gradual integration of artificial intelligence, learning analytics,
and transdisciplinary teacher education offers the possibility of
making child-centered, precision-driven learning a reality not only
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in urban, resource-rich schools, but eventually in the most remote
corners of Thailand as well. However, this progress must be shaped
by continual ethical reflection and an unshakeable focus on the lived
needs and aspirations of our students and communities.
Neuroconstructivism challenges educators and policymakers to
rethink long-held assumptions about how children learn.
By prioritizing context, collaboration, and individualized support,
we can move closer to an educational system that recognizes and nurtures
the unique potential of every learner transforming not only classroom
practice, but also the broader culture of education in Thailand.
For me, this means embracing the messiness and diversity of real
classrooms, listening more carefully to children’s voices, and
working collectively to close opportunity gaps wherever they appear.
If we do so, we may finally move toward an education system that
not only prepares children for lifelong learning, but also nurtures
the full richness of their human potential right here in Thailand, and
beyond.
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Abstract

This article analyzes the transgressive marketing strategies
of Wendy's and Ryanair on social media, aiming to provide actionable
considerations for Ryanair. The study employed a descriptive analysis
of Twitter content, examining 119 tweets from Wendy's and 115 from
Ryanair, categorizing transgressive messages as humorous or
hard-edged. Findings indicate Wendy’s successfully uses witty,
balanced humor for brand building and engagement, while Ryanair's
provocative approach, though attention-grabbing, risks alienating
older customers and conflicting with its core values due to its higher
incidence of hard-edged communication. The study suggests Ryanair
should re-emphasize core values, refine its humor to be more positive,
and integrate user-generated content to humanize its brand.

Keywords

transgressive message, social media, Ryanair, Wendy’s
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Introduction

In the fast-paced world of social media marketing, brands
are increasingly adopting transgressive communication styles to capture
audience attention and encourage interaction. Transgressive
communication is a commercial messaging approach that deliberately
challenges the boundaries of social, cultural, or ethical acceptability
(Dahl et al.,, 2003). Its fundamental aim is to deviate from
conventional communication styles and utilize controversial themes,
provocative visuals, or unconventional communication to surprise or
shock its audience (Dahl et al., 2003)

This approach deliberately challenges conventional social
norms and expectations, often leveraging humor, provocation, or
controversial themes. While such strategies can undeniably generate
considerable buzz and engagement, they also pose inherent risks,
including the potential to alienate certain consumer groups or harm
a brand's reputation if not managed with careful consideration
for audience sensitivities.

This article explores the strategic implementation of
transgressive branding by two prominent entities: Wendy's, a leading
fast-food chain known for its assertive presence on social media, and
Ryanair, Europe's largest low-cost airline, recognized for its often
blunt and provocative online interactions. Wendy's has successfully
carved out a distinctive identity within the social media sphere
through its sharp, witty, and frequently sarcastic tone.
The brand's clever retorts and playful jabs aimed at competitors
have not only entertained followers but have also solidified its image
as a formidable force in digital communication. In May 2019,
one influencer rapper posted on his Twitter account, hoping that
Wendy’s would bring back their spicy nuggets. Wendy’s responded by
stating that if their tweet received 2 million likes, they would bring back
this menu. Eventually, the tweet gained a significant amount of
engagement with over 2 million likes and over 300 thousand retweets.
As promised, spicy nuggets officially returned to Wendy’s menu
in August 2019. In this scenario, Wendy has exemplified a playful,
norm-breaking interaction with consumers. Instead of the traditional
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one-directional corporate tone, Wendy’s adopts an informal,
challenge-based  exchange more  typical of  peer-to-peer
communication. This violates the conventional expectation that
brands stay formal, distant, and promotional. The humor lies
in treating product return decisions as a social media dare, which
reflects a benign violation—it challenges norms but remains harmless
and fun. This approach not only increases Wendy’s user participation
but also reinforces Wendy’s identity as culturally aware and witty, and
strengthens the brand emotional engagement through shared humor.

Another example of Wendy’s aggressive yet humorous
transgressive message style was when they called out McDonald’s,
their competitor, for still using frozen beef in most of their burgers.
"@McDonalds So you'll still use frozen beef in MOST of your
burgers in ALL of your restaurants? Asking for a friend."
This tweet was meant for provocation while also highlighting the fact
that Wendy’s wuses fresh beef for all of their burgers.
It also demonstrates a competitor-directed humorous violation.
Wendy directly calling out McDonald’s was something most brands
avoid for fear of appearing unprofessional, and this constitutes
a breach of the norm that corporate communication should avoid
confrontation. Moreover, Wendy frames the confrontation sarcastically
(“Asking for a friend”), which maintains a humorous tone that keeps
the violation benign rather than aggressive. This sarcasm signals both
confidence and personality, increasing shareability. It strengthens
Wendy’s brand image as bold, witty, and unafraid to mock industry
norms, aligning with its “fresh beef” brand value and boosting
audience engagement.

Conversely, Ryanair has attracted attention for its direct and
at times confrontational online messages, frequently pushing the
boundaries of traditional airline marketing with its straightforward
and occasionally audacious demeanor. While the airline has achieved
significant financial success based on its low-cost model, this has
occurred despite persistent and severe negative brand sentiment, with
the carrier being voted "Europe’s least popular short-haul airline"
by Which? readers in 2013 and being the subject of dedicated
"I Hate Ryanair" sites. The perception of Ryanair is also one defined
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by "hidden fees, bad customer service, and a somewhat aggressive
approach" that risks treating customers more like cattle to be herded
(French, n.d.).

The historical context and the confrontational tone of its online
communication bring it dangerously close to what the Benign Violation
Theory (BVT) categorizes as a malign violation, which risks alienating
customers despite high revenue (McGraw & Warren, 2010).
Even Ryanair’s CEO, Michael O’Leary, recognized the effectiveness
of a more considerate approach, admitting, “if I had realized that
treating our customers better would yield such positive results,
I would have started doing it long ago.” Additionally, Richard Elsen
from Byfield Consultancy pointed out the strategy’s shortcomings,
mentioning a "disconnect between customer expectations and the
actual experience of flying Ryanair" (French, n.d.).

One of Ryanair’s recent tweets was in response to a customer
who posted a picture of himself sitting on the airplane. The customer
said he always flies with Ryanair’s business class and complained
about how he did not get samples for the wine selection. However,
Ryanair responded with the statement, “terrible shoes for business class.”
Ryanair’s dismissive reply to a customer complaining about
wine samples violates norms of customer-centric politeness and
service empathy. Instead of addressing the complaint, the brand shifts
the conversation to ridicule. This confrontational humor risks being
perceived as disrespectful or unprofessional and pushes the violation
closer to a malign zone. While it captures attention and may amuse
younger audiences familiar with “roast culture,” it can alienate older
or more traditional customers, reinforcing Ryanair’s reputation
for brusqueness.

Another one of the more aggressive transgressive tweets
from Ryanair was when they responded to a customer who claimed
to be a Ryanair hater as, “That's called being unemployed Dan."
The response directly challenged the user’s financial status of being
unemployed and was more aggressive than benign humorous behavior.
Making jokes about a customer’s financial status is an example
of aggressive transgression, reflecting a violation of ethical and
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interpersonal boundaries. It is not easily interpreted as playful, meaning
it risks crossing from benign to malign violation. While it may create viral
buzz, it also heightens perceptions of Ryanair as hostile, dismissive, or
insensitive, potentially damaging trust and brand warmth.

The fundamental justification for comparing Wendy's and
Ryanair, despite their distinct industry domains, lies in the rigorous
methodological pursuit of theoretical generalizability (Yin, 2017).
Effective transgressive communication, framed by the Benign Violation
Theory, is a strategic phenomenon, and its validity is strengthened
when it can successfully explain outcomes in diverse operational
environments. By adopting a multiple-case design, the research
intentionally shifts the analytical focus from industry-specific factors
(e.g., fast-food versus aviation) to the core marketing strategy itself
(transgressive messaging) (Yin, 2017). This approach treats the brands
as different manifestations of the same strategic variable, allowing
researchers to isolate the impact of behavioral variations specifically
the differences between Wendy's witty, humorous transgression and
Ryanair's direct, aggressive approach on audience engagement and
brand perception. Comparing these two contrasting cases enables
the inductive derivation of refined concepts, providing insight into
which transgressive tactics are universally effective, and which are
contingent upon the specific organizational personality or market context
(Eisenhardt, 1989).

The need for this research stems from the risk management
challenge inherent in Ryanair's current use of transgressive
communication. While the airline's blunt and confrontational
social media style generates attention, it sits precariously close to
the boundary that risks causing alienation and reputation damage,
which are the natural consequences of poorly managed transgression.
For Ryanair, the problem is that its aggressive style risks producing
a malign violation—content perceived as genuinely harmful or
offensive—thereby  diminishing positive brand perception.
The research, therefore, is needed to compare Ryanair's current practices
against the successfully humorous/benign transgression employed by
Wendy's. This comparison will analytically determine how
Ryanair can optimize its approach to ensure its boundary-pushing
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content consistently falls within the BVT's "sweet spot," allowing it
to maximize engagement without alienating its target demographic
(McGraw & Warren, 2010).

For research methodology, a comparative study of Twitter
communications from Wendy's (119 tweets, April 2nd - September
4th, 2025) and Ryanair (115 tweets, February 3rd - October 13th, 2025)
was conducted to analyze transgressive behavior. The research sought
to classify these behaviors as either humorous or aggressive, and
subsequently, to determine their influence on brand perception and
audience engagement. This investigation is particularly significant for
its direct comparison of two brands utilizing transgressive marketing,
offering practical advice for Ryanair to enhance its social media presence.
For brands to effectively navigate social media and maximize
engagement without alienating their target demographic,
a deep comprehension of transgressive communication is vital.

This article draws upon existing academic literature to define
the characteristics and potential consequences of transgressive
commercial messages. It delves into the fundamental motivations that
drive brands to adopt transgressive tactics, such as the potential for
viral spread, the opportunity to achieve unique market differentiation
in a crowded industry, and the cultivation of strong brand loyalty.
Key theoretical frameworks, including the Benign Violation Theory
(McGraw & Warren, 2010), are explored to establish a foundational
understanding of the dynamic interplay between humor and
transgression. Furthermore, the literature review considers various
factors that influence the overall effectiveness of transgressive content,
such as a brand's inherent personality and the specific characteristics of
its target audience, alongside the inherent risks and rewards associated
with implementing such marketing strategies. This comprehensive
theoretical background underpins the subsequent comparative analysis of
Wendy's and Ryanair's transgressive behavior on social media.
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Research Objectives

1. To examine the characteristics, driving factors, and
considerations for employing transgressive behaviour
in brand marketing communications.

2. To analyze and compare the transgressive branding
strategies employed by Wendy’s Ryanair on social media
platform.

3. To suggest actionable considerations for Ryanair to refine
its social media approach to better align with its brand
identity and audience expectations.

Literature Review
What makes a commercial message transgressive?

Transgressive messaging fundamentally aims to deviate from
conventional communication and elicit strong emotional responses,
ranging from amusement to discomfort. The "Benign Violation Theory"
(McGraw & Warren, 2010) provides a framework for understanding
such messages, positing that content becomes engaging and
humorous when it simultaneously infringes upon a social norm while
being perceived as harmless. The effectiveness of transgressive
messages hinges on striking a delicate balance: content that is too
benign may fail to capture attention, whereas overly severe content
risks causing offense.

A commercial message is deemed transgressive when
it deliberately challenges the boundaries of social, cultural, or ethical
acceptability, thereby surprising or shocking its audience (Dahl et al.,
2003). This often involves the use of controversial themes,
provocative visuals, or unconventional communication styles that
diverge from societal norms (Dahl et al., 2003)

For a violation to be perceived as benign, several critical factors
must converge. First, the audience must consider the transgression to
be minor or inconsequential. If the transgression is viewed
as excessively severe or damaging, it is likely to evoke a negative reaction
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rather than humor (McGraw & Warren, 2010). Recent research by
El-tazy and Dinana (2018) supports this, indicating a negative correlation
between perceived transgression severity and humor appreciation,
while a sense of playfulness positively influences it. Essentially,
overly harmful violations trigger negative emotions that overshadow
potential humor. Conversely, a playful transgression such as
a brand engaging in self-deprecating humor or subtly addressing
a minor norm is more probable to be viewed as benign and humorous.
El-tazy and Dinana (2018) work also  underscores
the importance of playfulness in mitigating the negative impacts of
severity; a playful tone signals harmless intent, allowing humor to be
appreciated even on sensitive subjects. Therefore, the success of
transgressive humor fundamentally depends on its perceived
harmlessness and an underlying playful quality.

Second, psychological distance the perceived separation
an audience feels from the violation (whether temporal, social, or
hypothetical) significantly influences how a transgression is received
(McGraw & Warren, 2010). A violation is more likely to be benign
if the audience perceives it as not directly relevant or as abstract/distant.
McGraw et al. (2013) empirically demonstrated a positive correlation
between psychological distance and humor perception; transgressive
scenarios presented as temporally, socially, or hypothetically distant
were more frequently perceived as benign and humorous.

Lastly, a violation can be deemed benign if an alternative norm
or specific context provides justification (McGraw & Warren, 2010).
For instance, in satire or parody, certain violations are anticipated and
accepted as a form of social commentary, rather than genuinely
offensive acts. This aligns with Riloff et al. (2018) findings regarding
the critical role of context and perceived intent in humor.
An audience's interpretation of a transgression is heavily influenced by
their understanding of the context and the perceived purpose behind it.
If the intent is positive (e.g., social critique, harmless fun), humor is
more likely to be appreciated. For example, a satirical advertisement
employing humor to critique consumerism might be considered clever,
even if it playfully mocks certain behaviors.
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Why might brands try to be transgressive?

Brands are increasingly adopting transgressive marketing
strategies for several compelling reasons. A primary motivation
is the heightened potential for shareability of transgressive content.
A study by Berger and Milkman (2012) analyzing The New York Times
articles revealed that content eliciting strong emotional arousal
(both positive and negative) was more likely to be widely shared.
This suggests that content pushing boundaries, when perceived as
harmless, can go viral due to its ability to generate intense emotions,
thereby prompting individuals to disseminate it (Berger & Milkman,
2012). For example, a humorous brand advertisement subtly challenging
social norms can have a dual effect: some viewers might find it mildly
offensive, while others find it highly amusing, leading to extensive
social media discussion and expanded brand reach. A study of
3,000 brand tweets confirmed that those incorporating transgressive
humor were significantly more likely to be shared (Warren et al., 2019).
Additionally, Keshari and Jain (2016) indicated that transgressive
advertising can boost brand recall and purchase intention, particularly
among younger consumers who tend to prefer edgy content.
These studies collectively suggest that carefully executed
transgressive marketing is a potent tool for extending brand reach and
fostering engagement.

Secondly, brand differentiation serves as a key driver for adopting
transgressive strategies. In today's saturated marketplace, where
numerous brands offer comparable products or services, achieving
genuine differentiation is paramount for success. Transgressive
marketing, by its very nature, disrupts conventional approaches and
positions a brand as innovative, bold, or irreverent (Aaker et al., 2004).
This resonates strongly with consumers who value nonconformity and
seek brands that embody similar characteristics. Aaker et al. (2004)
highlighted how brands like Diesel and Benetton historically used
transgressive advertising to cultivate edgy, unconventional images,
successfully attracting specific consumer segments. This strategy
remains relevant; Nobi et al. (2021) found that brands with
a rebellious identity can leverage transgressive content to reinforce
their brand image and build a dedicated following. Beyond simply

—
188
https://s002.tci-thaijo.org/index.php/lajournal Vol. 9 No. 1 January - June 2026



https://so02.tci-thaijo.org/index.php/lajournal

Social Sciences, and Education

FOYerl' iy

The Journal of Humanities, . l I I 1

attracting attention, transgressive branding creates a unique,
memorable identity that distinguishes the brand in competitive
markets. It appeals to desires for individuality and authenticity,
especially among younger consumers who often reject conformity
(Kim et al., 2016). By challenging norms and showcasing a distinct
personality, transgressive marketing can set a brand apart, potentially
increasing recognition, strengthening consumer connections, and
cultivating a more loyal and engaged customer base.

Finally, when implemented thoughtfully, transgressive marketing
can be highly effective in fostering brand loyalty, particularly among
younger, often rebellious demographics. This audience segment,
frequently characterized by their appreciation for individuality and
nonconformity, is more inclined to be drawn to brands that challenge
norms and project a distinct personality (Kim et al., 2016).
Research by Gil-Or et al. (2015) highlights the link between
social media behavior and identity expression, suggesting that
individuals exhibiting a "false self" online are more prone to sharing
transgressive content. This implies that transgressive marketing
can resonate with those seeking to express a bolder online identity,
fostering a deeper connection with brands that align with similar values.
Further evidence comes from Guévremont and Grohmann (2012),
whose study found that playful transgression (e.g., brand-to-brand
teasing, edgy humor) can build stronger emotional bonds with consumers
who identify with the brand. This aligns with brand identification, where
consumers form attachments to brands that reflect their self-concept
(Stokburger-Sauer et al., 2012). Nor et al. (2025) also indicate that
younger demographics are more likely to appreciate and engage with
transgressive content, especially when it aligns with their personal
values and social identities, often leading to increased brand loyalty
through a deeper connection to the brand's worldview.

In essence, brands may adopt transgressive strategies to
capture attention, differentiate themselves, and strengthen loyalty
among specific consumer segments. By evoking strong emotions,
challenging norms, and aligning with rebellious audiences,
transgressive content can be a powerful marketing tool. However,
brands must carefully navigate the risks of transgression, ensuring
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content resonates with their audience without causing backlash or
alienation. Thoughtful execution of transgressive branding
can enhance a brand's visibility, uniqueness, and audience connection,
contributing to its long-term success.

Should all brands use transgressive behaviour on social media?

The decision for a brand to employ transgressive behavior on
social media is multifaceted, requiring a thorough evaluation of potential
risks and benefits, coupled with a consideration of several key factors.

Firstly, brand personality significantly influences how consumers
will react to transgressive content. Béal and Grégoire (2021)
demonstrated that consumer responses to transgressive humor,
particularly humorous brand responses to complaints, were significantly
shaped by perceptions of the brand's personality. This aligns with
Guévremont and Grohmann (2012) research, which showed
brand personality influences responses to transgressive advertising
humor. Brands with playful, irreverent, or edgy personalities may find
transgressive humor aligns well with their image and audience
(McGraw & Warren, 2010). Conversely, for brands with a serious,
traditional, or conservative image, transgressive humor can be risky
and potentially alienating (Eisend & Kiister, 2011). Eisend and Kiister
(2011) found consumers are more likely to be offended by transgressive
humor from brands perceived as sincere or serious. Therefore, brands
must assess if their personality fits this humor style before
incorporating it (Nobi et al., 2021)

Secondly, the online behavior of the target audience is
a critical consideration for successful transgressive marketing.
Individuals exhibiting a strong "false self" on social media—where
their online persona differs from their true self—are more likely to
share transgressive content (Gil-Or et al., 2015). Nor et al. (2025)
further confirmed this link between a strong "false self" and a higher
propensity to engage with transgressive content. This implies that
brands must thoroughly understand their audience's online behavior
before adopting a transgressive approach. Research suggests younger
demographics, prone to experimenting with online identities, are more
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receptive to transgressive content than older ones who prefer traditional
content (Carpenter & de Charon, 2014; Eisend & Kiister, 2011).
Conversely, if a brand's target audience favors edgier content,
transgressive tactics can be effective (Kuipers & Zijp, 2024).
Studies show dark humor can successfully capture niche audiences,
boosting engagement and word-of-mouth.

Finally, brands must meticulously weigh the risks and rewards
of transgressive social media behavior. While transgressive marketing
offers potential for virality and engagement, it also carries the risk of
offending audiences or damaging brand image (McGraw & Warren,
2010). Some studies, like Vredenburg et al. (2020), found that
moderately transgressive advertising increased brand recall and
positive brand attitudes compared to non-transgressive ads. However,
other research highlights potential backlash and negative brand
associations if the transgression is perceived as offensive (Weinberger
& Gulas, 1992). Chung and Zhao (2011) analyzed social media
reactions to a controversial ad, noting it generated buzz but also
significant negative sentiment and boycott calls. Furthermore,
Dahl et al. (2003) suggest transgressive ad effectiveness varies by
individual disgust sensitivity; those with higher sensitivity were more
offended and less positive towards the brand. Transgressive content
is a risky strategy: it can generate buzz but also backfire if not
executed thoughtfully. Brands must balance attention gains against
the risk of alienating audiences. This requires assessing risk tolerance
and ensuring transgressive elements align with brand personality and
target audience. Mild humor may be acceptable, but explicit language
or imagery could be damaging.
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Comparing the two distinctive brands: Wendy’s and Ryanair

The choice to compare a fast-food chain (Wendy's) and a low-
cost airline (Ryanair) is methodologically deliberate, as the industry
context significantly moderates the effect and acceptance of
transgressive messaging, thereby providing a robust test for
the generalizability of the Benign Violation Theory (BVT).

Both the Fast-Food and Low-Cost Airline sectors are
characterized by high-volume, low-margin transactions, making
social media a vital, cost-effective tool for driving brand awareness
and immediate consumer action (Han et al., 2019; Jayathunga et al.,
2024). However, they operate under fundamentally different
reputational constraints. The fast-food industry is often the subject of
public scrutiny related to health and lifestyle, necessitating
transparency and high customer interactivity to cultivate loyalty among
demographics like Millennials and Gen Z (Janssen et al., 2018).

Wendy's, with its witty and sarcastic transgression, leverages
social media to build an image of authenticity and personality that
resonates with this consumer need (Cao et al., 2023). Conversely,
the low-cost airline sector, exemplified by Ryanair, prioritizes cost
minimization to the extent that it risks alienating customers through fees
and perceived poor service (Saleh, 2021). Transgressive communication
in this context often serves a dual purpose: it reinforces the "no-frills,
maverick" brand identity, but it must carefully manage the inherent
consumer dissatisfaction linked to service quality (Ryanair's
historical challenges) to prevent malign violations that result in severe
reputational damage (McGraw & Warren, 2010).

By contrasting these two high-traffic, low-affinity service
industries, the study can empirically determine how industry norms
and established brand personality dictate the acceptable boundaries of
transgressive humor and aggression, offering refined, context-aware
managerial implications.
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Research Methodology

This study on transgressive brand behavior on social media
employs an analytic case study approach, utilizing descriptive
analysis to examine the Twitter communications of Wendy's and
Ryanair as primary data. Over the observed period (Wendy's: April
2nd to September 4th, 2025, totaling 119 tweets; Ryanair:
February 3rd to October 13th, 2025, totaling 115 tweets), distinct
communication patterns emerged.

The disparity in the data collection periods—six months for
Wendy's versus nine months for Ryanair was a deliberate
methodological choice to ensure statistical power and comparative
rigor, directly addressing the expert's concern regarding validity. The
research objective was not to compare activity over identical
timeframes, but to obtain a sufficient and comparable volume of
transgressive content (Wendy's N=58 transgressive tweets; Ryanair
N=112 transgressive tweets) necessary to perform robust inferential
testing on the two brands' intrinsic communication styles. Initial
scoping indicated that the frequency of qualifying transgressive
content varies significantly between the two companies. Forcing a
shorter, identical period would have resulted in an unacceptably small
sample size for one of the brands, compromising the statistical power
of the analysis (Cohen, 2013).

The validity and comparability are maintained because the
analysis focuses on proportional relationships (i.e., the percentage of
Hard-Edge content within each brand's unique pool) and utilizes
inferential statistics such as the Chi-Square test. These methods, designed
to draw conclusions about the underlying communication stream, are not
reliant on equal raw tweet counts or perfectly synchronized calendar
periods, thereby effectively minimizing the impact of the differing
collection durations on the final conclusion (Yin, 2017).

The analysis also categorizes these tweets into humorous and
hard-edged content to understand the specific manifestations of
transgressive behavior employed by each brand. Secondary data,
including theses, research reports, and articles, provide context and

—
193
https://s002.tci-thaijo.org/index.php/lajournal Vol. 9 No. 1 January - June 2026



https://so02.tci-thaijo.org/index.php/lajournal

Social Sciences, and Education

FOYerl' iy

The Journal of Humanities, l I I 1

theoretical frameworks for interpreting these observed behaviors and
their implications for the brands' respective social media strategies.

Data Extraction and Filtering

The primary data (119 tweets from Wendy's and 115 from
Ryanair) were extracted and filtered manually to ensure strict
adherence to the comparative scope and exclusion criteria.

The standard Twitter/X web interface was used for data
extraction. The researcher navigated to each brand’s official handle
(@Wendys and @Ryanair). For each brand, the researcher used
the advanced search function within the platform to restrict results to
the specified date ranges (April 2 — September 4, 2025 for Wendy's;
February 3 — October 13, 2025 for Ryanair) and filtered by tweets and
replies from the official account.

The researcher manually reviewed each post. Only tweets
meeting the following criteria were included:

® Original tweets or replies sent directly by the brand’s
official account.

e Content demonstrating transgressive behavior (i.e.,
challenging a social norm, competitor, or customer in a
provocative, humorous, or aggressive manner).

Exclusion: Purely promotional announcements, routine customer
service responses, and non-interactive image posts were excluded to
focus solely on the transgressive communication style.
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Identifying Humorous and Hard-Edged Content

Content was classified based on established definitions
from the literature, primarily the Benign Violation Theory (BVT),
before the comparative analysis:

® Humorous (Benign Violation): Content characterized by
sarcasm, witty competitive "jabs" (e.g., Wendy's attacking
competitor product quality), self-deprecation, clever pop-culture
references, or the skillful use of memes. The intent is to generate
amusement.

e Hard-Edged/Aggressive: Content characterized by direct,
blunt dismissal of valid complaints, confrontation, or highly
controversial statements. The intent risks causing genuine
offense and reinforcing a negative brand stereotype.

The table summarizes the distribution of transgressive
communication styles used by Wendy's and Ryanair across the
observed period

Table 1: Summary of transgressive tweet

Content Type Wendy’s Ryanair Total
(N=158) (N=112)
Humorous 51 (87.9%) 77 (68.8%) 128
Hard-Edge 7 (12.1%) 35 (31.3%) 42
Total 58 112 170
Transgressive
—
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Chi-Square Analysis

The Chi-Square Test of Independence (¥?) was employed to
statistically analyze the relationship between two categorical
variables: brand (Wendy's versus Ryanair) and the kind of
transgressive content (Humorous versus Hard-Edge).

This non-parametric technique is suitable for frequency data
and was employed to evaluate if the distribution of communication styles
is affected by the particular brand, enabling the acceptance or
rejection of the null hypothesis (Ho) (Cohen, 2013). The analysis
compares the actual occurrences of each content type for every brand
with the expected frequencies under the assumption that both
variables are completely independent (i.e., if a brand's identity has
no impact on its communication style). A statistically significant
finding indicates that the difference in transgressive behavior between
Wendy's and Ryanair is probably not a result of random chance,
providing empirical support for the study's claims related to risk
management and the coordination of communication strategies
(Yin, 2017).

The core comparative element of this research is governed
by two hypotheses regarding the distribution of transgressive
communication styles (Humorous vs. Hard-Edge) across the brands.
The Null Hypothesis (Ho) establishes the baseline assumption for
the statistical test, positing that the distribution of these communication
styles is independent of the brand (Wendy's or Ryanair), meaning any
observed differences in the proportion of humorous content
are merely due to random chance. Conversely, the Alternative
Hypothesis (H1) asserts that the communication style is dependent on
the brand, specifically predicting that Wendy's will exhibit
a significantly higher proportion of Humorous (Benign) content than
Ryanair. This alternative hypothesis drives the empirical test, seeking
to confirm the theoretical alignment of Wendy's with the low-risk
"sweet spot" of effective transgression.
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Table 2: Hypotheses for Chi-square test

Hypothesis Statement

Null Hypothesis (H0)  The distribution of transgressive
communication styles (Humorous vs.
Hard-Edge) is independent of the brand

Alternative The distribution of transgressive

Hypothesis (H1) communication styles (Humorous vs.
Hard-Edge) is dependent on the brand.
Wendy's will exhibit a significantly
higher proportion of Humorous
(Benign) content than Ryanair.

Results of the study

Over the observed period, Wendy's and Ryanair
demonstrated contrasting Twitter communication —strategies.
Wendy's, with 119 tweets (April 2nd to September 4th, 2025),
achieved a higher posting frequency and engagement rate compared
to Ryanair's, which exhibited lower engagement with 115 tweets over
amore extended three-month period (February 3rd to October 13th, 2025).

Despite both brands employing transgressive behavior to
connect with their audiences, their approaches and potential impacts
differed considerably. Wendy's has successfully established a
transgressive online persona, particularly on Twitter, using witty,
sarcastic, and often humorous replies to other brands and users, which
aligns with their bold, irreverent, and playful brand personality (McGraw
& Warren, 2010). Out of 119 Wendy’s tweets over the observed
six-month period, 58 of them appeared to be transgressive.
Approximately 87.9% (51 out of 58) of Wendy's transgressive tweets
showcased this humorous style, often displaying cultural relevance,
as seen in their playful take on Katy Perry's return from space,
"I kissed the ground and I liked it," which generated significant user
interaction. Their sharp and sarcastic wit was also evident in
responses to critical customers, such as, "Who responds to tweets of
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a restaurant they don't even eat?" This example challenges traditional
expectations of polite customer engagement. Instead of offering
a neutral or apologetic response, Wendy’s adopts a sarcastic, teasing
tone, typically inappropriate for customer service. Yet the humor
softens the violation into a benign one, creating entertainment value
for spectators. This strengthens the parasocial relationship between brand
and audience and reinforces Wendy’s reputation for sharp-edged but
humorous communication that drives high engagement without
alienating most followers.

Wendy's rarely employed hard-edged tweets, with only
about 12.1% (7 out of 58) identified. These instances, like their
somewhat aggressive response to the user "Smorg," "Let's send you
to space and leave you there, Smorg," were rare and still maintained
a tone of internet banter. This strategy of using humor to target
competitors and reinforce brand positioning, as suggested by
Nobi et al. (2021), leverages the benign violation theory (McGraw &
Warren, 2010) by being direct yet harmless. This approach enhances
shareability and memorability, consistent with research on authentic
and distinctive social media branding (Jung Park, 2017) and
the positive influence of appropriate humor on brand engagement
(Eisend & Kiister, 2011).

On the other hand, Ryanair's transgressive Twitter activity,
observed over nine months and encompassing 115 tweets, garnered
a more varied reception. Over 112 of Ryanair’s tweets were
considered transgressive. Humor was a significant element, appearing
in roughly 68.8% of their posts (77 out of 112). Their humor frequently
took the form of blunt self-awareness and observational comedy centered
on the flying experience. An example of this is their tweet,
"good morning to passengers who said they'd never fly Ryanair again,
but did." This approach can be understood through the lens of
the benign violation theory (McGraw & Warren, 2010),
it acknowledges a potentially negative aspect of their service
(passengers vowing not to return) in a lighthearted way, creating
a violation that is ultimately perceived as harmless and even
humorous by some.

—
198
https://s002.tci-thaijo.org/index.php/lajournal Vol. 9 No. 1 January - June 2026



https://so02.tci-thaijo.org/index.php/lajournal

Social Sciences, and Education

FOYerl' iy

The Journal of Humanities, l I I 1

However, Ryanair's deployment of more aggressive
communication stood in stark contrast to Wendy's approach.
Approximately 31.3% of their tweets (35 out of 112) over the nine
months adopted sarcastic, provocative, controversial, or unapologetic
tones, particularly when addressing customer grievances.
For instance, their dismissive "nobody cares" in response to a seating
complaint, and the digitally altered image of a blurred-face customer
captioned "fixed it" illustrate a more unapologetic and, at times,
confrontational stance in their online interactions. These examples
violate norms of professionalism by trivializing customer concerns or
using humor at a customer’s expense. Such dismissiveness contrasts
sharply with expectations that service brands should listen,
empathize, and resolve issues.

These tweets amplify Ryanair’s existing brand stereotype of
low-cost, no-frills, unapologetic, and can reinforce negative sentiment,
particularly among demographics who are less accustomed to
abrasive humor. While they may appeal to younger audiences drawn
to irreverent communication, they risk long-term reputation erosion
and alienation of older or higher-value customer segments.
This inclination towards potentially abrasive content resonates with
Dahl et al. (2003) findings regarding the possible negative outcomes
of such provocative material. Furthermore, it may generate cognitive
dissonance (Festinger, 1957) with their core budget airline image, as
customers seeking affordable travel might not expect or appreciate
such dismissive communication.

The comparative analysis focused on the distribution of
transgressive communication styles between Wendy's and Ryanair,
a relationship directly tested by the Chi-Square (y2) analysis.
The Null Hypothesis (HO) posited that the distribution of
transgressive communication styles (Humorous vs. Hard-Edge)
is independent of the brand, suggesting that any observed difference
in content proportions was merely due to chance. Conversely,
the Alternative Hypothesis (H1) asserted that the style is dependent
on the brand, specifically predicting that Wendy's would exhibit
a significantly higher proportion of Humorous (Benign) content than
Ryanair. This hypothesis was grounded in the academic rationale of
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the Benign Violation Theory (BVT) (McGraw & Warren, 2010),
which posits that successful, low-risk transgression—the "sweet spot"—
should align with the humorous, benign approach, an alignment
Wendy's was theoretically expected to demonstrate more strongly
than the confrontational Ryanair brand.

The statistical test yielded a calculated 2 value of 6.56 with
degrees of freedom, resulting in a p-value of 0.0104. Since this p-value
is less than the standard significance threshold (o = 0.05), the findings
are statistically significant. This result allows for the rejection of the null
hypothesis, demonstrating that the distribution of transgressive
content styles is dependent on the brand (Cohen, 2013).

This conclusion provides strong empirical support for the
core research hypothesis (H1). The analysis reveals that Wendy's
successfully operationalizes the Benign Violation Theory
(McGraw & Warren, 2010) by ensuring its violation of social norms
remains safely humorous, minimizing the risk of alienation. In contrast,
Ryanair's communication style is statistically distinct and significantly
more prone to the Hard-Edge (Malign) transgression. This outcome
validates the necessity of the study’s final objective, which is to
provide Ryanair with actionable, empirically supported
recommendations for refining its social media strategy to mitigate
reputational risk and move toward the more sustainable, high-
engagement model demonstrated by Wendy's (Yin, 2017).

Furthermore, considering that Ryanair's customer demographic
extends up to 40 years old, a segment of their older customer base may
be less receptive to their more aggressive style of humor.
This aligns with Fournier and Avery's (2011) point about the risk of
alienating audiences, as communication perceived as disrespectful or
overly confrontational might not resonate well with individuals in
this age range who may have different expectations for brand
interactions. The potential for negative brand associations
(Gil-Or et al., 2015) is amplified within this demographic, as they might
view such tactics as unprofessional or even offensive, further
underscoring the risks associated with Ryanair's hard-edged social media
strategy.
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In summary, while both brands utilized humor as a key
component of their Twitter strategies, Wendy's leaned towards witty
and culturally engaged humor with a low incidence of overtly aggressive
communication. Ryanair, despite a lower overall tweet volume,
employed humor more frequently but also demonstrated a significantly
higher tendency for hard-edged responses that could be perceived as
sarcastic, provocative, or dismissive of customer concerns.

Conclusion

Ryanair's current transgressive social media strategy, while
capturing attention from its budget-conscious and spontaneous
traveler base, may benefit from a more nuanced approach that
considers the specific dynamics of cutting humor. As the literature
suggests (McGraw & Warren, 2010), the effectiveness of such humor
often hinges on brand personality. Ryanair operates in a budget-
focused industry where passenger discomfort is sometimes tolerated for
lower fares, which might explain a bolder approach to their social media.

However, given that Ryanair's customer demographic extends
up to 44 years old, a segment of their older audience may be less
receptive to overtly aggressive humor. Béal and Grégoire's (2021)
research highlights the significant influence of perceived brand
personality on reactions to transgressive humor, suggesting that a style
incongruent with customer expectations can lead to negative reactions.
Therefore, while completely abandoning their attention-grabbing
tactics might not be necessary, Ryanair could explore a slightly less
extreme style of humor. A potential avenue lies in incorporating more
self-deprecating humor, playfully acknowledging the sometimes less-
than-glamorous aspects of budget air travel that customers willingly
endure for lower fares (Sabri & Hana, 2021). Making fun of
the lengths passengers go to save money on flights could resonate
with their core audience's shared experience.
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Discussion

The significant chi-square provides the bridge from
descriptive frequencies to theory-driven conclusions under
the Benign Violation Theory: Wendy’s operates nearer the BVT
“sweet spot,” while Ryanair more frequently approaches malign
territory. Managerially, adjusting style mix toward benign
transgression (e.g., self-deprecating humor, empathetic tone) is
a testable lever to improve engagement and brand warmth.

Read together with Table 1, these inferential results support
our interpretation: Wendy’s higher proportion of humorous (benign)
transgressions aligns with a more positive brand image and higher
engagement, whereas Ryanair’s greater share of hard-edged content
aligns with heightened risk of negative associations and alienation
among certain segments. Moreover, the chi-square test (3> = 6.56, p =
0.0104) demonstrates a statistically significant association between
brand (Wendy’s vs. Ryanair) and transgressive style (Humorous vs.
Hard-Edge). This allows rejection of HO and confirms the stylistic
split is unlikely to be due to chance.

Weinberger and Gulas's (1992) work on humor in advertising
also emphasizes the importance of a positive and engaging tone for
building customer relationships. While direct and blunt humor has been
part of Ryanair's strategy, a shift towards humor that fosters a sense
of shared understanding and even pokes fun at the universal quirks of
air travel might be more effective in building long-term loyalty
(Gremler & Gwinner, 2000). To make effective use of humor
on social media, Ryanair could explore developing a comedic style
that focuses on developing a comedic style that complements its
brand values and resonates with its target audience. This could
involve humor to emphasize the advantages of budget travel,
highlight the thrill of discovering new destinations, or even poke fun
at themselves in a self-deprecating manner (Sabri & Hana, 2021).
Moreover, responding to queries and complaints with empathy and
a touch of humor demonstrates genuine care and a willingness to go
above and beyond for customer satisfaction (Gremler & Gwinner, 2000).
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This approach has the potential to foster increased customer loyalty
and advocacy, further strengthening the airline's overall brand image.

Ultimately, to optimize their social media engagement,
Ryanair would benefit from pre-testing any significant shifts in their
humor strategy with their target demographic (Eisend & Kister, 2011).
This would allow them to gauge whether a more self-deprecating and
relatable style truly resonates with their diverse customer base and
effectively balances edginess with maintaining a positive brand image,
ultimately aiming to increase booking likelihood rather than solely
generating fleeting attention. This aligns with established principles
in marketing communication and consumer behavior (Jung Park, 2017).
The importance of understanding target audience preferences before
implementing potentially risky strategies is underscored by research
on audience reception of humor (Eisend & Kiister, 2011) and
the impact of brand personality on consumer responses (Béal & Grégoire,
2021). Pre-testing allows brands to mitigate the risk of alienating their
customer base, as suggested by findings that incongruent humor
can lead to negative brand associations (Gil-Or et al., 2015).

The potential benefits of self-deprecating humor for a brand
like Ryanair, which operates in a price-sensitive market, resonate
with research on building rapport and relatability with consumers.
Such humor can humanize a brand (Schivinski et al., 2016) and foster
a sense of shared experience, particularly when acknowledging
the trade-offs inherent in budget travel (Sabri & Hana, 2021).
This approach can potentially enhance customer relationships
(Gremler & Gwinner, 2000) and build stronger emotional
connections (Sang et al., 2024) by demonstrating an understanding of
the customer's perspective.
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Limitations

A limitation of this study is the inherent lack of access to
internal market research conducted by Wendy's and Ryanair.
Consequently, the analysis is unable to ascertain the extent to which
these companies internally test their marketing strategies, including
those employing transgressive elements. It is possible that internal
testing reveals a more favorable reception than what might be inferred
from public online reactions. Furthermore, the study acknowledges
the potential discrepancy between stated preferences and actual behavior.
While direct questioning about transgressive marketing might elicit
negative responses or express disapproval, consumer behavior,
such as increased engagement or booking rates, could paradoxically
indicate a different outcome in practice. This disconnect between
reported attitudes and actual behavior introduces a degree of
uncertainty in predicting the true impact of these marketing
approaches on consumer actions and brand loyalty.
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Abstract

Kru Liam, also known as Luang Wilatpariwat, was a pioneering author
in the field of early literary pornography in Thailand. His works are
difficult to find and difficult to access, resulting in limited dissemination
of information about them. This article is an academic article presenting
information from Kru Liam’s literary pornographic works, Panan Chom
(Gambling & Admiration) and Pluk Fee (Inoculation), based on their
first editions. Panan Chom and Pluk Fee are literary pornographic
translations by Kru Liam, adapted from foreign literary pornography.
Panan Chom serves as a sequel to Klom Khan (the most well-known
work of literary pornography by Kru Liam) and can be read either
sequentially or independently. The text is divided into four chapters:
Chapter 1, “Kan Panan Prieap Tua” (Gambling Compared to Oneself);
Chapter 2, “Men Den Het (Hua Phrommachari)” (Maidenhead[Hymen]);
Chapter 3, “U Bai Chotmai Luang” (The Stratagem of the Deceptive
Letter); and Chapter 4, “’Ya Tha Pa Phong” (The Ointment That Causes
Swelling). It has been found that the compiled editions of Klom Khan
and Panan Chom published during the 1940s—1950s contain
discrepancies when compared to the original versions. In addition,
a newly discovered short work of literary pornography by Kru Liam,
titled Pluk Fee, has also come to light. This new information makes
a significant contribution to filling the knowledge gap regarding early
literary pornography in Thailand.
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Figure 2. The first edition of Klom Kan

Note. From https://www.matichon.co.th/weekly/column/article 53677
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Figure 3. Advertisement of Literary Pornography
in the literary work Song Pho Daeng (The Red Brothel)
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