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Abstract

The social construction of language norms has become an
increasingly important theme at a time when generative Al and other
language-based technology proliferate. One theme of the research and
pedagogical approach known as critical multilingual language
awareness (CMLA) seeks to understand the impact of ideology on
language learners. This paper shows how an episode from the history
of the Internet can promote CMLA. At the end of the 1990s, some
journalists, essayists, and scholars writing about the Internet were
preoccupied with the idea that technology would cause English to
replace other languages worldwide. In this nonfiction literature, these
writers’ dramatic predictions about language use were bolstered by
the profits of the dot-com boom as well as the fallacy known as
technological determinism. Even when computing technology was
available to support multiple languages, these authors neglected to
consider the cultural capital that underwrote their analyses that
supported English as a global language. Insights from the social
construction of technology provide a framework for analyzing
primary sources that suggest that technology would give English an
advantage globally because other languages were incompatible with
the technological world. That this prediction was false is evident
today, when people can communicate online easily in many
languages. More importantly, though, this episode supports CMLA in
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teaching and writing in practical ways. A more nuanced view of the
interaction between technology and society helps writers and
educators consider the impact of new technologies.

Keywords

critical multilingual language awareness, global Englishes, nonfiction
literature, technological determinism
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Introduction

In the 1990s, authors were enthusiastic about the
transformative potential of the Web and other Internet-based
technologies. Authors of nonfiction literature (i.e., journalism, essays,
and scholarship) emphasized the importance of communication in
English and suggested that the potential of the Internet and the Web
to remake the social world would promote equality. Some went as far
to say that global communication would be conducted only in
English, and people who did not speak English would be left behind.
These writers of nonfiction literature about the Internet predicted that
non-alphabetic languages — or even alphabetic languages that did not
use Roman alphabets — would fall into disuse because they were
inefficient interfaces for computing.

Flash forward to the present time, and one can see these
predictions were grossly overstated. What would these authors say
about today’s netizens chatting with their friends on mobile devices,
efficiently using tiny keyboards to communicate in Arabic, Chinese,
Khmer, Thai, and other languages with complex scripts? If only one
could bring these authors thirty years into the future. Users have their
eyes glued to their phones, making plans, seeking advice, arguing,
reading the news, searching for an answer instead of paying attention
in class, walking quickly, crossing the street safely. The human desire
to connect with others is ubiquitous, unencumbered by languages not
based on the Roman alphabet. Those authors at the end of the
twentieth century who predicted that English was needed in order to
take advantage of computing technology were earnest, even though
their conclusions seem ludicrous today.

This paper demonstrates how the study of the fallacies
behind the global English theory can be used as part of a critical
multilingual language awareness (CMLA) pedagogy. As shown
below, the assertions about the inevitability of global English were
made contrary to prevailing conditions. For instance, the English-only
Web was developed at a time when technical solutions could have
supported many languages. In addition, it was a time when educators
had begun to assert that all of a multilingual speaker’s language
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capabilities were important. Moreover, scholars of science and
technology studies (STS) had already established that innovations do
not inevitably and uniformly transform society. In this context, the
assertion that technology would lead inevitably to global English
seems out of place, even though nonfiction authors commonly
asserted this during the early days of the Web.

The writers’ utopian rhapsodies about the power of
technology to transform everyday life, commercial activity, and
social relations supported the uncritical acceptance of inappropriate
norms regarding language use. This story is relevant today because it
can inculcate CMLA, which seeks to show that linguistic norms are
socially constructed. Proponents of CMLA often utilize
metacognitive, reflective projects about the use of language around
them. Tolerance and support for plurilingualism have been important
additions to language learning pedagogies. As noted by Garcia
(2017), a further stage in the development of this pedagogy is
developing “a critical understanding of how language use in society
has been naturalized” (p. 268; emphasis in original). The story of the
mistaken assumptions of these nonfiction writers about technology is
effective for CMLA.

Delaying multilingual technology during the dot-com
boom

The insistence that Internet-based technology would cause a
revolution in the world’s language use was most prominent in the
1990s. The dream of Internet technology as a worldwide
communication resource was shared by researchers in the 1960s who
established the first general-purpose computer networks.! However,

L The enthusiasm about the new world occasioned by computing has been
documented elsewhere. Leslie (2016), for instance, shows the expectation
of a borderless world among Internet researchers in the 1980s, something
they called “Worldnet.” This optimism came partly from their infatuation
with science fiction that promoted suppression of indigenous cultures and
the spread of white (i.e., Anglo-American, Christian, male) civilization
(Leslie 2023, Ch. 9).
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it was not fulfilled for decades. When it came to fruition, an artificial
restriction on English use was accompanied by the belief that English
would increase in prominence among the world’s languages.

Tim Berners-Lee had a global vision when he named his
hypertext application WorldWideWeb in 1990, even though
connectivity was mostly limited to computing professionals and
academic researchers in the U.S. Enthusiasm for information
technology that would span the globe was inflamed by the release of
the first commercial Web browser, Netscape, in 1995. The period
from 1995-2000 become known as the dot-com boom, when startup
companies were overvalued due to a belief a new world economy was
immanent, because information technology would break barriers and
reconfigure social structures. Stock prices rose in a well-known stock
market bubble until March 2000, when investments lost much of their
gains as the bubble deflated.

Surprisingly, given the “worldwide” appellation, Berners-
Lee mandated that only one character set for Web pages as well as the
URL addresses used as links, a decision that made English the de
facto language of the Web. This standard, known as 1SO 8859-1, was
both restrictive and familiar. 1ISO 8859-1 stored basic characters in
just eight bits (one byte), the smallest unit of computer memory. This
meant that there were only 256 available characters.? Communication
professionals were already used to this restriction; the standard was
similar to the ACSII character set that had been used for teletype
machines since midcentury. It has the upper- and lower-case Roman
alphabet, some basic diacritics (letters with marks for acute, grave,
circumflex, umlaut accents), Arabic numbers, punctuation marks
found on an English typewriter keyboard, along with some additional
characters. There were a few diphthongs and specialized characters
(such as n with a tilde for the Spanish efie). Some Internet users

2 In practice, the available number is fewer due to various non-printable
computer codes, like the one that indicates a new line. Using two bytes
could have permitted 65,536 options but would have doubled the size of
text files at a time when computer memory was at a premium.
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developed workarounds to suit their needs: German computer users
lacked eszett (B, or sharp S), so they had the habit of typing “SS.”

Computers at the time, however, could already use more
characters. The Web’s restriction to the first variety of ISO 8859
reveals the cultural capital of English speakers. 1ISO 8859 by then had
varieties for Cyrillic, regions of Europe, Hebrew, Turkish, and
others.® Aside from the multilingual varieties of 1SO 8859, a new
standard was under development. Today, we are familiar with
Unicode for its support of thousands of emoji, but its first use was to
replace varieties of 1SO 8859 with a single standard. Dvorak (1992)
notes the unsteady origin of Unicode, pointing out that the effort
began in the early 1980s at Xerox PARC, the research center that
developed Ethernet and did pioneering work in the graphical user
interface that led to desktop publishing. The team, however,
encountered resistance when they sought buy-in from computer
manufacturers. The International Standards Organization picked up
the effort and announced its support of Unicode in 1991.

The hegemonic power of English can be seen in the long
delay between these initial multilingual innovations and their ultimate
implementation. Internet researchers use a “request for comments”
(RFC) mechanism for proposals to change communication protocols.
RFC 2070, “Internationalization of the Hypertext Markup
Language,” then gives a January 1997 date for the first proposal to
use Unicode on the Web. Finally, Web pages could use almost 40,000
characters from 25 different writing systems (Unicode having grown
considerably from its original list of about 7000). In addition, RFC
2047, issued the year before, had already allowed for multiple
character sets in the body of e-mail messages. From its earliest
development, Web technology proscribed scripts outside of the basic
Roman alphabet, a capability already in use in other computing

3 Each computer, though, could utilize only English with another character
set at a time: the first portion of each character set started with entities
used by English speakers, placing specialized characters in the higher
register.
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contexts. The delay in implementing technologies that would allow
the Web to expand beyond basic Roman alphabets was sizeable and
is worth further consideration.

Prior to the time Berners-Lee mandated English scripts for
the WorldWideWeb, even the unity of the English language had been
questioned. The assumption that the hegemonic power of English
would overstep other languages was part of the reason for the delay.
This assumption was uncritically promoted, even by those with
backgrounds in communication and linguistics. This is unexpected
because, at the time, other professionals promoted linguistic plurality
as a better model of understanding language use. Thomas McArthur
(1978), for instance, suggests that there is a plurality of English
dialects at the core, including but not limited to British and U.S.
English. These negotiate to form an in-flux standard at the core that
is also a reference point at the periphery. Braj Kachru (1991) similarly
posits a core and periphery, placing native speakers from Australia,
Canada, New Zealand, the UK and the U.S. in the center as the “inner
circle”; twelve countries including India, Kenya and the Philippines
in an “outer circle”; and eleven countries including China, Egypt, and
the USSR in an “expanding” zone (p. 179). McArthur and Kachru call
for an appreciation of the many varieties of English, and they note
that native speakers should no longer have special status. Although
the Internet was in use, neither make reference to online
communication; similarly, their ideas are hard to find in the primary
sources about the theories of technological global English.

The presumption that technology was forcing a
transformation of the world’s languages flies in the face of these
linguists and the general attention paid in universities to
multiculturalism in the 1990s. The journal World Englishes started
publication in 1982, promoting plurality despite the hegemony of
standard English. As well, Paul V. Kroskrity (2010) notes, linguists
in the 1980s had begun to assert that judgements about language were
used to “promote, protect, and legitimate” political and economic
interests. This makes the theory that technology would bring about
global English even stranger. To be sure, some nuanced reports at the
time maintain McArthur and Kachru’s respect for heterogeneous
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language use (e.g., Todd 1999), yet as seen below, those who
promoted global English in nonfiction about the Internet were
captivated by the potential for unequivocal and uniform
transformation.

Research questions

The dot-com era is marked by contradictions: the
multilingual capabilities of computers, the belief that technology
would force linguistic changes, the choice of a character set that
favored English for the Web, and nonfiction writing that predicted
global English. The objective of this research project is not only to
untangle these contradictions but also to demonstrate the importance
of this episode for those who work with technology and language
education today. Accordingly, the project seeks to answer three
interrelated research questions:

1. Nonfiction literature about the future of English is often
polarized: either the Internet will compel everyone to use English, or
users will resist the totalitarian force of global English. This does not
fit with thinking in STS. What is left when one deconstructs this
binary?

2. To what extent can research into nonfiction literature
inform language professionals confronting new technology today,
such as generative artificial intelligence, in pedagogies, research, and
writing?

3. Given that the assumptions about technology and
language use have so thoroughly infused language learning
pedagogies, how might research into nonfiction writing support
CMLA for those preparing to work (or already working in)
multilingual environments?

10
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Relevant literature

Critical multilingual language awareness

The need to understand the ideologies that undergird
assumptions about language use has been powerfully stated by
proponents of CMLA. For those interested in ameliorating global
inequality in language use, studying the way nonfiction literature
about technology perpetuates the cultural capital of English-speaking
countries is instructive. Similar to the aims of STS, CMLA hopes to
create a sense of estrangement regarding accepted norms.

As suggested by Garcia (2017), CMLA pedagogy often
takes the form of accepting multilingual students, and one can see a
shift in focus from inculcating knowledge about a supposedly pure
language to preparing polyphonic student speakers for a multilingual
world (p. 270). Hélot et al., describing their multilingual pedagogy,
offer an insight that is important for the present analysis: calls for
English-language education at the start of the 2000s were tied to the
presumption that advanced language skill was needed to participate
in the global world, where “things, people, and money” flow easily
across borders (gtd. in Hélot et al., 2018, p. 201). This idea, which
was promoted by technology enthusiasts during the dot-com boom,
has become a limitation in language-learning pedagogies. Hélot et al.
offer an alternative to the hegemonic and colonial ideologies that
infuse language education.

Studying nonfiction literature about technology can reveal
the bias that CMLA seeks to thwart. As noted by Peter De Costa and
Koen Van Gorp (2023), language learners and their teachers can
benefit from an awareness of how power influences their expectations
and aspirations. Along these lines, the present paper seeks to show
how linguistic norms are socially created. The objective of this
research is to show how research into primary sources about the
Internet can supply important insights into, as De Costa and Van Gorp
note, how “language, power, and ideology intersect with each other”
(p. 555). In the spirit of asking educators and students to reflect on
their own situatedness in language learning, the present study
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illuminates assumptions about language and power that are conveyed
by nonfiction literature about technology.

As will be seen below, writers of nonfiction about the
Internet at the end of the last century presume that English will
continue to spread — wiping out other languages as it does — but
perhaps more importantly, that English is necessary for users to
exploit modern technology. This is an ample illustration of the idea
that language norms are socially constructed and exemplifies their
intersection with ideology.

Nonfiction literature about technology

Evidence about the ideological support of the cultural capital
of English speakers might seem elusive, but in fact nonfiction writing
has long been studied for traces of ideologies. One tested way to study
the kind of ideology described by CMLA is nonfiction literature in
English.

Literature in English might be presumed to be fiction or
poetry with lasting artistic merit. However, the category includes
genres of prose as well. Nonfiction genres are often included in
literary study, such as: journalism, essays, criticism, correspondence,
memoir, autobiography, travel narrative.* This paper studies writing
about technology as one would study other nonfiction literature in
English, but this methodology is not unique to this investigation.
Previous work by STS scholars show that nonfiction writing has been

4 The tenth edition of the classic Norton Anthology of American Literature
(Levine & Gustafson 2022), for instance, contains poetry and fiction, as
might be expected. It also includes famous nonfiction literature. For
instance, there are stories of enslavement, like Olaudah Equiano’s The
Interesting Narrative and Harriet Jacobs’s Incidents in the Life of a Slave
Girl. The anthology includes sermons and essays like Ralph Waldo
Emerson’s “The American Scholar” (as well as correspondence by
Emerson and others). Scientific texts are represented, even in the anthology
of the early years of the U.S., such as Thomas Jefferson’s work of natural
philosophy, Notes on the State of Virginia.
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an important tool for understanding the interactions among science,
technology, and society for decades.

For instance, Latour and Woolgar (1986) are pioneers of
discussing technical endeavors as nonfiction literature. One chapter —
appropriately entitled “Literary Inscription” — describes how the work
in Jonas Salk’s research laboratory was motivated by literature:
writing, annotating, and exchanging texts. Lab workers, Woolgar and
Latour claim, interact intensely with notebooks in a way that rivals
only “a few particularly scrupulous novelists” (p. 48). Because their
scientific activity aims to produce written documents, Latour and
Woolgar write, even people who are unfamiliar with some of the
scientific ideas can make sense of the laboratory activity because it
utilizes well-known literary activities like “writing, persuasion, and
discussion” (p. 52). Not only the end product, but also meetings,
consultations, and small talk are centered on documents. Nonfiction
literature is the nexus of scientific activity and, as Latour and Woolgar
point out, can provide insight into technical culture.

Latour and Woolgar took an anthropological approach by
visiting the Salk laboratory for more than a year. Shapin and Schaffer
(2011), though, study nonfiction literature emanating from Robert
Boyle’s laboratory in the wake of the English Civil War to evaluate
long-lasting misconceptions about scientific culture. Although it is
impossible to visit Boyle’s laboratory and witness the inception of the
scientific method, Shapin and Schaffer examine nonfiction literature
to construct an “insider’s account,” much the same way as Latour and
Woolgar offered a vista onto the daily work of scientists. Their
examination of the writing by Boyle and Thomas Hobbes regarding
the existence of a vacuum, thus, shows that subsequent nonfiction
stating that Hobbes was wrong and Boyle was right is a caricature,
not the most interesting analysis. Instead, Shapin and Schaffer show
a fundamental shift related to the reliance on personal observation
rather than a priori fundamental principles that was important part of
the debate.
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After work like Latour, Woolgar, Shapin, and Schaffer,
many scholars have used nonfiction literature to show that technology
is not separate from the social world. These insights from STS suggest
that technology will not have an independent impact on society in the
context of language use as well.

Technological determinism

In the present study, one can see that some authors promote
an inevitable and uniform connection between technological
innovation and social change. STS scholars have already offered one
way to classify this type of nonfiction literature about technology:
determining the authors’ adherence to technological determinism.
Popular literature often attributes a direct and inevitable
transformation of social practice by technology, an ideological
discourse that STS scholars call a fallacy. Using the frame of
technological determinism results in the belief that technology
imparts social changes inevitably, uniformly, and unilaterally.
Writers who proposed that successful diffusion of Internet
technologies would inexorably promote the use of English and
disadvantage users of other languages were following an
interpretation based on technological determinism.

When looking at the exemplars of nonfiction writing about
the Internet, it is clear that the label of determinism might need some
nuance. The work of Bruce Bimber (1994) is helpful for his
suggestion that technological determinism is too broad of a term. He
breaks it into three types of deterministic analysis, which he calls
nomological, normative, and unintended consequences. Nomological
determinism, Bimber states, is when technology is assumed to operate
autonomously, developed apart from culture and then having a
uniform (and unidirectional) impact on the social world. Those who
use this framework, according to Bimber, suggest that advances in
technology force “social adaptations and changes” (p. 84). The
normative type of determinism, Bimber says, is when technology has
the effect of making the use of a technological device — or the results
it produces — seem not just normal but also the only and best way to
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achieve a social good. For instance, industrial societies place a high
premium on “efficiency and productivity,” and these ideals guide the
development and use of technology (p. 82). The last type, according
to Bimber, is that the development of technology can have an impact
on society that was not anticipated by its promoters. As an illustration,
he says the early proponents of the automobile thought it would be
more hygienic than horse-driven vehicles, so the environmental
consequences of petroleum-based transportation emerged “unsought
and uncontrolled” (p. 85). All three types attempt to describe the
relationship between technology and society and can be used to
classify the extant nonfiction literature connecting language use and
the Internet during the dot-com boom.

CMLA s interest in norms is a natural fit with the normative
approach, which is also most favored among STS scholars.
Journalistic accounts of technology, however, often rely on
nomological determinism, including reports about the Internet. Some
famous scholarship is in the nomological vein: Bimber cites Jacques
Ellul’s the Technological Society (1970), to which might be added
works by Marshall McLuhan like The Gutenberg Galaxy (1962).
However, STS scholars convincingly eschew this approach,
demonstrating how various social contexts lead to different
innovations and uses. Building on the foundation provided by Latour,
Woolgar, Shapin, and Schaffer described above, Raymond
Williams’s work (2008) on the history of broadcast technology shows
how it was utilized differently in the United States and in Germany.
Thomas P. Hughes’s work (1983) on the deployment of electrical
systems shows how political circumstances shaped its diffusion in
New York City, London, and Berlin. Technological solutions interact
with local conditions, and many times innovations result as
technology is transferred into new settings. These scholars make it
clear that technology cannot force immediate and uniform changes as
it spreads.
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This theoretical basis was established well in advance of
authors of nonfiction literature using technological determinism to
describe the likelihood of global English during the dot-com boom.
To some extent, the development of a multilingual Web demonstrates
a well-known interpretive frame that STS scholars call social
constructivism. STS scholars do not wish to say that society
determines technology (i.e., social determinism) as a corrective to the
fallacy that technology determines society (technological
determinism). Instead, they show that an initial plurality of technical
solutions or scientific explanations are eventually stabilized into one
answer, and that stabilization inevitably fits in with existing social
norms, technical infrastructures, and scientific beliefs. This process
of plurality and stabilization are readily seen in the story of
multilingual Web technology. The many possible solutions to online
communication represent the plurality phase. The concept of
stabilization, though, offers a way of improving the understanding of
Berners-Lee’s decision to develop the technology in a way that
favored English-language users. This choice fit in with the accepted
social norms about the anticipated users of technology. The delay in
accepting multilingual technology, though, is not explained by this
theory.

The resistance to multilingual technology can be explained
by the thinking of another foundational theorist, Thomas Kuhn
(1970). Kuhn noted that everyday science takes place within a frame
of acceptable investigations and interpretations he called normal
science. Innovators in science and technology assume that their work
can be transformative and that old ideas are easily retired. This is not
often the case, however, because industries and universities find new
ideas disruptive, and it is expensive for them to reimagine routine
procedures. As a result, aberrant data are ignored or reinterpreted in
order to match the existing paradigm, keeping it alive long after it
should have been discredited. Consequently, actual revolutions are
quite rare. One key pedagogical takeaway from Kuhn is his statement
that only way to see the resilience of paradigms is to experience how
they initially accommodate contradictory information and then finally
see their collapse. This experience is not easy to come by. However,
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a vicarious experience can be had through studying contradictions in
nonfiction literature about technology.

As illustrated by STS scholars, paradigms have a profound
impact on who is deemed best suited to conduct science and which
solutions are the most suitable. Accordingly, the most useful question
to analyze nonfiction literature is not who was on the right side of a
debate. Adding to the example of Boyle and Hobbes, lan Hacking
(1999) has pointed out, in the realm of geology, that the mineral
dolomite is named after Déodat Dolomieu, who was actually
mistaken about the rock’s origins. Giovanni Arduino made a better
deduction, but he was not as well connected as Dolomieu. It might
seem that nothing could be less socially constructed than a rock, and
yet Hacking has shown that even in this physical science, facts are
filtered through social environments. To say that Arduino was more
correct than Dolomieu misses the point: the cultural capital of an
investigator influences the reception of scientific knowledge.

If knowledge about rocks can be shown to be socially
constructed, surely the same insights can be used to analyze the
influence of thinking about communication networks. Along those
lines, the important takeaway from nonfiction literature about the
Internet is not who was on the right side of the debate about global
English: clearly, the prognosticators were mistaken. Instead, an
investigation should reveal how the prevailing paradigm, in this case
English speakers’ cultural capital, was part of the normal science that
hindered the paradigm shift. The resilience of the old paradigm,
which contradicted not only accepted thinking in STS but also the
work of linguists at the start of the dot-com boom, demonstrates the
need for additional analysis at the intersection of technology and
society. The objective of the current project is to fill that gap.
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Methodology

STS insights about determinism suggest a methodology to
seek evidence of cultural capital in nonfiction literature about
technology. Primary sources that assert a change in language use
because of the Internet were analyzed for traces of the privilege
afforded to anglophone users and the benefits of the cultural capital
held by English-speaking countries.

In order to study theories about global English and the
Internet, published nonfiction articles asserting a connection between
the Internet anticipating the transformation English into an (or the)
international language were found through Google search, Google
Scholar, Jstor, and Project Muse. Relevant search terms like “English
and the Internet” and “Global English and technology” were used.
The date range tool provided by Google and Jstor was used to limit
results from 1983 (the start of the internetworking protocol TCP/IP)
to 2005 (the date of the internationalization of domain names); Project
Muse does not have a date range option, so sources were arranged in
reverse chronological order and examined from 1983 to 2005. Books,
articles in magazines and journals, and Web pages were returned by
the search. The initial list of primary sources was supplemented by
backtracking citations to their original sources.

A dozen primary sources® were selected because they
revealed the beliefs of practitioners at the time when the increased use
of Internet-based technologies seemed to inevitably promote English.
None appeared before the dot-com boom. The goal was not to find
every mention of Internet use, but to select primary sources that
represented the thinking that Internet-based technology added oil to
the global spread of English. These exemplars were classified by how
the authors describe the connection between technology and society,

5 Lockard (1996); Specter (1996); Yates (1996); Crystal (1997), second
edition in 2003; Godzich (1999); Pakir (1999); Tsuda (1999); Waldraff
(2000); Crystal (2006), first edition in 2001; Nunberg (2001); Hjarvard
(2003); Raley (2003).
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either nomological or normative. From there, analysis of the
assumptions and outcomes was made.

Nonfiction literature about global English

The assumption that global English was inescapable, and
that it would inevitably create second-class citizens, was a popular
theme of nonfiction writers at the end of the twentieth century. These
authors assert a nomological determinism. For instance, Michael
Specter (1996) writes that, in addition to a computer and a telephone
line, potential netizens need “a robust command of the English
language” He continues:

whether you are a French intellectual pursuing the
cutting edge of international film theory, a Japanese
paleobotanist curious about a newly discovered set of
primordial fossils, or an American teen-ager concerned
about Magic Johnson’s jump shot, the Internet and World
Wide Web really only work as great unifiers if you speak
English.

Others blandly write that the Internet was created by English
speakers and thus it nomologically promotes English. Yates (1996)
blandly states (using the passive voice, making it seem like the
Internet is an agentless force) that the creation of the Internet required
text stored in computer memory and passed along computer networks
in a way that favored English: it was “the standard that was agreed
upon” (p. 110). Later, he writes that the dominance of English-
speaking users of the Internet is not imperialism, but just the technical
necessity of preparing text for electronic transmittal (p. 115). Pakir
(1999) writes enthusiastically about English making borders
“porous,” going as far as saying that the Internet makes the world
“borderless” (p. 108); he notes later that speakers of other languages
“have to” communicate in English when they are in cyberspace (p.
111). Nunberg (2001), writing a few months before the dot-com bust,
notes that the Internet was “an American development” and thus
spread fastest among the English-speaking world. He goes on to say
that a new standard of English will emerge, disfavoring people who
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are not native speakers but also those native speakers who are too
formal. In the future, privilege will be afforded only to those in
command of colloquialisms like “you’ve gotta be kidding.” Hjarvard
(2003) states that the Internet’s TCP/IP protocol, like most computer
code, uses English, and thus English has become the standard “for
oral and written communication across national frontiers” (p. 76).
Later, he asserts that the fact that more languages are appearing on
the Web will not displace the importance of English, which will
always be the “lingua franca” of users of Web when they cross
linguistic boundaries (p. 87). For these authors, Internet-enabled
communication seems to unilaterally — deterministically — require the
use of English, reflecting a stabilization of the technology, despite the
plurality of solutions that were available.

Like Specter, Yates, Nunberg, and Hjarvard, many authors
were under the influence of nomologic technological determinism,
caught in a binary debate that either the Internet would enforce or
would not enforce the use of English. These are two sides of the same
coin, and critics of this type seemingly disparage those who are not
native speakers of English, suggesting that their limited capabilities
will prevent them from gaining the most from the interconnected
world. An exemplary work of nomological literature is offered by Joe
Lockard (1996), a cultural critic with some interest in translation, who
rails against what he calls “cyber-English.” Calling cyber-English
“the latest extension of a centuries-long drive toward extinction of
small tribal languages,” he suggests that the Internet has helped turn
English into a commodity that “can be sped across international
borders as customs-free bits.” The Internet makes English
indispensable, and the supposedly free inquiry and debate promoted
online is marred by those who make ad hominem attacks against
people with “limited English skills.” Because English is a prerequisite
for using the Internet, Lockard continues, the “potential for social
empowerment” is undermined: “anglophone technology controls the
contents of subaltern mouths,” he writes. Even as he purports to
support people who are not native speakers of English, his use of
words like “tribal” and “subaltern” to describe speakers of other
languages implies some bias. What makes this bias more troublesome
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is the fact that this requirement for English was a design decision, not
an intrinsic characteristic of the Web. The stabilization of this
technology in a way that favored English speakers was just a
paradigm, and one that could have been changed (and soon would
change).

Furthermore, Lockard’s argument is predicated on a core-
and-periphery model that might be offensive to those living and
working outside of anglophone, industrial countries. For instance, he
dismisses the effort to bring other languages to computers. New Web
browsing applications that can display languages other than English,
he says, are limited in distribution and are more likely to be found
outside of the countries where the non-English speakers live. Lockard
states that software that claims to be polylingual is really just
supporting English. Computers are programmed in machine
languages that are based on English, making manufacturers’ claims
that their software is available in more than a dozen languages an
example of “hegemonic culture.” Lockard dismisses his
contemporaries who claim that cyber-English is a kind of Trojan
horse by which “denizens of powerless peripheries” may
“subversively transform the center.” Even though Lockard wonders
why nonnative speakers are assumed to be desirous of flowing,
complex English, he also portrays them as victims of an oppressive
force. He displays the nomological account of Internet-enabled
English vividly, particularly in the way he was unable to imagine a
new paradigm of online communication.

At one point in his essay, Lockard veers into a normative
account, although it is separated from using technology. The
motivation for funding to sponsor worldwide English-language
instruction, he writes, is to “reassure international capital [entities]”
that they will have “a technologically competent labor force
conditioned to passively accept the demands of capital[ism],” he
writes. In this milieu, English is not an entry into a social world or a
form of “self-actualization,” but the “crushing” pressure of middle-
class families to differentiate their children from the working class.
Nevertheless, Lockard does not state this objection in terms of the
normative power of technology. Instead, he makes an undeveloped
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allusion to “Macaul[a]ly’s 1835 minute on Indian education that
advocated civilizational English over vernacular culture.” Here, he
refers to the first faculties of English, which were established at
universities by the British in nineteenth-century colonial India in
order to teach Indian managers about British literature and culture so
that they could be successful intermediaries between local workers
and colonial administrators (Gupta 1995, p. 73). Those who love
literature and the arts might assume that English language instruction
would give students an entry into a world of beauty, independent
thinking and social connections, but drawing a line from Thomas
Macaulay to online English shows that not everyone has the economic
and social privilege to discuss art for art’s sake. Lockard does not
return this critique to the prediction of the Internet’s global English.
He could have brought the normative account back to technology by
writing, for instance, that the kind of English valued by the Internet,
online English instruction, and machine translation is attuned to the
commercial needs of transnational corporations that sponsored
Internet connections in the dot-com era. This lapse accentuates the
nomological notion that technology is separate from the social world.

An excellent example in the popular press of nonfiction
literature making a nomological assertion about English is found in
the Atlantic Monthly at the end of the dot-com boom. Like Lockard
above, and Crystal below, Waldraff (2000) makes use of Airspeak as
a metaphor for the influence of technology on language use. In order
to ensure safe and easy communication among the world’s airplane
pilots and ground-control stations, a simplified form of English (i.e.,
Airspeak) is used. “Certainly, the world’s ships and airplanes are safer
if those who guide them have some language in common,” she writes,
but the problem comes when “anything out of the ordinary happens”
(p. 60). For Waldraff, this is a lesson about the kind of communication
enabled by technology. English speakers might anticipate that the
Internet will foster robust conversation, but the reality will be that
Internet-enabled English speakers will have only a functional fluency
like that of airplane pilots and ship captains. For her, the growing use
of English is just a corollary to the “accident” that the Internet was
invented in English-speaking countries. Again, it can be seen that a
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nomological account makes it seem like an external force favored
English speakers, even though the theory of social construction makes
it obvious that stabilization comes by selecting the technological
solution that best meets social norms.

Waldraff presumes that, had the Internet come from Japan
or China, English would no longer be expanding in the world.
However, this disassociates technology from society. She suggests
that advances made in mobile communication in Scandinavian
countries might lead to an increase of worldwide speakers of Finnish,
which did not come to pass. By the time of her writing, Internet users
could use many languages thanks to Unicode. The paradigm of
Internet English, though, still held sway. The twentieth century had
seen considerable investment in English training from the U.S. and
UK, following those countries’ centuries-old ambition to make
English a global language (see, for instance, United States Senate
Foreign Relations Committee (1945) for a description of efforts in
this regard). Even though there is nothing intrinsic about the English
language that makes it conducive to discussions of science and
technology, the cultural capital of the English-speaking world made
this connection seem natural. English was subtly encoded in the
Internet’s code, certainly, but it also fit in with the already-existing
expectations formed by decades of soft-power investments.

Nonfiction literature about technology-propelled English is
not limited to the popular press. Cultural studies scholars similarly
asserted their hope for a benevolent English regime without
recognizing the nomological determinism inherent in their arguments.
A universal language, states Godzich (1999), has long been a dream
of philosophers, but it has become big business, earning astonishing
sums for people in the U.S. and the UK. Speaking in French at an
anglophone symposium in Tunisia about global English, Godzich
recognizes that many speakers of English cannot understand each
other; the British cab driver is an example of an English speaker who
many find incomprehensible. Godzich predicts that a new language is
on the horizon. Similar to a science fiction author, he states that the
many varieties of English will coalesce into a single, simplified world
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language for easy communication that should no longer be called
English:

II serait sans doute utile d’abandonner la
dénomination d’anglais pour cette langue et 1’appeler le
“global”. Le “global” se définirait comme la langue
d’expression utilitaire adéquate pour toutes les activités a
faible liaison locale. Son embléme serait la langue des
présentateurs de la chaine CNN dont on sait qu’ils viennent
de tous les coins du globe et qu’ils sont soumis a de séveres
contraintes linguistiques: ... CNN est une transnationale qui
ne reconnait pas de frontiéres (p. 33)

It would probably be useful to abandon the
appellation English for this language and call it “Global.”
“Global” may be defined as the language of utilitarian
expression that is adequate for all activities that have a weak
local connection. Its exemplar would be the language of
CNN presenters, who one knows come from all corners of
the globe and are subject to severe linguistic constraints: ...
CNN is a transnational entity that does not recognize
borders.

The potential of this English that transcends borders is
limited, in some ways, due to Godzich’s adherence to the core-and-
periphery model inherent in the English-propelled Internet.
Rehashing an outdated idea, Godzich says that his “Global” is
stripped of local contexts. Learning English for special purposes, like
helping tourists or for staffing call centers, is not global English; this
is “l’anglais alimentaire” — a subsistence or workaday variety of
English that is not the worldwide language Godzich is looking for (p.
43). Like Crystal, Waldraff, and Lockard, Godzich notes that the
global English needed to support a technological society potentially
creates a divide between functional users of English and those with
an advantage from studying a broader range of English. Along with
other participants in the boundary 2 symposium, one of Godzich’s
overall points is that this new English will not be monolithic or
repressive. He uses the linguistic term “diglossia” in his title, referring
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to the idea that a region might have a “high” standard language and a
“low” spoken vernacular language. (Godzich’s contemporary
McArthur (1987) makes the example of Classical Latin, spoken by an
elite, and the popular regional Latins that would become the Romance
languages after the fall of the Roman Empire.) Like Crystal below,
Godzich suggests a division among English speakers based on their
language ability.

Although Godzich successfully demonstrates that English
speakers will not be oppressed by technology-enabled global English
(i.e., the nomological account), Godzich does not detail the way it will
impact customs and practices (i.e., the normative account). Godzich
and the other boundary 2 contributors valorize the counterhegemonic
strategies found in youth cultures that rely on an international
English, but also demean those who enjoy wearing clothing with
English slogans. They emphasize almost fetishistically the
individuality that is possible through oral (unwritten, vernacular,
“low” English) language under the umbrella of Global. Consequently,
one wonders if speakers of utilitarian English will be afforded the
same globetrotting flaneur status accorded to the contributors to the
special issue. Indeed, Godzich uses the metaphor of the big bang to
describe worldwide English, which to him suggests that it is
expanding ever outward. The metaphor has connotations that
Godzich does not mention, such as the tremendous, inevitable force
that creates a new reality by destroying everything that existed
previously. The elite speakers at the symposium seem unmolested by
the devastating forces as they portray local people as able to use
language only as a shelter.

Another limitation of the deterministic analysis of Godzich
and the other writers for boundary 2 is their failure to anticipate what
would happen when the Internet became more widely available in
Tunisia, the country that hosted their symposium. Based on the
country’s difficult relationship with the freedom of expression, it was
not surprising that Tunisia would be one of the thirteen first called
“enemies of the Internet” by Reporters Without Borders (2006).
Deibert et al. (2008) note that Tunisia carried out a “focused, effective
system of Internet control” (p. 398; this regime was active from 2001
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to 2011). Deibert et al. detail the Internet censorship experienced
within the country, where blocks against, e.g., dissenting voices and
LBGTQ+ dating services were coupled with judicial attacks on
journalists. The vive la résistance spirit that boundary 2 saw in youth
culture’s counterhegemonic response to global English failed to
anticipate this backlash or theorize a way to protect users from the
violence that would be leveraged against those who used their voices.

The nonfiction literature reflecting English-only computing
can also be found in linguistics scholarship, even though the current
in the field had already turned away from the core-and-periphery
model. One scholar writing about global English at the turn of the
century was linguist David Crystal, who wrote Language and the
Internet in 2001. By the time of this book’s second edition (2006), he
had to backtrack his sentiments from just five years earlier. Although
the Internet “was originally a totally English medium,” he writes in
20006, “the presence of other languages has steadily risen” (p. 229).
The norms of the U.S. and the English-speaking world are implicit in
Crystal’s argument. For instance, Crystal celebrates the freedom of
expression that the Web will occasion, bringing opportunities for
many to present their ideas with a disregard for the niceties of proper
grammar and good diction. When he writes about the legal challenges
of the new medium, he focuses on copyright, a concern of the
business-focused dot-com Web. Crystal suggests that electronic
communication will support the freedom expression by breaking
through barriers, which causes him to miss some important trends. He
admires the creativity of webmasters of erotic websites who use
innocuous words to evade the rudimentary Web filtering software
available at the time. (This technique was also used to slip child
pornography past automated censors.) Europeans, who appreciated
commerce and the freedom of expression less and valued the
protection of children more, were the first to demand that
international websites localize their content to meet national laws that
protected children and prohibited the sale of Nazi paraphernalia (see,
e.g., Mangalindan & Delaney, 2000). Crystal’s preoccupation with
freedom of expression led him to miss the power of cultural norms in
stabilizing a technological solution from its initial plurality, even
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though as a linguist he had in fact studied the power of social norms
in other contexts.

Crystal is a good example of an author who was influenced
by the old paradigm of nomological revolution, which by this point
had outlived its usefulness. The cultural capital that adhered to
English is implicit in his dictum that “language is an immensely
democratizing institution” (p. 172). The privilege inherent in this
statement is contradicted by the anecdotes he reports. For instance, he
notes the 1999 push by the prime minister of Singapore for the
National Television Corporation to promote standard English over
Singlish. This led to a storyline that sent a popular television character
to school to make his English more like that of native speakers (2003,
p. 175). Crystal also repeats a 1996 comment by U.S. Vice President
Al Gore, who heard that “the 8-year-old son of Kyrgyzstan’s former
President Akayev” told his father he wanted to learn English “because
the computer speaks English” (2006, p. 229, n. 36). Today, one would
say that these anecdotes are an ill fit with ideals of democracy. The
change of paradigm is evident in that, twenty years later, educators
would not assert that one must abandon one’s national language (and
one’s identity) because the languages of countries that are not among
the world’s most prosperous are incompatible with technology.

The special advantage accorded to technology during the
dot-com boom is evident in Crystal’s 1997 English as a Global
Language. The book’s early chapters describe how the economic and
technological success of English speakers provided cultural capital
that enforced the norms that led to the language’s popularity. Here,
he deftly notes how the prestige of English was increased by inventors
in the U.S. and UK, as well as growth of those countries’ economies
(p. 81, ff.). This shows how English accumulated cultural capital by
being the language of inventors, and Crystal also suggests that those
wishing to obtain funding for their own work needed to speak the
language of their investors. The first part of the book demonstrates a
normative analysis, but like Lockard (above), this approach is lacking
when Crystal turns to a discussion of Internet technology, showing
how the dream of the disruptive potential of the Internet tricked even
established scholars. By the time of the book’s second edition (2003),
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he admits that speakers of languages other than English have been
coming to the Internet. Despite this caveat, he still maintains his
conviction that technology was driving English use: “the head start
English has had means there is more high-quality content on the Web
in English than in other languages” (p. 119). He predicts that a new
standard English for worldwide communication will spread around
the world (p. 148). Local, richer varieties that are not mutually
intelligible will proliferate, and communities of English speakers will
communicate using a utilitarian, simplified English.® This is not so
different from other authors’ suggestions that those who have
advanced reading and writing ability at the core are superior to those
who work with regional varieties at the periphery.

Today, members of various language communities engage
in complicated discussions in English about subject areas that are
important to them, and their vocabularies are rich enough, even if
their grammar may be lacking and their vocabularies in other areas
might be less developed. Participating in social media, discussion
boards, and other Internet-facilitated communication, one can see
detailed conversations in areas that netizens are passionate about.
People engage in robust conversations in English with those who
share their interests in popular music, television, movies, and
streaming series; fighting climate change; discussing anime and
manga; fighting for social justice, and so on. The vision of a
homogenized, streamlined business English is, to be sure, the kind of
communication valued by users of the Web, e-mail, blogs — not to
mention what some educators anticipated their students would use for
careers using these media. However, that is a stylistic norm. In other
words, the fact that some international communicators value short,
direct conversations with crisp English usage has not prevented others
from expressing their love for post-impressionist painting, Taylor
Swift, green lifestyles, et cetera.

6 In recent years, Crystal (2022) has said that the norms of the language
have changed: Internet-enabled communication brings speakers of
varieties of English into contact with each other. As a result, he says,
today’s English educators must prepare students for a multilingual world.

28
https://s002.tci-thaijo.org/index.php/lajournal Vol. 8 No. 1 January - June 2025


https://so02.tci-thaijo.org/index.php/lajournal

Social Sciences, and Education

FOY@rl.|='|I'

The Journal of Humanities, . l I I 1

As noted by STS scholars like Shapin and Schaffer, it is not
helpful to say that the losers of a debate were mistaken. The failure of
turn-of-the-century authors to appreciate their own cultural capital led
them to assert utopian potentials. From this position, they were unable
to predict the conflict between technology and culture that would
result in an effort to protect local ideologies. The response to the
threatened norms was not, after all, a nomological discussion about
the harmful, universal, and inevitable impacts of Internet-enabled
technologies or even a rejection of the technologies. Instead,
policymakers in Tunisia (and in so many other countries) directed
engineers to block content that did not support national ideologies.
These authors had considered the technology to be stabilized and that
its use would match their own expectations, but policymakers and
engineers used the technology in a different way. The dichotomy
implicit in debates over nomological approaches is inadequate for
addressing these developments.

Alternatives to the nomological approach

The authors of nonfiction literature who steered clear from
the nomological analysis of the relationship of the Internet and
English are scarcer, but they did publish during the dot-com boom or
shortly thereafter, suggesting that the nomological approach found in
most literature was not the only way people were thinking.

An article by linguist Yukio Tsuda (1999) demonstrates the
difficulty in finding other voices. Tsuda often relies on a nomological
viewpoint, which hinders appreciation for his normative analysis.
Writing at the height of the dot-com boom, Tsuda replicates the core-
and-periphery argument noticed earlier, worrying how English
proficiency had become something of a proxy for international
power:

native speakers of English reign as a prestigious
ruling class of international communication: they can easily
express their ideas any time, while non-native speakers and
people who do not speak English constitute the ‘muted’
working class of international communication: they are
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compelled to learn English and have difficulty expressing
their ideas. This is what I call the ‘Class Structure of
International Communication’ on the basis of proficiency in
English. (p. 156)

Tsuda goes to some length to say, though, that technology
and worldwide English are not independent forces of nature. As an
example, Tsuda refutes those who claim that messages of freedom
caused the fall of the Berlin Wall in 1989. This analysis runs contrary
to cyberoptimists like Hauben and Hauben (1996) who proclaimed
that the Internet was a great equalizer. Hauben, the author who coined
the term netizen, radiates enthusiasm for the transformation
technology would bring to the “the people of the world,” without
thinking about people who do not speak English. Hauben asserted the
Internet offers a new means for “peaceful assembly,” which “allows
for people to take control over their lives, rather than that control
being in the hands of others.” Hauben and Hauben (1998) and others
promoted the notion that the Berlin Wall fell because of “increased
communication” provided by the Internet. As pointed out by Tsuda,
though, the Wende was a result of unequal authority between East
Germany and Moscow, not people using satellites, personal
computers, and the Internet to discuss freedom.

The normative power of the paradigm that the English-
Internet is an opportunity for freedom is countered well by Tsuda.
The example he uses is a shift in information policy. In the 1970s, the
United Nations had demanded a “New World Information and
Communication Order” to address the fact that just a few
communication centers were responsible for providing the majority
of news and information to the world’s population. The UN asserted
that confronting this consolidation of information networks was
essential to support worldwide economic development, but, as Tsuda
says, it was ignored by the U.S. and the UK, two of the beneficiaries
of the oligarchic communication regime. The situation worsened with
the advent of the Web, according to Tsuda, because the metaphor of
the Information Superhighway lessened interest in information policy
seeking to address imbalances in the creation of news content (p.
161). In other words, the dream of the disruptive and penetrating
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potential of universal Internet-enabled technologies sidelined the
discussion about information inequality. Scholars like Godzich
(above) had described CNN as an irresistible force of global English,
but Tsuda points out that this dominance was and still could be
critiqued and ameliorated.

Another author of nonfiction literature who deftly avoids a
nomological interpretation is Rita Raley (2003), who has an expertise
in cultural studies. She points out how the technical limitations and
the user expectations of translation software are likely to loop back
onto language use. The facile dreams of machine translation, Raley
points out, match with the already outdated idea that one language
can readily be transformed into another. Translation, Raley reminds
her readers, has already been proven to be less than transparent, no
matter what those writing about machine translation like to think: the
solution is not as simple as connecting a series of automatic
algorithms. There is an ethical problem here, she points out, because
the dream of transparent translation eliminates “extra-linguistic”
factors, “privileging grammar over rhetoric.” At the same time, the
myth of transparent translation disregards linguistic differences, with
the output seemingly free from ambiguity (pp. 293-294). For Raley,
global English and machine translation spring from a common
source: technocracy. This common ancestor reinforces norms like
“functionality and efficiency” (p. 307). As a result, users tend to think
that understanding is uncomplicated, aspirations are universal, and
cultural differences are irrelevant. Unlike someone trapped in a
nomological mode of analysis, Raley does not reject machine
translation nor seek a refinement to the innovation. Instead, she calls
for an intervention from the “critical humanities” (p. 292) that will
make users aware of the limitations of the tools they use. The
normative account helps her to break through paradigms and human
values are at the center of new technologies, even ones that seem to
be already stabilized.
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Opportunities to foster CMLA

When considering literature that predicted the global spread
of English caused by the Internet at the end of the 1990s, one can see
that writers were mostly caught in a dichotomy between two poles of
nomological accounts. Some asserted that one-sided, uniform social
change was imminent, while others suggested that this dire outcome
was overstated. Just a few suggest that the most important aspect is
the way technology is used to support norms, which might be
unfavorable. These insights point the way to pedagogical and research
innovation.

With respect to the first research question, it is clear from
the preceding analysis that those following nomological determinism
(whether or not technology imposes changes on society) failed to
anticipate the future outcome. As predicted by the STS theorists, the
alternative to technological determinism is social constructivism, or
what Bimber calls the normative account. Certainly, those with a
better understanding of the social construction of technology, like
Tsuda and Raley, anticipated what was to come when Internet
technology collided with social norms. Those espousing the
nomological approach failed to predict that the Web and Internet-
based technology would not meet their exuberant, boundary-breaking
predictions. Countries quickly became adept at blocking content that
did not meet their ideological beliefs or legal standards; they modified
the English-dominated Internet so that it did not pass across borders
unchecked.

Following from this, it is clear that the better understanding
gained from the study of nonfiction literature about technology can
improve writing about technology and help those considering
pedagogies that involve new technology. Although it seems that
technology leaves users few options — accept the negative
consequences or go without — this is a rhetorical position that ignores
the very real interplay between technology and society. A normative
account allows readers to see the compelling rhetoric as an effort to
make users forget the role they play in how technology is used. This
insight can be transformed into action in practical ways. For instance:
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1. One finding related to the second research question is that
the normative approach has an important role in education.
Bringing these primary sources into the classroom can help
students learn about the fallacy of technological
determinism. In the metaphors used by authors who employ
nomological determinism, humans seem adrift in the
onslaught of technological change. In their view, technology
develops according to its own internal logic, independent
from society, and users adapt to new devices or reject them.
This simplistic interpretation denies the role that users have
in adapting technology in a way that suits not just their
personalities but also fits in with their aspirations and ideals.
The long story of the development of the Internet, after all,
is a series of unintended developments: Abbate (1990) has
stressed that the original intentions of Internet innovators
often failed to be welcomed by users, who unexpectedly
embraced features that were thought to be unimportant, like
e-mail. Nonfiction literature that is fixated on a discussion
of nomological determinism tends to deny the influence
users have via technology choice. As noted by Kuhn,
understanding new information can be difficult in a period
of normal science because the old paradigm explains away
aberrant information. Until the paradigm shifts, it is hard to
accept new ideas. The experience of a paradigm shift can be
hard to come by, but it can be imparted vicariously through
the study of nonfiction literature.

2. The analysis of nonfiction literature elucidates how
educators should resist pedagogies aimed at preparing
learners for communication in “Global” because they are
based on an inappropriate understanding of the connection
between technology and society. This fits in with the third
research question related to CMLA. Many authors predicted
that technology choice would inevitably cause a two-tier
outcome, with the majority of the world’s speakers relegated
to practical English. Although this paper has focused on
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nonfiction literature about technology, its implications can
be felt in the selection and use of other types of literature in
the classroom. For instance, Godzich, in an illustration of his
idea about global English, suggests that the novels of Paul
Auster are accessible to a wide range of readers, making
them now more preferable to the novels of Toni Morrison,
which introduce readers to a secret world. Due to the failure
of this prognosis, other pedagogies must gain support.
Respecting how language use reflects rich local traditions
and showing learners how to develop specialized
vocabularies seems more relevant than ever. Overcoming
the presumption of the prevalent and persuasive core-and-
periphery paradigm then becomes a pedagogical goal:
international audiences at the so-called periphery can
comprehend deeply, and indeed must be accustomed to
dealing with complexities of understanding outside the
supposed core.

3. This historical insight gained from normative approaches is
also helpful for authors of new nonfiction literature about
technology, as well as educators considering the use of
technology as part of their pedagogies, which is another
response to the third research question. When technological
innovations enter into the popular imagination, it seems
likely that a nomological discussion will be first and most
prominent. In conversations about the classroom use of
generative Al, like ChatGPT, nomological predictions that
the technology will inevitably cause cheating or cause a loss
of creativity seem prominent. However, less appreciated is
how answers provided by generative Al will shape
expectations about writing and knowledge. Asking students
not to cheat and punishing them may not be successful
unless both teachers and students address the norms that
make generative Al output seem appealing. A normative
investigation can reveal the limitations of generative Al’s
output. Given the fact that Al is often trained by material that
is already in digital form, and that information is imbricated
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in assumptions formed in the industrial, global north, Al-
generated answers show a bias. Even though the dot-com
boom is over, the norms from this era persist. As a result, the
ideals of the Internet’s global English have already led users
to think that the corporate bias from the global north is
normal. Without educational interventions that reveal
normative determinism, the use of generative Al is likely to
continue to exacerbate allegiance to this bias. Normative
insights like the ones that come from the application of STS
theory in this paper can better guide educators and authors
who aim to use and analyze technology.

As an additional answer to the third research question,
educators interested in fostering CMLA can bring the late-
twentieth century primary sources that predicted global
English into the classroom. Using insight from the normative
approach, language learners and educators can benefit from
the understanding that the interaction between technology
and society is not like an outside force making unilateral
changes. Instead, failed predictions like the ones described
in this paper show how technology use validates certain
kinds of social practices and degrades others. This does not
mean that the social world supports the same values and
belittles the ones favored by a particular technological
solution. However, it can be an occasion to situate language
learning, investigate biases related to cultural capital, and
reconsider which values are the most important in
communication.

Developing an awareness of normative technological

determinism, then, can lead to effective pedagogies as well as
research questions related to the way technologies are used and how
their use might make individuals forget that a technological solution
is just one option among many possibilities.
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Conclusion

During the dot-com boom, nonfiction literature about the
impact of the Web and other Internet services suggested that
technology would diminish the use of languages other than English.
This debate was rooted in discussion of technological determinism,
but only of a certain type: whether or not technology unilaterally and
uniformly transforms societies. The theory that the Web and other
Internet-based technologies would favor English and forestall use by
other language users is obviously incorrect, but the debate reveals
technology’s role in determining norms. Reading nonfiction literature
with this background in mind can yield to a better understanding of
the connection between technology and society for authors,
researchers, and students.
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Abstract

This article explores linguistic strategies and motivational concerns
associated with encouraging interlocutors with higher social status.
Data were collected through a Discourse Completion Test (DCT) and
an open-ended questionnaire from Thai speakers aged 20 to 60 years,
Data were gathered from, 50 full-time workers and 50 students,
totaling 1 0 0 participants. Four major linguistic strategies were
identified for encouragement, presented in descending order of
frequency: 1) strategies to express relationships, 2) strategies to
relieve the listener, 3) strategies to gain agreement from the listener,
and 4) strategies to provide straightforward encouragement.
The findings indicate that the least frequently chosen strategies were
those for straightforward encouragement, as the speakers preferred to
demonstrate good intentions and humility toward interlocutors with
higher social status. The results of this study highlight motivational
concerns for giving encouragement to interlocutors with higher social
status, indicating concerns related to the speakers’ intentions,

! This paper is a part of the author’s thesis entitled “Linguistic
Strategies for Encouragement to Interlocutors of Different Social
Status” Department of Thai Language, Faculty of Humanities,
Kasetsart University
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concerns related to relationships, and concerns related to the
speakers’ beliefs.

Keywords

encouragement, linguistics strategies, different social status,
motivational concerns
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Table 1: The Motivational Concerns Associated with
Encouraging Interlocutors of Higher Social Status
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AILALNZEY 3 2.09
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GD)
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sauavun (afe) 143 100.00
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An Investigation of the Relationship
Between Music Festival Design and

Activities and Its Influence on
Decision-Making Regarding Atteqdi

in Khon Kaen Provi
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Faculty of Business Administration and Information Technology
Rajamangala University of Technology Isan Khonkaen Campus

ary 13, 2025
arch 24, 2025

Abstract

j€s that influence the decision to
estival (E-San Kiew) in Khon Kaen
arch approach was employed. Data were
tourists who had previously attended the
is consisted of descriptive statistics such as

lysis with a significance level set at 0.05. The results
significant positive correlation between the festival's

n Kiew) at the 0.05 level. Correlations existed among musical
iversity and artist variety, stage setup interest, festival atmosphere,
cultural connections between music and lifestyle, and facility
management, with correlation coefficients found to be 0.118, 0.184,
0.110, 0.081, and 0.070, respectively. Additionally, festival activities
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also showed a significant positive correlation with attendance
decisions at the 0.05 level, with correlation coefficients for craft-
related art activities, engagement with local vendors, donation
activities for unused items, and musical performances bg
respectively, 0.078, 0.108, 0.094, and 0.103.

Keywords

E-San music festival, event organization style, music aSEU#ES,
participation decision making
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Diagram 1. Conceptual framework
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Table 2: Mean and Standard Deviation of Event Organization
Style in the E-san Music Festival (E-San Kiew)
in Khon Kaen Province
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Table 3: Mean and Standard Deviation of Activities in the
E-san Music Festival (E-San Kiew) in Khon Kaen Province
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Table 4: Mean and Standard Deviation of Decision-Making in
the E-san Music Festival (E-San Kiew) in Khon Kaen Province
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Table 5: The Multiple Regression Coefficient Analysis
of Predictor Variables for Hypothesis 1

Unstandardized Standardized
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Table 6: The Multiple Regression Coefficient Analysis

of Predictor Variables for Hypothesis 2
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Abstract

The YouTube channel The GhostSecret is a channel with a large
number of views and followers on the platform. Its approach to
translating the titles of Thai video clips into English is noteworthy, as
it is able to attract and convey Thai cultural beliefs with a global
audience. This research aims to analyze the translation methods used
in 200 titles of The GhostSecret program, following a conceptual
framework based on translation methods categorized by frequency
and percentage. It was found that translators used free translation
more than literal translation. Three translation methods were found;
these, ranked by frequency, were: re-naming, partial translation, and
literal translation. These results shed light on translation methods that
consider the communication of cross-cultural beliefs and increases
accessibility to viewers worldwide.

Keywords

translation methods, clips’ title, Thai cultural beliefs, YouTube,
cross-cultural communication

108
https://s002.tci-thaijo.org/index.php/lajournal Vol. x No. x January - June 20xx



https://so02.tci-thaijo.org/index.php/lajournal

Social Sciences, and Education

FOYerl' iy

The Journal of Humanities, l I I 1

o o ad = a
L?Iauiﬂﬁwa']n%muﬁiiu: ’Jﬁn'ﬁLLUa"UaﬂaUn'\UﬂMﬂ
WJunedaingeeessenis luannudulanisysyio

A59A UUNEIGY
AIEIIY YA SUALIAUAIANT UNITNGIABUNITITAI

[ ]

Unanea

03 The GhostSecret luaudulanigyayias iudesiifieen
SurmazgRnealugyuifusiuuun Bnsuvaienduniuivedy
mmé’aﬂqwamamsmauimmwﬁq@mLLasﬁaa’m%"mmmv?faﬁuaq
Inefugvuialanld unauidedialiinmedisnsuvadendy
57915 lwanudulaniyan (The GhostSecret) a1nnnw1lneidu
AMWSange $1U 200 Fo MUNTOULLIAATENNTUYA TIuUNATY
auAazSenaz Han e nUIulaldnsuUakuudassannnding
wanuUAsIEn nadsnsudanuiaun 3 33 Seswmuaudunludes
gun nsmedelul nsuUaunsdiu Lagn1suLUaLUURSIE Kan53sy
adsduandiiiuiaiinisulaimidedanisdeansidesnnudedny
’meuﬁismLLazmiLﬁmiamaﬂm%”]ﬁamﬂ{szmﬁ'ﬂaﬂ

ARy
na3snsula, ¥endv, Anulevedlve, gyy, n1sdeansiay
TUUETTU

—
109
https://s002.tci-thaijo.org/index.php/lajournal Vol. x No. x January - June 20xx



https://so02.tci-thaijo.org/index.php/lajournal

Social Sciences, and Education

FOYerl' iy

The Journal of Humanities, l l I I 1

Unin

gy (YouTube) lananeduunasvesuiilasurnuileuuasd

o

unumddyesunnluTinusesiiu nidudomifveniurmgauar
waduinlenduognaunsuanefieldesdau Usau uazidessinan
WonnTwusssusng 4 dessnensfivszavanudninariivennis
%‘UsuumﬁwmsJaaﬁﬂi“ﬂauﬁﬂhaﬁmmﬁ‘ummﬁﬂaﬂ Fonduditnaula
uesdUszneund v 4 d 39 @N 43 (Boston University Public
Relations & Social Media, 2021) Fafu nsuladenddarnnwilne
\unundangusiesanunsadernuminsvesdenauldiuasiiganiny
aulevesiv Ferdunundinguiidezi s imusssundondias
Susuuavidrlaidevivesnduldogagnies nsutadoaduiide
mwwmaaaﬂmlm”ﬁLLaxﬁnqmmﬁwﬁaLﬂuﬁlaﬁ'ﬁwﬁ’zyaa'wéa
wiloutumsutadedsdnwduliagalageammlve (Netsombutphol &
Srivichien, 2021)

519015 “lvarudulanTygia” 15 wnsunsluiud
31 WWAIAY 2563 19983 The GhostSecret luauaulanIgeyiu
Uagduigansuvy 208,560,948 s Aan TN 1.23 AUy
(FoyaTuil 30 nsngrau 2567) umwmu%wumwmm wmmm
FIUIULIN Luammawaammﬂummmdumﬂmlm Seddigunile
5ITUVIA TROVBIVAT WAAITUTTEE5TTUE YagUunquiasnades
laparuaulanieyia laam The GhostSecret Fanmeet Concert
1 d1udu daududa wandiiudsanufeuwazniadivusiuau
1 Tnesenisluarudulaniggu Suvihderdresmenmsusing
wieawiveuazdeniwsinguesnuiweuns R uil 29 nINgIAY
2563 1 Juduin

—
110
https://s002.tci-thaijo.org/index.php/lajournal Vol. x No. x January - June 20xx



https://so02.tci-thaijo.org/index.php/lajournal

Social Sciences, and Education

FOYerl' iy

The Journal of Humanities, l l I I 1

o o
va o o o

fisuneadanalesiuindendunwmineivamdunsydu

Y
al

wazdernuiidngnn 1wy naans Jaumsuil vielugyaysmiange
Fanswdlontainan Uguun dndendunwdinguiindanduidud
Funszdu 1u Bvil, Utterance %130 Timeless andadainnaiiadu
Usziiuiinaulainduualinaidnsuvadondunuulelunisudade

paUnwnedunwdinge

1INNITNUNIUITIUNTTY Bﬁ{fﬂquvLaiwwu%’EJﬂﬁLLUa%a
aavlugyanmwinelunmwisinsUsene §3dedauladinuniznis
waderdumwiineduniwsinguuessenislanudulanigyiu
(The GhostSecret) Fadunsanufithaulasazipnuddalunisvi
mmvﬁﬂaﬁﬁ%maﬁQ'L.LﬂammmﬁamiﬁaninmmL%maaimlﬂé’a
Qﬂmﬁ"’ﬂaﬂ nan53sendeiid e liiiuicdasiitinadonisdeans
Fdansssu uazmsudaterdudadudiunilefiviofsgarnuauls
yoafuialanliiusdenuieatuinusssnnuideludsnilne

WUILEA
ileAnwnisnsudadiondusiens lvanudulaniagyia
(The GhostSecret) Mnnwineduniwdngy

NUNIUITIUNIIN

nsfnw3esnsulaieludetuifindulsuiumsdnuid
Faulafudnoumnuazldnguinisuvaivainvanglunsiasigs
advlugydudotuifisussammiadufortuameuns azasuas
azAsYn (F34)

—
111
https://s002.tci-thaijo.org/index.php/lajournal Vol. x No. x January - June 20xx



https://so02.tci-thaijo.org/index.php/lajournal

Social Sciences, and Education

FOYerl' iy

The Journal of Humanities, l I I 1

dad
e IvNTHUA

Saridaki, E (2021) laaguuasininguuiannisdnussian
33n15uUave4 Vinay & Darbelnet T 1958 Jauvs33n1sutasaniiu
2 3% Ao n1sulauuunssda (direct or literal translation) Lazn1suua
wuudase (oblique or free translation) lnan1suuawuunssiag 3 nais
laun 1) n1sduriatwinuatvvuileluatvuda (Borrowing)
2) nMswdanuumsarm (Calque) Way 3) NMsulakuunsIfafidssnw
laseas1amanevesn1eauadu (literal translation) lagnsua
LuuRsefaduLieanadaf 2 way 3 Wity dunisulawuudassdl
4 nalf laun 1) nsusvvrsdrulaeludanananinunune
(Transposition) 2) msﬂ%’mﬂ?ﬁmmmgman (modulation) 3) N15&3514
Joanuludluniwatuulauna1enengd1siiganun1e1a uatu
(equivalence) uas 4) nMsunuiitennuluntwduadusetonnui
WLNgAvUSUNIRusTsNUnsn wIatuuwla (adaptation) Iaun1sius
naians 4 naiddslyanunsausnaniuegietaay dau Thongwan
(2012) laasuasnisudailu 3 33udn laun 1) nsudanuudisem
(Word for Word Translation) nu1eisnsudaii snunlaseasisuay
aumnevesduatuBluunudasthaasieda wu msvudmitame
nsuvanseiaiatonany 2) nmsukUakuunseda (Literal Translation)
vneiansudadisnulassainauazanumnevessuatulilnniian
waz 3) n1sudauuudase (Free Translation) wunedenisudaiiveny
Au faveu Wasuwladassadesiubiensaivesdeanuduativ
UsuutasunilalimmnyauiuuTuninusssuesn1wvaleniy 1ou
nsR et olua N1suUaLUVYEIAY NISLUAUNIEY JEEGERTISY
nATeirUsUlENsInssavABnisuasenidu 2 ngu fio n1sula

—
112
https://s002.tci-thaijo.org/index.php/lajournal Vol. x No. x January - June 20xx



https://so02.tci-thaijo.org/index.php/lajournal

Social Sciences, and Education

FOYerl' iy

The Journal of Humanities, l I I 1

WUURSIFLazNSKUaKUUDESE drumsulasuumsemiiuilunais
wilslunsulanuunsaen
MATefifientas

NATensuladenmeunsanmwneiduniviIeaunuy
nunswlaluudassunnninnisuualuunseaa (Nampongkun et al.,
2021) winsuladenmeunsinafunuIundununsudawuunss
Fannimsulanuudase wiiiesuunussianvasn neuas U
miLL‘Ua%amwwm%ﬂizmwgmﬂ"ﬂmawumsLLUaLLUU%assmm’hﬂﬁ
wlaluunseda Iae Cheng (2014) Wan9IAMMLAUIN1UTELANYBY
Ampuniianinasanisdondi oulad anmeund n1sulade
Aneuns A wtnetduntwinneuseine (Awnleauiunnag
A13) fensulawuudassiinaisivannwansanuisautseaniiu
3 nauvidn Idun nasadielval nsudandeviudwiunediu uazmuda
VoI UAMYTUNEILLAT B8 AL S BN TERNaUsEIA NATENNSHITe
Tmidunaisiinuaniian

ATensulad enmeuns azasuazazasyn @3d) 91
MwReUsEme (Mwdangy Mendu) LWunwilng nunsudawuy
daszunnI1NTLUALUUATIA Y WA 82U (Thongwan, 2012; Cheng,
2014; Netsombutphol & Srivichien, 2021; O-Thong et al. 2023) n15wkUa
wudasziinaisivainuans Tnsannsautsoonidu 3 nqundn leun
mssadelym Msuavieviudmiunaiy uasmsulavseviudwiunsaau
Wiunsveneanusemeiveg ﬂai%'msé?ﬁaimiLﬂuﬂa'“a%'ﬁwumﬂﬁqm
wansuuad enmeuns manews fudunwilne nisulad ed3d5uly

wounardu WeTV Wumwilneuasmsulaionweunssudunmele
(Thongwan, 2012; Cheng, 2014; Netsombutphol & Srivichien, 2021)

—
113
https://s002.tci-thaijo.org/index.php/lajournal Vol. x No. x January - June 20xx



https://so02.tci-thaijo.org/index.php/lajournal

Social Sciences, and Education

FOYerl' iy

The Journal of Humanities, l l I I 1

Tagasumaulatonmeuns azasuasdidnnawiassme
Wunmwlne vieandenwlneidunwidiisussiva sniiunisuta
Fonmeunsnnawdudummine wumsudanuudaszannniins
wauuunseia msulanuudaseiinaisivanvats nadsinuuin
flanfe mansdelvl winisuatendunwilnedunvdnguenald
nsulanuuienduvdeunnistunisuatelufetuisdu

25115739
MFeilidunsITenuunaunauia@ne s nswlatondy

19ms lwanuaulanigygruanmelveidunwdingy ddunsu
ANSIVYNINUA 5 TUADY

1. NUNIUITSUNTIUNTIATIZINAISNMTwlankasnaisniswla
YoludoTuia WU 0N 1NEUNS JoarAT wazdadsd

2. mmam?’aaﬂa%aﬂﬁﬂﬁams lvaruavlanigygiu (The
GhostSecret) ﬁﬂﬁﬂﬂg”lumwaazlﬁam (Description) Tuwas
lamnuaulanieyeyrau (The GhostSecret) & aus Tuil 29
nsngIAu 2563 Aetuil 20 figueu 2567 F1uau 200 Fo

3. AumAnuninedoaduniwsingudiadaannnauiynsy
Arwrdenguooaulal Merriam-Webster 91017 ulaa
https://www.merriam-webster.com/

4. Fwspinazdangudeyaiendusionisarwilneuvaiiy
mMwsainguesnilu 2 nqu As n1suUaluunsIiLaznIs
wanuudass Suunmunnuitena dulndosaznsada

5. asunan1sfinwisigIsnisnssauniiessilaviiauedeya
wWisuilguAmanuuazosar afusienan1sAnw

—
114
https://s002.tci-thaijo.org/index.php/lajournal Vol. x No. x January - June 20xx



https://so02.tci-thaijo.org/index.php/lajournal

Social Sciences, and Education

FOYerl' iy

The Journal of Humanities, l I I 1

NaN15739e

Han1sAnIEnIsuatendusiens luarudulaniyayin
(The GhostSecret) mnmmlwmﬂummﬁaﬂqw $1uau 200 30 WU
Fogafiunly 1 adu (noud 24) wardenduudadunwdlu 1 ady
(moufl 161) farfu Teyadendusienis lvarudulanigaimain
mMwilnedunundnguiililinsmest S 198 Fo nansiase
wumsulanuudassiioiun 149 3o (Sesay 75.25) Tnen1sudanuy
Sasenu 2 nads MhuA nMadetelvaluar msudauisday dunisula
wuunsIFanUTaua 49 do (Sovay 24.75) uandiiiuinduuaidents

ANSLUARUUDETEUINAINNTHUABUUATIAIDEITALIU

Table 1: Comparison of Translation Methods

nadsn1sula ANG Sowaz
nsesdelm 88 44.44
nsudauisdiu 61 30.81
MSUUALUUATIAD 49 24.75
374 198 100.00

Foyaanmseit 1 uannsiIeuifisunaisnisuda wui
Fuvadenldnisdstelmsiniiganurianua 88 Fo (Yevay d4.09)
5898917A 0 N1sUaUIsEIuN U 6130 (Fouay 30.81)
waznIsilanuunsawUTnae 49 e (Fevay 24.75) wandliitud
udadenlinaisnmsudatendunwinedunnssnguuansnaiu

115
https://s002.tci-thaijo.org/index.php/lajournal Vol. x No. x January - June 20xx



https://so02.tci-thaijo.org/index.php/lajournal

fover g

The Journal of Humanities, 1
Social Sciences, and Education l l il

1. nsuiaddsy

Fopaunwsngunldmsulaluudasyaunsawtseoniu
2 N0 LA ASASTD IMLkarNISEUaUNeEIY

1.1 MsReTe by

mssstelniidunaisnisuanifuianstendunvdenguiiu
Tl Tldudaanerduniwlneg dadiee

a

Fr0g797t 1 Fepdunrwilve Asnadsdygagdulsienan
QLLU@W«%&%ﬂﬁﬂmmé’aﬂqw%ﬂmdw Acheron Judeuwiiitlvaly
Fanwnfiusnivsingluassaaidniade La divina commedia v3ede
lun1w183nqw3n The Divine Comedy usidlay fuln aanues (Dante
Allghlerl) Tumnassudl 14 LmLiaqmimumwamumiﬂamuLLmuMan
mmma‘wammwmmmmmammam maﬂaﬂmmmﬂquuaa
uiﬁmﬂﬂwmaLaaﬂumwmuﬁﬁmuwmﬂLwaimjuu doulosmu

WD alanaIANUAe L IRUSITULR

fegil 2 Fenaunwlneg \WadnnunssAuims Q’Lmalﬁﬁy’q
Fonaun1w1dangudulymaidn Once Upon a Time fuaddusuduiu
guunsisad enalutmusssung fuan %aﬂﬁﬂmmé’aﬂqw%‘qﬁgﬁu
el vadladndod smszAuasidnvasndusonan lild
wANIaiiiAnTuaSs

fregnafl 3 Feaduntwilne aindseyasal fuualdisdo
ﬂﬁﬂﬂ’]ﬁfﬂﬁﬂﬂﬁ]wﬁuiﬁﬂi’] Dryad va18914 a spirit that lives in the
forest amuaudeluinusssunindoindulsnndulidsiga oy
lifusnumamiewslimunnudeluiamsssulne duliluudiom

—
116
https://s002.tci-thaijo.org/index.php/lajournal Vol. x No. x January - June 20xx



https://so02.tci-thaijo.org/index.php/lajournal

Social Sciences, and Education

FOYerl' iy

The Journal of Humanities, l l I I 1

TaUrdeuasaisnummusgannudulivazdisguasnein yilv
usdenleannuaisesgnuninviewsldluilenvessenisle

faeen9dl 4 Fenduawilng deauszmdiuou fudaldd
fondunusinguiulmii Descendant Wovnnanidsmudoided
wauwazUsTndlduneniuou n1sdunearuaulitonvuninasfesdu
nensuduaunisluatsana deadunwdinguidonldain
Descendant WandtaRaUNDANIANUNOENAINUTITNYTY

1.2 nsulaunsdlu

n1swdavisdrudunaisnisuvanfulalduvad ondy
mwlvgursdunduntendinge dadieta

faeg197 5 Fenduniwilne WY INITIFev1TInile
nnaan Yguun fulaldutaiendunvilnediumdontaiian
Judendunudangwin Timeless uslylduvadonduniwilnedu
WAy INI198 F9913 Uguum il o1 eslundunandonssasd
13919158 5 JUTlardssudd uiaiszsrsmendulsinndes

fhegil 6 Jerdunwilng fvanmnauns fuualdulade
adunwlng druiwaim udenduniuvidengudn Enamour
e to inflame with love usiliilduvadorduntunlnedinuauns
{Wededupdunandnnuduiusveswendudalusionis 2
aufitis e sduiudiugan Jondunwilneusngdlmaifeitu
wIANUT LA 20 T8 drudendunivdenguuiingeiin Naga
wushuau 3 Feldnisudanuunseia drudenduniwlngdn 17 3o
1¥nsuvaunsdu liuvamlmadiieafuunadn Naga wieldnisaa
Foluad aruuans1esenindonduniwilnefuniudenguagiou
ansdoizesunafiunsvangliviiiuluusas Samsssu iliguvaiden

117
https://s002.tci-thaijo.org/index.php/lajournal Vol. x No. x January - June 20xx



https://so02.tci-thaijo.org/index.php/lajournal

Social Sciences, and Education

FOYerl' iy

The Journal of Humanities, l I I 1

‘VI"U“"llI wuar131 Nagaiuﬂaaﬂaﬂmmamqw Lmﬂamaammamum
LLEWNLua%ﬂﬁ’lﬂm‘d@ﬂLi@\‘l%iamﬂﬂj’eﬂ%u

A081991 7 Yordunwilneg §AvsginaiAilungs sy
{ulaldulad onduniwilnediudaassd iunividanguin
Stupendous walilalUaveaniuife TngviFivnassy

Aad197 8 Yarduniwilne egsneldiufian Tavinndiu
dulaldudadondunwilnediuegsmeldfian \unwsdanguin
The Beast uiiluilduUatoaniunde Tnvinmiu

2. MIuwdanuunsen

n1swdauuunsedadwisSnisudadiulalduvadendy
melneduniwsingelagidendiniwdinguidannumunensaiu
nwlng AMnwdinguidentdfannninuaulanndul Ao

Ar8197 9 Yordunrwilng weyuns Hudalduvadendy
mwlveduderdunmwdingwin evil

fegeil 10 Fepdunwilve e duialdudationdy

mwlneifudendun1wdenguin Intoxicated wanes affected by
alcohol or drugs especially to the point where physical and mental
control is markedly diminished

Aaee9i 11 Ferduniwilng 23nssudinn dudaldulade

maUnmwlnedudenduniwdingein perfidy wunedia an act or an
instance of disloyalty

118
https://s002.tci-thaijo.org/index.php/lajournal Vol. x No. x January - June 20xx



https://so02.tci-thaijo.org/index.php/lajournal

Social Sciences, and Education

FOYerl' iy

The Journal of Humanities, l I I 1

A19E149 12 Feadun1wilne desanvdium gulalaulade

maunwlnedudonduniwdengwin superstition nunetia a belief
or practice resulting from ignorance, fear of the unknown, trust in
magic or chance, or a false conception of causation

A3Unan133de

nan1sANEIENIsLaterdusiens luarudulaniygyin
(The GhostSecret) 3nawilneiduniudangy S1uau 198 de wuih
Hudaldnisulanuudaseuinniinisuiakuunsedlag19dniay
nsudauuudasgny 2 nads Ao el elminaznisudauisdau
dewssuifisuusiaznalsnmaunlanuinduvadenldniadedelul

WA 7098981 A NswlaUNEIULAENITUUALUUATIHI

aAUTIENaN15IY

nsuladiendusienis tuanudulaniyaiuainaiwing
Wun1wrdangununisulanuudaszuinnin1sulaluuns e
Laenndastunisudadenimeunssuduniwineudaenndesiu
miLLUaG‘?‘iamwaum‘%uUizqumﬂﬂmmi‘]umwﬂm (Cheng, 2014)
wansliiiuindadesuusuniausssusuanud odmanenisidon
FBnsuda shlsifulaidennsudaterduuuudasziiionazyivliion
deulssdonaufuuiuninusssuvesu fruarldidlademuanden
$upaY Wy anudodedanndinunie AUl elseivay wie
AMLEDISaA

—
119
https://s002.tci-thaijo.org/index.php/lajournal Vol. x No. x January - June 20xx



https://so02.tci-thaijo.org/index.php/lajournal

Social Sciences, and Education

FOYerl' iy

The Journal of Humanities, l I I 1

ﬂﬁﬁgﬂ’liLLUaﬁWUﬂﬂﬂﬁ?jﬂﬁamiéjﬂ‘?j‘@IMﬁ d0AAABINUATS
wladenmeunsineduntvnioauin n1suvadenneunslneg
Usstangaiilenaidunwnidu uazmsudadenimouns avasuazdid
A asUseine i uniulne (Thongwan, 2012; Cheng, 2014;
Netsombutphol & Srivichien, 2021; Nampongkun et al., 2021) Fondy
mwlneidndviedusraniidudounarnmsusngleaniuiiuasde
w1z (Tnaiainmisy vianagssu Avzlue) lulenduiie
fagaawalavesimuynilneg fuuvnlneiindeanuiviedelany
wazaulafiomduiezlifoanuiiviotaamsumauniitedum
AdvvesseMs Wedairsndudeinisdeansaduliiuuialan
3%maﬁwm§ﬂmawﬁmﬁq{ima(ﬁiamiLLiJas?iaﬂéiJLﬂuasmmn Vil
Q"LL*LJ@GT@&Lﬁafﬂ%ﬂ"wm‘mé’qﬂqmﬁaﬁamiLﬁammaﬁwmmaxé’qéfaq
Whfsealuaendne iesaindendvdnlngusngdeanuiinie
Foramgilild$anlaeialy vilifudaidondlazliuvanioviudm
fudadonldnisdadendununsingulmidudiien sniudenaud
\ugduau Once Upon a Time tiisandUifisnvindy aanndasiu
AU YInIse 9F ond Ut feap 989 SEO (Search Engine
Optimization) &3passdelaiiiu 70 Fsnws I%ﬁwﬁi’ﬁﬂimaﬁ’ﬂﬂiu
Nﬂ*ﬁmﬁaLﬁmiamamiL‘ﬁwﬁaﬂﬁﬂmm&hmﬁﬂaﬂiéfmm'ﬁ?u (Boston
University Public Relations & Social Media, 2021) 48n31 ﬂﬁy
nan1sAnwdelununisuland e uANiusEIULAE Y8 8RNI
Mgy uansstunsuadenmeunsinedunsideauudiny
nsulanserudnriuisdiukazaeieanuiienwdeauiy dadu
UsziiufithAnwdeluinnisulatendunwivedunivisisussma
fifadeides SEO finsmilsdauas SEO anaunnsnslulundaznie
ARNAGH

—
120
https://s002.tci-thaijo.org/index.php/lajournal Vol. x No. x January - June 20xx



https://so02.tci-thaijo.org/index.php/lajournal

Social Sciences, and Education

FOYerl' iy

The Journal of Humanities, l l I I 1

miLLUa%aﬂﬁﬂmwﬂmaLi‘]ummé’aﬂquummﬂamaﬂ'au
unnnsuUanuun i aenndasfunisuladenmeunsineidu
AwTeau1y (Nampongkun etal., 2021) wans1siunisudaie
ameunsneUssangad dmaduniwduldnisulawuunseda
wnnImsudaunsdiuegnsdiaay (Cheng, 2014) iasannisudaie
adunwlnafiuntwsainguiar nsuadenmeunslneiduniu
Aeaum Wunsulannnwsuaduieniwingludiniwiaiems
TnenssAanusangundentviioauiy winsuladenneunsing
Ussunguidmaduntsiuifinisulannaiduatufonteilne
TUganrwdaren1alaenssdon w13 utasn1suUanIUN1eITEIN
navAen1wsangy waasliiiuiinszuiunisuvad ulaain
AR UATUNSOLUAIINAT¥ITENINNAND1DTNARBNT3EBNIENS
wlaveauua Famsfnuiisidusioly

nmsuladendunmwilvneiduniwdinguiienisudanuunss
7 Juladenldmnaudainguiisviuniwinariaudaiilndideeiu

Fapdauniwineg Jordunrwlne fuwse Wuniwdeusasiiay

danldlunsuseius dudalaidenldrndn Intoxicated 11nN31A191
Drunk %3e blitzed Ga.dueauas uandliiuinduladddauio

sERuMY ey iaudanvesfwendunuineildnstendy

—
121
https://s002.tci-thaijo.org/index.php/lajournal Vol. x No. x January - June 20xx



https://so02.tci-thaijo.org/index.php/lajournal

FOYerl' iy

The Journal of Humanities, . l I I 1

Social Sciences, and Education

References

Boston University Public Relations & Social Media. (2021). Search
Engine Optimization (SEO) for YouTube: A Step-by-Step
Guide. https://www.bu.edu/prsocial/files/2021/07/Search-
Engine-Optimization-SEO-for-YouTube-A-Step-by-Step-
Guide_2021.pdf

Cheng, Y. (2014). A Comparative Study in Techniques of Translating
Movie Titles from Chinese into Thai and from Thai into
Chinese. [Master of Arts Thesis, Huachiew Chalermprakiet
University]. https://has.hcu.ac.th/jspui/handle/123456789/478

Nampongkun. W., Chen T. B. T., & Chimbanleng. P. (2021). Analysis
of the strategies for translating Thai film titles into Vietnamese.
Journal of Social Communication Innovation, 9(1), 98-109.
https://ejournals.swu.ac.th/index.php/jcosci/article/view/13854

Netsombutphol, J., & Srivichien, Y. (2021). Translation Strategies of
Chinese Series Titles in WeTV Application to Thai
Languange. Journal of Humanities and Social Sciences
Suratthani  Rajabhat  University, 13(2), 155-175.
https://s003.tci-thaijo.org/index.php/jhsc/article/view/247980

O-Thong, N., Prasitwanitch, S., Arwae, H., & Boonrasamee, N.
(2023). Translation Strategies Used in Netflix Movie Titles
from English to Thai. Aksara Pibul Journal, 4(1), 89-106.
https://s002.tci-thaijo.org/index.php/APBJ/article/view/260494

Saridaki, E. (2021). Vinay & Darbelnet’s Translation Techniques: A
Critical Approach to their Classification Model of
Translation Strategies. International Journal of Latest
Research in Humanities and Social Science (IJLRHSS),
4(11), 135-137. http://lwww.ijlrhss.com/paper/volume-4 -
issue-11/14-HSS-1186.pdf

122
https://s002.tci-thaijo.org/index.php/lajournal Vol. x No. x January - June 20xx



https://so02.tci-thaijo.org/index.php/lajournal

FOYerl' iy

The Journal of Humanities, l l I I 1

Social Sciences, and Education

Thongwan, S. (2012). Translating American comedy film titles into
Thai: strategies and analysis. [Master of Arts Independent
Study, Silpakorn University].
http://www.thapra.lib.su.ac.th/thesis/showthesis_th.asp?id=
0000007723

Author

Dumrong Nuntapasuk

Faculty of Humanities and Social sciences,
Mahasarakham University

E-mail: nuntapasuk.d@gmail.com

123
https://s002.tci-thaijo.org/index.php/lajournal Vol. x No. x January - June 20xx



https://so02.tci-thaijo.org/index.php/lajournal

Social Sciences, and Education

FOY@rl.|='|I'

The Journal of Humanities, . l I I 1

Perspectives of Students in the Gray
Zone Towards Global Citizenship?

Siwaporn Jailhaand Chanadda Poohongthong
Faculty of Education, Naresuan University

Received: December 7, 2024
Revised: March 24, 2025
Accepted: April 17, 2025

Abstract

The objectives of this research are to investigate the meaning of
global citizenship among students in gray zones. The research was
conducted using a qualitative research methodology. Data collection
was done through in-depth interviews and focus groups in the area
around an opportunity expansion school and a community in Lopburi
province, Thailand. Data were analyzed using deductive thematic
analysis. The results showed that the perspectives of students in a gray
zone towards global citizenship emerged as seven key themes, as
follows: 1) sense of identity and self-esteem; 2) commitment to social
justice and equity; 3) respect for people and human rights; 4) A value
for diversity; 5) concern for the environment and commitment to
sustainable development; 6) commitment to participation and
inclusion, and 7) a belief that each person can bring about change. All
the themes were mostly related to and aligned with the perspectives
on global citizenship of Oxfam. However, a notable difference was
students emphasized living with others in society by using a positive
attitude towards themselves and others, as well as exhibiting
behaviors that conform to social norms. This enables them to coexist
peacefully with others. When considering the influence of the

! This article is part of an independent study. Master of Education
Program in Educational Research and Evaluation, Faculty of
Education, Naresuan University.
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students' surroundings through the lens of the ecological systems
theory, it is evident that their environment impacted their perspective
on global citizenship, both directly and indirectly.

Keywords

global citizenship, students in the gray zone, ecological system
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Abstract

This article aims to offer a novel interpretation of the evolution of
modern European university perspectives. Some research is founded
on comparisons between the two ideas and their associated literature,
integrating them into the examination of this significant event in
educational history. The main contribution of this academic article
seeks to redefine the evolution of modern university education
concepts in Europe by comparing the educational philosophies of two
seminal figures in German classical education: Humboldt and
Schleiermacher. Finally, this academic article suggests examining the
perspectives of more educators to gain a clearer understanding of the
historical event or trend of the transformation of modern Western
university education views.

Keywords

transformation of modern western university education views,
Humboldt and Schleiermacher, comparative analysis
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Introduction

In this section, the researcher, as part of his ongoing
academic endeavor, endeavors to redirect the scholarly community's
attention towards the history of modern European universities. This
effort aims to foster a renewed understanding of the historical
development of higher education in Europe, which holds substantial
relevance and serves as a valuable reference for the broader global
context of higher education today.

During this inquiry, the research was significantly
influenced by the educational historical insights presented by Blum
(2012, p. 276) and B. Paulson (Higher Education Research Office of
Hangzhou University, 1984, p. 38). These scholars posit that the
contemporary content and objectives of universities are indeed the
progeny of the Enlightenment era. They assert that German classical
education, notably the emergence of new humanism, played a pivotal
role as a rational catalyst in the evolution of European university
paradigms throughout the Enlightenment.

A considerable void remains in elucidating the historical
phenomenon or pattern of the evolution of modern European
university ideals. Zhang (2023) perceives universities as integral to
the apparatus fostering the growth and functioning of the new secular
culture post-Renaissance. However, this perspective overlooks the
reality that universities are also an embodiment of certain idealized
constructs. Consequently, the investigation into the transformation of
modern European universities must extend beyond an examination of
their societal context; it should also delve into the exploration of their
underlying ideals.

Chen's (2006) scholarly inquiry draws a connection between
the university perspective within German classical education and the
contemporaneous metamorphosis of European university ideals. This
transformation is fundamentally viewed as an all-encompassing
manifestation of various educational concepts, among which the
university perspective in German classical education plays a
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significant role. Prominent figures embodying this perspective are
Alexander von Humboldt, Friedrich Daniel Ernst Schleiermacher,
and Johann Gottlieb Fichte. The educational philosophies of the first
two, who are both associated with neohumanism, are the focal points
of this academic article.

Reverting to the central subject of this article, the idea of a
university pertains to the conceptualization of its positioning and
function. It endeavors to investigate how universities can enhance
their contributions to knowledge innovation, talent development, and
social services through strategic positioning and the objectives that
stem from it. The essence of the transformation of modern European
universities is the shift from medieval institutions that focused on elite
humanistic education to those that prioritize mass professional
education.

Furthermore, the core inquiry of this article indeed centers
on the university education ideals of two emblematic figures in
German classical education: Humboldt and Schleiermacher.
Humboldt, active during the late 18th and early 19th centuries, was
an encyclopedic scholar with expertise spanning philosophy,
linguistics, classical studies, and law. He integrated his educational
philosophy into the educational reforms of his era. Concurrently,
Schleiermacher, a humanistic scholar with a focus on Protestant
theology, was deeply influenced by the prevalent Romantic
movement in Europe, shaping his intellectual contributions to the
field.

The rationale for selecting these two figures is two-pronged:
firstly, they exerted a significant influence on the higher education
system in Germany and, by extension, across Europe during their
time; secondly, as polymaths, their conception of university ideals
was informed by a multidisciplinary approach - This means that these
concepts are essentially part of a broader comprehensive
understanding.
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These investigations facilitate an examination of the nexus
between the individual philosophies of educators and the broader
shifts in educational paradigms, encompassing the evolution of
university ideals. A comparative analysis and text analysis of
Humboldt's and Schleiermacher's perspectives on universities would
enable a critical reassessment of the historical trajectory of modern
university ideal transformation in Europe. This approach emphasizes
the uncovering of information that is often overlooked. It will re-
evaluate the motivations behind the transformation of university
ideals and the contributions of these two educators to this process - a
novel vantage point that promises to yield fresh insights.

The ensuing section will elucidate the perspectives of
Humboldt and Schleiermacher on university education, employing
these viewpoints as the foundation for subsequent discourse.

The Foundation of Exploration: Humboldt and Schleiermacher's
University Ideal

This section will delineate the university ideals of Humboldt
and Schleiermacher individually.

Humboldt’s University Ideal

Humboldt conceptualized universities as institutions
dedicated solely to academic pursuits. In his own words (1960), he
described universities as a "paradise” for scholars in their quest for
intellectual fulfillment. Despite this definition, which emphasizes the
academic birthright of universities, Humboldt did not confine their
purpose to this alone. He posited that universities have dual mandates:
to delve into "pure science" - a discipline more abstract and pure than
the empirical sciences - and to nurture individuality and morality
within an educational framework (1904b). However, in comparison,
the former mission is more pronounced. Humboldt (1960) advocated
that education should be science-centric, considering science as the
cornerstone of a university's identity.
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In Humboldt's perspective, the organizational nucleus of a
university should be "academia,” with all structures orbiting around
it. Humboldt (1960) delineated two fundamental organizational
principles for universities: freedom and solitude. His conception of
university freedom is multifaceted, with a particular emphasis on the
transcendence of academic pursuits. This transcendence implies that
universities should maintain independence from the immediacies of
social life. Humboldt (1960) held this view because "when science
seems to have distanced itself somewhat from life, it often bestows
the greatest benefits upon it" (Humboldt, 1904a). This stance is
intrinsic to Humboldt's scholarly philosophy: that science has an
intrinsic value, with practical utility being of secondary importance.
(Nipperdey, 1983, p. 57) This aligns with his earlier characterization
of the role and purpose of universities: they are inherently dedicated
to the pursuit of "pure science." Humboldt appeared to believe that
pure scholarship should remain unencumbered by worldly concerns,
for it is only in the absence of such interference that it can truly thrive
and realize its life-enhancing potential. Wang (2011, p. 25) once
encapsulated Humboldt's notion of freedom: it represents a secure
operational state that, while encompassing a certain "negative"”
domain, underscores the capacity for free action and thought. This is
clearly manifested in his stance on university academia. Furthermore,
Humboldt's notion of freedom adheres to a progression from
"individual freedom" to "national personality" and finally to
"cosmopolitanism." According to Humboldt (Zhang, 2017), this
academic freedom within universities is advantageous not only to
individuals but also carries positive implications for society, the
nation, and even humanity at large. The other principle, solitude, is
seen by Humboldt as an outcome of an academic pursuit. Humboldt's
notion of "solitude" and "freedom™ is, a reciprocal relationship—
solitude mirrors inner spiritual freedom. In the German context,
solitude is associated with positive connotations such as creativity
and inner strength (Hofstaetter, 1971, p. 75). Solitude here signifies
the solitary exploration within a purely academic field, embodying
the spirit of innovation and tenacity.
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Humboldt's discourse on universities extends well beyond
the academic dimensions, offering incisive insights into education as
well. He conceptualized the essence of education as a process of
"alienation™ and a subsequent "return” from it, which inevitably leads
to a sense of self-loss in interaction with the external world. However,
education should not cause individuals to lose themselves but rather
reflect the clarity and warmth of the external world into their inner
selves (Westbury etal., 1999, p. 58). Humboldt's vision for university
education is multifaceted but consistently grounded in this
philosophy. This is why he frequently underscores the spiritual
aristocratic temperament or cultivation in his educational views.
Humboldt (1967, p. 22) defines cultivation as the complete
development of individual talents, encompassing the most holistic
and harmonious development of various potentialities. He sees pure
science as a medium for cultivating spiritual and moral refinement,
underscoring the concept of "general cultivation." Consequently, he
opposes the formulation of educational content policies driven by
professional and practical ends (Humboldt, 1960; 1999). This stance
stems from his enduring belief that education, with its universality
and transcendence, enables individuals to attain independent values
and free development, conducive to the cultivation of such
refinement. Humboldt views cultivation as an internal growth process
rather than mere compliance with external objectives, providing a
"standard of living" (Brunner et al., 1974, p. 520; Scelsky, 1971, p. 79).
More precisely, his concept of cultivation is directed towards the
development of personality. Humboldt employs pure science to
nurture human cultivation, thereby shaping the personalities of
students. Simultaneously, Humboldt underscores the pivotal role of
teachers in university education, advocating that their instruction
should embody a "unity of teaching and research.” This principle is
straightforward: it facilitates the transmission of research and
promotes it through teaching exchanges. Humboldt (1960; 1999)
posits that teachers should act as guides, establishing a teacher-
student relationship based on "coexistence for science,” fully
respecting students' learning autonomy. He cautions against

—
161
https://s002.tci-thaijo.org/index.php/lajournal Vol. 8 No. 1 January - June 2025



https://so02.tci-thaijo.org/index.php/lajournal

FOY@rl.|='|I'

The Journal of Humanities, . l I I 1

Social Sciences, and Education

excessive teacher interference, arguing that authoritative teacher-
student relationships could impede students' free development and the
school's diverse atmosphere. This contradicts his belief that
"everything is crucial to cultivate educators in the most diverse way
possible” (Humboldt, 1851, p. 71). From this vantage point, although
Humboldt emphasizes the importance of teachers, the core of
teaching should genuinely revolve around students. He believes that
higher education should focus on cultivating students' abilities, with
universities imparting not only knowledge but also the capacity to
create it. By "ability to create knowledge,” Humboldt (1851, p.71)
means “presenting all possible solutions to problems, simply
preparing people to find the most clever solutions for themselves, or
preferably inventing these solutions solely from appropriate
descriptions of all obstacles”. However, it should be noted that
Humboldt's concept of cultivating students' abilities has certain
limitations in content, with a focus on the humanities, closely tied to
his advocacy of personality or "cultivation." Nipperdey (1986, p. 148)
once remarked, "Humboldt-style universities are universities of
philosophers and linguists, focusing on culture rather than nature, and
the concepts studied are not based on experiments and experience, but
more on synthesis rather than analysis".

Due to the aforementioned viewpoints, Humboldt (1960)
maintained a nuanced stance on the relationship between universities
and the state. On one hand, he advocated that universities should be
an “independent organizational form, separate from all states,”
arguing that state interference could potentially overshadow the spirit
with material concerns, leading to a debasement of high aspirations.
On the other hand, Humboldt acknowledged that, for certain
unavoidable reasons, the state should exert some influence over
university affairs. For instance, he believed that the state should retain
control over the appointment of university faculty, as he foresaw the
emergence of sectarianism and ideological authoritarianism within
universities in the absence of external checks. Humboldt's discourse
on the relationship between universities and the state thus centers on
the extent of state interference in academic matters, revealing an
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ideological tension. According to Dunning (1954), this tension
reflects the inherent conflict between the typical individualism of the
intellectual class and the Prussian style of individualism. Humboldt's
fundamental stance, however, was clear: universities should maintain
a degree of independence, with the state's involvement being
moderate and measured. While he did not push for absolute
independence for universities, he was an ardent supporter of
institutional autonomy. Humboldt held dual attitudes towards the
state's role as an authority: a critical stance and a hands-off approach.
This duality underpinned his demand for absolute autonomy for
universities. He championed the concept of a "cultural state™ and
insisted that the state should refrain from meddling in the educational
and research endeavors of universities. Humboldt believed that the
autonomy granted by a permissive state represented the optimal
arrangement for both entities. He argued that, despite their autonomy,
the objectives and interests of the state and universities fundamentally
converge, with the benefits and impacts of fulfilling university
interests surpassing the scope of the state as an entity (Humboldt,
1960). Moreover, Humboldt thought that the state should not alter
the intrinsic nature of universities as purveyors of pure academia for
the sake of practical or utilitarian goals. He contended that
universities and the pure scholarship they embody serve a societal and
state function that transcends immediate utility, echoing the ancient
Chinese philosopher Laozi's notion of "useless use." Humboldt's
advocacy for the "useless use" of education should be interpreted as
the organic contribution made by individuals with refined cultivation
to the nation and professional life (\Vossler, 1954).
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Schleiermacher’s University Ideal

In Schleiermacher's exposition on the essence of
universities, he too regards them as academic institutions. However,
diverging from Humboldt's perspective, Schleiermacher recognizes
the existence of various academic institutions, including academic
high schools, universities, and academies, and the pivotal role that
universities play within the academic community constituted by these
entities. It is important to note that Schleiermacher (1960)
conceptualizes academic production through the notion of an
"academic community,” with universities serving as intermediary
organizations bridging academic high schools and scientific
academies. Consequently, universities should be regarded as
functional entities within the academic production of these
communities. The transitional role that universities play between
academic high schools and scientific academies casts them in a dual
institutional capacity. On one hand, they act as the practical hubs for
the "university spirit," epitomized by the pursuit of academic inquiry,
and on the other hand, they function as advanced specialized schools.
Regarding the former, Schleiermacher (1960) concedes that only a
select few within universities can fully attain their ideal aspirations,
yet the ideal cultivation of universities should be exemplified by these
individuals. As for the latter, Schleiermacher (1960) elucidates that
by offering a broader segment of the population the opportunity to
engage with genuine academic concepts and scientific ethos, and by
enabling those individuals to apply these concepts and ethos to their
professional endeavors to varying extents, universities can
significantly contribute to the advancement of society and the nation.

Schleiermacher's focus on the "scientific spirit" within
universities, as previously discussed, leads him to regard the concept
of freedom as the linchpin of university organization. He posits that
the scientific spirit is an essential component of universities and must
be cultivated within their confines to stimulate the scientific spirit in
students. Schleiermacher (1960) asserts that this spirit does not arise
from compulsion but is born of freedom. Consequently, he articulates
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the notion of "university freedom" to delineate the parameters of this
freedom comprehensively. In his perspective, the freedom of
university students encompasses not only the liberty to engage in
intellectual pursuits but also the autonomy to experience a lifestyle
conducive to academic and personal growth. This articulation of
freedom is intended to foster an environment where the scientific
spirit can thrive, unencumbered by undue restrictions, allowing
students the space to explore, question, and contribute to the
advancement of knowledge.

Schleiermacher (1960) underscored the importance of
academic freedom for students and advocated that the educational
philosophy of universities should be centered on fostering students'
scientific concepts, holistic and relational thinking, as well as their
capacity for independent problem research. He posited that "the goal
of universities is not learning in the conventional sense, but
cognition." This implies that universities should offer an environment
that is conducive to freedom, exploration, and discovery, where
students can realize their full potential, continually challenge
themselves, think independently, and develop their innovative and
critical thinking skills. Such an educational approach is designed to
better equip students to face future challenges and make significant
contributions to their professional lives. Regarding the content of
university teaching, Schleiermacher advocated for a free and open-
minded approach by teachers in selecting teaching materials, with an
emphasis on interdisciplinary and elite content. He endorsed the
freedom of teachers to choose their content and to engage in
interdisciplinary teaching. While he critiqued the narrowness that can
arise from specialized schools, Schleiermacher did not dismiss the
importance of students' understanding of practical knowledge.
(Schleiermacher, 1960; Chen, 2020) His perspective is grounded in
the recognition that specialized schools, while effective in cultivating
professional skills, may also lead to a constricted knowledge base
among students. Thus, it is essential to expand students' intellectual
horizons and encourage their comprehensive development.
Additionally, students' grasp of real-world knowledge is vital for their
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ability to adapt to society, engage in public affairs, and maximize their
potential. Schleiermacher (1960) also held the view that teaching
should be the "sacred center" of universities, necessitating a high
standard of pedagogical proficiency. He believed that the quality of
teaching is the true measure of a university teacher's role. University
educators should possess the art of teaching, which transcends mere
knowledge transmission to inspire students' intellectual awakening.
Schleiermacher placed great emphasis on the philosophical spirit
within teaching content. He believed that “only those who understand
what the world is and what people are can possess freedom and
infinity" (Kantzenbach, 1967, p. 60). This conviction led him to stress
the importance of an independent personality and a robust intellect as
the wellspring of freedom. Consequently, he maintained that
universities should instill in students an understanding of cognitive
concepts and initiate a new phase of life - imbued with the spirit of
philosophy. To concentrate on nurturing students' philosophical
spirit, he proposed that the philosophy department should be
preeminent within the university, with other departments occupying
a secondary status. Acknowledging the transitional nature of
universities, Schleiermacher also believed that they should establish
their research institutes. He (1960) saw the creation of academic
research institutes as a means to endow universities with the stature
of scientific academies, thereby promoting in-depth scholarly inquiry.
However, this does not imply that university research institutes are
restricted from teaching knowledge that surpasses the general
curriculum.

Schleiermacher does not ascribe a public character to
universities in his conception of their relationship with the state. He
regards universities as private enterprises voluntarily formed by
scholars who are inherently driven to pursue scientific inquiry.
Consequently, the role of the state is confined to safeguarding and
fostering the growth of universities without intruding into their affairs
for its ends (Zhang, 2007, p. 25; Schleiermacher, 1960). Nevertheless,
this perspective does not suggest that universities are devoid of
societal or national impact. The very existence of universities
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signifies the evolution and cohesion of both the individual and the
collective. Echoing this sentiment in his own words, Schleiermacher
(1981, p. 91) articulates, "What is collective must once again become
individual; the individual should once again enter the collective.”
This reflects his belief in the dynamic interplay between individual
scholarly pursuits and the collective advancement of knowledge
within the university setting.

The next section will compare and contrast the educational
perspectives of Humboldt and Schleiermacher.

Comparative Analysis: Humboldt's and Schleiermacher’s
Educational Perspectives

This section will undertake a comparative analysis of their
perspectives on universities, focusing intently on delineating the
distinctions between the two approaches.

The similarities between Humboldt and Schleiermacher

From the preceding summaries, it is evident that the
university ideals of Humboldt and Schleiermacher, particularly their
foundational principles, are fundamentally aligned. Upon careful
induction and analysis, the commonalities in their views on
universities can be primarily encapsulated as follows.

1. Both individuals stress the importance of universities
independence and autonomy.

Regarding the autonomy of universities, Humboldt
characterized them as "an organizational form independent of all
states," striving to curb undue state interference to preclude the
dominance of political power over academic research and teaching
endeavors. Similarly, Schleiermacher advocates for the establishment
of an environment within universities that is free, relaxed,
exploratory, and conducive to discovery, while also valuing student
autonomy—arguing that it is within such an environment that
students can optimally realize their potential and develop their
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innovative and critical thinking skills. From this standpoint, both
thinkers underscore the significance of university independence and
the self-governance that it underpins. They maintain that universities
can only genuinely fulfill their educational mandates and achieve
developmental milestones when endowed with ample independence
and autonomy.

2. They both value the scientific spirit and academic freedom
of universities.

Both Humboldt's focus on science as the cornerstone of a
university and Schleiermacher's conception of the scientific spirit as
an essential element within a university, which he sees as a means to
evoke the scientific spirit in students, reflect a shared valorization of
the scientific ethos within academic institutions. The advocacy for
academic freedom by both stems from their emphasis on the scientific
spirit - Humboldt posits that the scientific spirit necessitates freedom,
while Schleiermacher asserts that it is inherently free. This notion is
deeply rooted in a collective German belief: "Scientific achievements
in German culture are imbued with a sense of sacredness and
represent the highest and purest expressions of those with exceptional
abilities, transcending the confines of any system." (Ben-David,
1984, p. 298)

3. Both individuals underscore the teaching function of
universities and highlight their elite characteristics.

Humboldt's assertion that "everything is crucial to cultivate
educators in the most diverse way possible” and Schleiermacher's
conviction that teaching should be the "sacred center" of universities
both underscore a student-centered approach to education, with the
belief that teaching should be conducive to the holistic development
of students. Their perspectives converge on the focus of nurturing
certain elitist qualities in students, such as the comprehensive
development of their attributes, echoing the humanist advocacy for
"perfect education.” Moreover, while Humboldt highlights the
cultivation of the ability to create knowledge, Schleiermacher
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emphasizes the "philosophical spirit." Both of these propositions
exhibit a pronounced elitist inclination, suggesting that universities,
as institutions of detachment and excellence, should impart
knowledge that is detached and pure, rather than descending into
mass institutions that teach utilitarian knowledge for secular
purposes. This mode of thought diverges from practicalit and
overlooks the roles that universities, as social institutions, should
fulfill, including social service, social stratification, and the
maintenance of social stability. (Willins, 1933; Chen, 2004) In this
context, Madame de Staél's (1958, p. 6-7) critique of the two is aptly
cited: "Indulge in ideals, because there is nothing in real life that
meets their imagination.”

4. Both emphasize the value of universities to the country or
society.

Humboldt highlighted the potent cultural impetus that
universities provide to the state, positing their existence as a vital
force for cultural advancement. Schleiermacher echoes this view,
suggesting that the presence of universities signifies the growth and
cohesion of both the individual and the collective. Collectively, they
underscore the alignment of universities with societal components
and the overarching developmental objectives of society, as well as
their pivotal role as a catalyst for progress. This perspective is
fundamentally grounded in the notion that "faith and cultural concepts
are the basic elements of social order" (Eisenstadt, 1992). It posits
that the beliefs and cultural ideals embodied by universities can
propel and sustain the evolution of societal order itself.
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The Divergent Ideals of Humboldt and Schleiermacher
Universities and Their Causes

Based on the preceding exposition, while Humboldt and
Schleiermacher are both proponents of neohumanism and share
numerous affinities, their specific propositions exhibit certain
divergences. These distinctions are articulated in their respective
discourses on universities and can be categorized into comparative
aspects such as the role and purpose of universities, their
organizational perspectives, educational philosophies, and the nexus
between universities and the state. The most salient divergence lies in
the foundational positioning and mission of universities, which, at the
heart of modern university ideology, idealism, and historicity,
addresses the fundamental question of what constitutes a university
as a university.

1. The disparity between the two individuals concerning their
views on university positioning and mission

Regarding the positioning and mission of universities,
Humboldt's stance is one of pure idealism, whereas Schleiermacher's
approach is best described as realistic idealism. Humboldt envisions
universities as entities dedicated solely to the pursuit of academic
endeavors, with their core mission being the exploration of "pure
science™ and the nurturing of individuality and morality. In contrast,
Schleiermacher perceives universities as functional entities within the
broader academic community, engaged in the production of academic
knowledge. Their mission, according to him, is dualfold: to embody
the "university spirit" through the advancement of academia and to
serve as higher specialized institutions. This perspective implies that
universities are not exclusively dedicated to academic pursuits but
also have a broader role in specialized higher education.
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2. Thedisparity in organizational perspectives between the two
individuals in universities

In the realm of university organizational principles,
Humboldt delineates freedom and solitude as the foundational
elements of university structure, whereas Schleiermacher posits
freedom as the central tenet of university organization. Humboldt's
approach not only accentuates the importance of freedom but also
incorporates the "loneliness" experienced by university constituents,
addressing the internal dynamics among university personnel - a more
encompassing perspective than Schleiermacher's. This breadth of
consideration stems from the distinct positioning and mission of
universities. Humboldt's belief in the pursuit of pure academia within
universities naturally extends to the incorporation of solitude as a
quality within their organizational framework, acknowledging the
inherent isolation that can accompany rigorous academic inquiry.

3. The disparity in their educational philosophies concerning
university education

In the domain of university education, Humboldt advocates
for a form of pure elitist education, focusing on the holistic
development of students, particularly their capacity for knowledge
creation, with the exclusive aim of nurturing academic elites.
Schleiermacher, however, champions an educational approach that,
while still bearing elitist traits, places greater emphasis on tailoring
instruction to students' talents. He aims to offer rigorous academic
training to those demonstrating potential, equipping them with the
depth of knowledge and skills necessary for future scholarly pursuits.
Concurrently, for those who may not meet these stringent academic
criteria, Schleiermacher’s educational philosophy aspires to develop
their practical application of knowledge, preparing them to be
proficient in their future professional roles.
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4. The difference in their views on the relationship between
universities and the country

In the discourse concerning the relationship between
universities and the state, Humboldt's emphasis is predominantly on
the university's standpoint, prioritizing their independence and
advocating for the state's involvement to be judiciously measured.
Humboldt posits that universities should maintain a degree of
autonomy, with the state's interference being confined to a level that
is both appropriate and conducive to the universities' spiritual
pursuits, encapsulated in the concept of "useless use,” which
paradoxically holds intrinsic value for the state. Conversely,
Schleiermacher, while acknowledging the necessity of public
independence for universities, asserts that they should also exert
influence on the state. He envisions this influence being exerted
through a harmonious alignment between the objectives and values
of universities and those of the state, suggesting a symbiotic
relationship where both entities contribute to and are shaped by one
another. This perspective underscores the idea that universities,
despite their pursuit of academic freedom and independence, have a
role to play in the broader societal and political landscape.

5. The reasons behind these differences

A more extensive and profound exploration is warranted to
understand the specific divergences in their university ideals. Max
Weber (1988, p. 194) posits that the concept of ideal types is
formative, with its characteristics being intrinsically linked to the
cultural significance of the subject under study. The distinct
positioning and mission of the two educational philosophies reflect
the unique cultural implications they embody. Humboldt regarded
universities from an elitist standpoint, seeing them as the embodiment
of academia itself. Schleiermacher, on the other hand, placed greater
emphasis on the educational attribute as an intergenerational,
practical activity. Consequently, Lin (2019) suggests that universities
are but a segment of academic institutions and possess a mission that
extends beyond academia.
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In terms of university organization, Humboldt's rich
experience in university work as a scholar has endowed his views
with a broader scope. The variances in their perspectives on
university education arise from their differing views on the role and
purpose of universities, a topic not further elaborated here. The
divergence in their discourse on the relationship between universities
and the state is rooted in their contrasting views on the state. As
previously noted, Humboldt was critical of state intervention and
advocated for laissez- faire policies, whereas Schleiermacher
emphasized "the agency, sociality, historicity, and transcendence of
self-existence” (Zhang, 2014).

Drawing from the comparative analysis, it becomes evident
that while there are numerous differences between the two thinkers,
they share a high degree of unity in many aspects, especially
concerning their core principles. Some underlying logic or ultimate
goals exhibit consistency. For instance, the educational objectives of
university education reveal a clear historical trend - "German
Enlightenment thought tends to be sectarian, moralized, and
internalized” (Guo, 2001, p. 23). This insight aids in comprehending
the diversity and unity of the logic underpinning the evolution of
neohumanism and the broader spectrum of German classical
university perspectives. Reflecting on these historical traits can
prompt a reevaluation of the conceptual shifts within modern
European universities.

The next section will examine emerging views on the
desired transformation of contemporary European universities.
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Revisiting the Conceptual Transformation of Modern European
Universities

In this section, the author will conduct a re-examination of
the evolution of the conceptual framework of modern European
universities, building upon the comparative analysis from the
preceding section. The focus will be on delineating how these
transformations have influenced the development of subsequent
universities.

European universities before the transformation and the crises
they encountered

Before the conceptual transformation of modern European
universities, the paradigm was predominantly shaped by early
Renaissance-style institutions, which had evolved from medieval
schools, particularly seminaries. Although the subsequent religious
reformation in Europe introduced some directional shifts within these
universities, it did not fundamentally alter their core nature. For an
extended period, the epistemological framework in European
universities remained characteristic of the Renaissance era. For
instance, in the curriculum, the initial focus was on the seven core
subjects inherited from the ancient Greek "Seven Liberal Arts,"
namely grammar, logic, rhetoric, geometry, arithmetic, astronomy,
and music, followed by specialized studies in medicine, law, or
theology. Overall, European universities perpetuated the tradition of
the academic gardens initiated in ancient Greece, with their
educational aims still centered around Aristotle's (1999, p. 1)
assertion that "all men by nature desire to know." This tradition is
especially evident when considering the etymology of the Latin term
"Universitas" - it denotes a community of scholars and their students,
an entity organized legally for academic research and instruction.
(Lewis & Short, 1966; Ridder-Symoens, 1992; Encyclopaedia
Britannica, 2024).
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The long-standing relative stasis within Western universities
could not persist indefinitely. Post-religious reformation, the
conceptual underpinnings of universities began to diverge from the
Renaissance style, yet these shifts largely remained within the
established framework. For instance, the emergence of nation-states
precipitated a model of academic self-governance in universities
(Scott, 2006). However, following the upheavals of the 16th century,
the power structures of Europe experienced profound
transformations, and the architecture of knowledge was likewise
reconfigured—the scientific revolution dismantled conventional
epistemologies and enshrined concepts such as academic autonomy
and a hierarchy of disciplines while burgeoning scientific and artistic
knowledge sought to supplant classical scholarship. Consequently,
the fabric and trajectory of higher education were in dire need of
transformation to align with these evolving trends. The classical
knowledge epitomized by Aristotelian thought could no longer solely
furnish  the universities with their epistemological and
methodological anchor—a more mechanistic orientation was on the
rise. Concurrently, a burgeoning humanistic ethos was accentuating
the creation and propagation of "new knowledge” (emerging
scientific and artistic insights) within an open yet structured
apparatus.

Reflecting on Toynbee's (1987) historical interpretive
framework of "challenge - response," we discern that scholar like
Humboldt and Schleiermacher align with this historical current. Their
divergent views on the trajectory of university development are, in
essence, adaptive strategies to the challenges confronting
Renaissance-era institutions. How should this be interpreted? For
instance, concerning the positioning and mission of universities,
Humboldt championed the continuation of the educational ethos of
Renaissance-style universities, advocating a shift from the pursuit of
pure classical and theological knowledge to an emphasis on the
humanistic spirit inherent in "academia.” In this light, Humboldt's
concept represents an enhancement that integrates two systems and
restructures the focus of knowledge. As previously noted,
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Schleiermacher embraced a diversification of university functions,
suggesting that universities should not only serve academic research
within scholarly institutions but also fulfill the teaching roles of
higher specialized schools. This approach was designed to mitigate
the impact of disputes between classical and new humanists on the
university's identity. Although the strategies employed by the two are
distinct, they share a fundamental similarity: they both seek to explore
how traditional Renaissance-style universities can evolve within the
context of a new era.

The Ideal Transformation of Modern European Universities

The introductory segment of the article already encapsulates
a historical actuality: the principal catalysts for the evolution of
modern European university concepts were the new humanists. These
individuals endeavored to integrate the nascent humanistic ethos into
the foundation and governance of universities, all the while
circumventing confrontations with traditional humanists and the
conservative elements of university knowledge they represent. The
Renaissance-style universities and their associated body of
knowledge have been previously discussed, and the subsequent
discourse will delve deeper into the intrinsic transformation of this
concept itself.

As the vanguard of ideological transformation, the new
humanists - particularly the Enlightenment scholars of the 18th
century from France and Germany - articulated a suite of discourses
on the establishment of modern universities. Hence, the 18th century
has been aptly dubbed the "era of humanism" (Wolf, 1952, p. 3).
German classical education envisioned universities as comprehensive
graduate schools, engaged in advanced research and experimentation,
and as the progenitors of modern academic freedom standards. The
perspectives of Humboldt and Schleiermacher on universities mirror
this classical educational trend, exemplified by their emphasis on
placing the university's core mission above mere student-centric
teaching. Moreover, they extensively incorporated discussions from
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their contemporaries, such as in nurturing the comprehensive
qualities of students. They embraced Hegel's notion that "education
is an art that makes people moral” (Hegel, 1979, p. 151), prompting
Humboldt to question the cultivation of students' "cultivation" in this
light. What is truly reflected here is a fundamental paradigm shift -
the overarching view of universities has transitioned from the
Renaissance era's paradigm of knowledge and understanding to that
of the Enlightenment era. At its core, the infatuation with tradition,
especially the sacred will - be it the reverence for past historical glory
in classical knowledge or the adoration of faith in theological studies
- characteristic of the Renaissance spirit, has been progressively
supplanted by the rationality espoused by the Enlightenment
movement. In fact, during the lifetime of these two scholars, a strictly
modern university had already come into being - the Martin-Luther-
Universitat Halle-Wittenberg (MLU) in Prussia, which stands as the
first modern university in history to be markedly distinct from a
Renaissance-style-institution. The two defining features of MLU -
modernization of knowledge and the principle of freedom - are
emblematic of the characteristics of modern universities (Paulsen,
2010, p. 79).

The two individuals' role in shaping the transformation of the
ideals of modern European universities

It merits emphasis that the perspectives of Humboldt and
Schleiermacher on universities are reflective of the broader
transformation in European university concepts of their time. While
this has been previously addressed, it was primarily from the
standpoint of the individual propositions’ corresponding
relationships. A deeper exploration is warranted to understand the
interplay between their views. Initially, it is imperative to elucidate a
historical stance: we must not passively sidestep or "suspension”
educational knowledge - a Sartrean "pseudo-inferior concept" in
comprehension - but instead embrace an active posture to embrace
and thoroughly contemplate the value judgments and the knowledge
system embedded in their university perspectives. This approach will
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reveal that the so-called "spirit of the times" of the Enlightenment is
fundamentally grounded in these views. The understanding here is
straightforward: for instance, the university views of these two
scholars encapsulate progressive ideas characteristic of the
Enlightenment era. In their discourse on the societal or national
contributions of universities, the notion that universities act as social
institutions to foster social productivity and, by extension, societal
development, is essentially derived from and adheres to the
theoretical narrative of the Enlightenment's overarching historical
value and its linear progression.

The evolution of modern European university concepts has
been delineated. As previously noted, this conceptual transformation
was the genesis of contemporary universities. However, the question
arises: How has this transformation influenced the shape of today's
universities? This inquiry forms the crux of subsequent discussions.
In essence, the current system of knowledge classification within
universities largely adheres to the disciplinary taxonomy established
during the Enlightenment era. It bears a striking resemblance to the
categorization found in Diderot's Encyclopédie, ou Dictionnaire
raisonné des Sciences, des arts et des métiers, particularly when
examining the university's knowledge system framework. From a
value standpoint, the academic freedom promoted by universities
today is essentially a perpetuation of the Enlightenment's ethos.
Delving into more granular details, the impact of Humboldt and
Schleiermacher's university perspectives on the formation of today's
universities is primarily evident in Germany's research-oriented
university model. However, this does not imply that their university
views are without influence on institutions beyond the Germanic
sphere. Their impact persists, as exemplified by the adage "Today's
education is for tomorrow's world" (Hummel, 1977), which distinctly
carries forward their philosophy on teaching and student development
within universities.

178
https://s002.tci-thaijo.org/index.php/lajournal Vol. 8 No. 1 January - June 2025



https://so02.tci-thaijo.org/index.php/lajournal

Social Sciences, and Education

FOYerl' iy

The Journal of Humanities, . l I I 1

From a broader macroscopic lens, the German classical
education framework, to which both scholars belong, has continued
to influence the current configuration of universities despite
undergoing significant reforms such as restructuring, secularization,
and modernization in the 19th century. This enduring influence is
largely attributed to Germany's pioneering role in global higher
education. Historical records indicate that "almost all teachers study
in Germany" (Menand et al., 2017), underscoring its preeminence.
In 1986, The Robbins Report - a document encapsulating prevailing
university concepts at the time - articulated the university's mission
through four objectives: the imparting of skills; the promotion of the
general power of the soul - cultivating not only experts but also
cultured individuals; maintaining a balance between research and
teaching, recognizing that teaching should be intrinsically linked to
the advancement of learning and the quest for truth; and the
propagation of common culture and civic standards (Anderson,
2010). These assertions are largely rooted in the educational
philosophies of Humboldt and Schleiermacher. Specifically, the
emphasis on skill teaching is derived from Humboldt's focus on the
capabilities of students. The promotion of the general power of the
soul is reflective of the aspirations for student development. The
perspective on balancing research and teaching emanates from
Humboldt's concept of "the unity of teaching and research.” Lastly,
the propagation of common culture and civic standards is distinctly
influenced by the two scholars' views on the universities'
contributions to the nation or society.
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Conclusion

This article is dedicated to reconfiguring the historical
narrative of the idealistic evolution within modern European
universities. To more effectively elucidate this historical phenomenon
or trend, the article adopts the university ideals of Humboldt and
Schleiermacher as its focal point, positing that this approach can yield
novel insights. The following are the conclusions drawn from this
article:

1. The commonality of Humboldt and Schleiermacher's ideals
in universities

Humboldt and Schleiermacher collectively underscored the
significance of institutional independence and academic autonomy
within universities. They placed a high premium on the scientific
ethos and the principles of academic freedom, while also accentuating
the pedagogical role and the cultivation of excellence that define
universities.

2. The difference of Humboldt and Schleiermacher's ideals in
universities

Despite their alignment on numerous points, the two
scholars diverge notably in their conceptualization of the university's
positioning and mission, organizational perspectives, educational
philosophy, and the nexus between universities and the nation. In
essence, Humboldt leans towards a purist idealism, whereas
Schleiermacher displays an inclination towards realistic idealism.

3. New Perspectives on the Evolution of University Philosophy

The modern European university philosophy underwent a
transformation propelled by new humanists, with Humboldt and
Schleiermacher at the forefront. They endeavored to assimilate the
burgeoning humanistic ethos into the very fabric and governance of
universities, concurrently circumventing tensions with traditional
humanists and the conservative factions within the academic
community.
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4. The impact of Humboldt and Schleiermacher's university
philosophy on modern universities after transformation

The perspectives of Humboldt and Schleiermacher have
exerted a significant influence on the development of modern
universities, particularly in shaping Germany's research-oriented
university paradigm. Their educational philosophy continues to exert
sway over the current academic classification systems within
universities, the advocacy for academic freedom, and the
conceptualization of universities' societal and national contributions.

The preceding four conclusions illuminate the enduring
legacy of Humboldt and Schleiermacher in the realm of higher
education philosophy - their foundational contributions are not only
instrumental in delineating the architecture and purpose of
universities but also persist in shaping contemporary discourses on
academic freedom, research endeavors, and the societal role of
universities. Despite variances in their methodological approaches,
they collectively champion a university system that embodies both
autonomy and societal engagement, fostering a culture dedicated to
the pursuit of knowledge and societal advancement. This university
Ideal has been pivotal in the evolution of modern university ideals
across Europe.

Ultimately, this scholarly article proposes an exploration of
the viewpoints of a broader array of educators to achieve a more
comprehensive understanding of the historical events or trends that
have shaped the evolution of modern Western university educational
perspectives - this examination is advocated from the vantage point
of the history of educational thought.
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Excerpts from Xi Jinping's Discourses on Chinese-Style
Modernization ( {3IEFXFHERIRMBARFR) ) isa
book which offers an in-depth analysis of China's comprehensive
approach to modernization under the leadership of the Communist
Party of China. This compilation of Xi Jinping's key reflections
elucidates the distinctive trajectory of Chinese-style modernization
and the broader implications for both China and the global
community. Through an exploration of multiple themes, the book
provides a substantive understanding of the intricacies and principles
guiding Chinese modernization pathway, ultimately serving as a vital
resource for policymakers, scholars, and anyone interested in
understanding China's evolving socio-political landscape.

The book is organized into seven core themes that provide a
systematic understanding of the theoretical framework, practical
implementation, and overarching vision underpinning Chinese-style
modernization.

Chapter 1: Practical Explorations of Modernization

The first section examines the practical explorations that
China has undertaken in its modernization journey. This exploration
underscores the cumulative achievements and experiences gained
over the long term, highlighting how the Communist Party and the
Chinese people have charted a unique path of development that
integrates traditional cultural roots with the demands of modernity.
This distinctive approach merges historical continuity with pragmatic
adaptability, emphasizing the importance of respecting cultural
heritage while simultaneously fostering economic, social, and
technological progress.
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Chapter 2: The Role of the Communist Party

The second section emphasizes the central role of the
Communist Party in guiding China's socialist modernization. Xi
Jinping underscores that the essence of Chinese-style modernization
is fundamentally intertwined with socialism under the Party's
leadership. This foundational element affirms the Party's
authoritative role and its position as the driving force behind the
modernization process. The Party's central role is not merely
administrative but also ideological, ensuring that modernization
aligns with the core socialist values that underpin the governance of
China. This emphasis on leadership speaks to the unique political
dynamics in China, where the fusion of state and party apparatus
forms the backbone of policy direction, ensuring consistency and
stability of the country.

Chapter 3: Characteristics and Guiding Principles of
Modernization

The third theme elaborates on the distinctive characteristics
and guiding principles of Chinese modernization. In contrast to
Western models, this approach is grounded in unique cultural and
socio-historical context, offering an alternative that prioritizes
balanced growth, sustainability, and inclusiveness. The Chinese
model acknowledges the diversity of paths to development, arguing
that there is no one-size-fits-all solution applicable to all countries.
Instead, it embraces an approach tailored to its historical experiences,
population structure, and socio-political realities. This section
outlines the core characteristics, fundamental demands, and
underlying principles that must be adhered to throughout the
modernization process, thereby providing a coherent framework for
achieving these goals. The emphasis on shared prosperity, ecological
sustainability, and social harmony underscores the government's
commitment to ensuring that development benefits all citizens,
reducing inequality, and maintaining social stability.
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Chapter 4: Strategic Objectives and Implementation Strategies

The book proceeds to discuss the strategic objectives and
implementation strategies necessary for advancing Chinese-style
modernization agenda, detailing both long-term aspirations and
concrete measures. It presents a meticulously constructed roadmap
characterized by strategic foresight and deliberate planning, which
serves as an anchor for navigating the complexities inherent in the
modernization endeavor. This theme reflects the intentional and
visionary nature of the modernization effort, firmly oriented towards
the realization of future development goals. The roadmap includes
ambitious targets, such as technological self-reliance, rural
revitalization, and the creation of a high-quality life for all citizens. It
underscores the importance of strategic sectors, such as innovation-
driven industries, advanced manufacturing, and digital infrastructure,
in positioning China as a global leader in key areas of the economy.

Chapter 5: The Systemic Approach to Modernization

A critical element discussed in the fifth section is the
systemic approach to modernization, conceptualized as an
interconnected and multi-dimensional undertaking. Xi Jinping
emphasizes the imperative for coordinated action across various
sectors, ensuring that modernization efforts are holistic and
integrated. This perspective aligns with the systemic nature of
modernization as articulated by President Xi—modernization is not
solely about economic advancement, but encompasses social,
cultural, and technological dimensions as well. The systemic
approach ensures that economic growth does not occur in isolation
but is accompanied by improvements in education, healthcare,
environmental  protection, and cultural enrichment. The
interconnectedness of these dimensions is key to achieving a
balanced and sustainable model of modernization that enhances the
quality of life for all citizens.
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Chapter 6: The Necessity of Struggle in Modernization

In the sixth section, Xi Jinping highlights the necessity of
engaging in significant struggles to advance the cause of China’s
modernization. The narrative here shifts to confront the inherent
challenges that China must navigate including entrenched interests,
barriers to reform, and external pressures. Such struggles are
presented not as impediments, but as essential drivers of progress,
reflecting the notion that meaningful advancement requires resilience
and confrontation with difficult realities. Xi Jinping underscores that
modernization is inherently a dynamic process requiring constant
adaptation and determination to overcome both domestic and
international challenges. The section highlights the need for political,
social, and economic reforms to dismantle vested interests that may
hinder progress, while also addressing geopolitical pressures that
require a steadfast and proactive response.

Chapter 7: Global Implications of Chinese-Style Modernization

The final chapter addresses the global implications of
Chinese-style modernization, positioning it as a new paradigm for
human development. Xi Jinping contends that China’s modernization
model contributes to humanity by offering a developmental path that
values diversity in approaches, standing in contrast to the
conventional Western-centric paradigm. This reflects China’s
ambition to establish a model that other developing nations may find
instructive. This model offers an alternative to existing
modernization frameworks. The global dimension of Chinese-style
modernization is not only about creating a new developmental
narrative but also about fostering international cooperation and
solidarity among nations with similar developmental aspirations.
China seeks to present its experience as a potential template for
nations that have struggled under conventional modernization
paradigms, promoting South-South cooperation and advocating for a
multipolar world order where diverse developmental paths are
respected and acknowledged.
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Overall, Excerpts from Xi Jinping's Discourses on Chinese-
Style Modernization provides a rigorous and nuanced understanding
of the unique path China is pursuing in its modernization efforts. Xi
Jinping’s insights portray a process that is not only tailored to specific
socio-cultural contexts but also rich in lessons for the international
community. The book underscores a vision of China’s modernization
that transcends Western models, rooted in socialist ideals and cultural
specificity, making it an essential resource for those seeking to
comprehend development strategy and its broader global
implications. The careful articulation of principles, strategies, and
aspirations within the text reflects a commitment to forging a
sustainable and equitable path to Chinese-style modernization that is
mindful of both historical legacies and future aspirations.

Nevertheless, for those seeking to understand China’s
evolving role on the global stage, it is an indispensable read that
illuminates how the nation envisions its path toward Chinese-style
modernization—a path that is distinct, deliberate, and deeply
connected to its historical trajectory and socialist foundations. The
book serves as a testament to the transformative vision that China is
striving to realize, marked by a commitment to shared prosperity,
social stability, and global engagement. In this regard, it is a crucial
text for understanding not only the mechanics of China’s
development but also the ideological underpinnings that shape its
trajectory in the contemporary world. The narrative captures China’s
the complexity of the modernization project, combining pragmatism
with ideology, and offers a comprehensive lens revealing the
ambition to contribute meaningfully to global discourse on
development and progress.
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