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ABSTRACT 
    
           The impact of family formation or systems remains critical to the proper 
transition from childhood to adulthood. In fact, the extent to which a youth will 
fit into their immediate society largely depends on the values and virtues 
instilled in them by their parents while growing up. The study was retrospective 
and adopted a quantitative cross-sectional research design to investigate the 
influence of family values and traditions on individual development. Using the 
infinite sampling method, a total sample size of 386 was derived. The 
convenience sampling method was used until the target sample size was 
reached. The outcome variable was individual development, which was 
measured on the basis of whether the respondents conformed to family values 
and traditions in their choice of career path, societal norms, and values. The 
explanatory variables were contextualized into family values and family 
traditions. The descriptive and inferential analyses were performed using SPSS 
version 25. The results revealed that 76.2% of the educated emerging adults 
admitted that their family values influenced their personality development. 
Additionally, 77.1% of the respondents reported that family traditions 
contributed to their individual development. The results of the ANOVA revealed 
that family values (F = 10.15; p < 0.001; F = 3.26; p < 0.05; F = 5.34; p < 0.05) 
and family traditions (F = 13.07; p < 0.001; F = 14.85; p < 0.001; F = 14.68; p < 
0.001) were significantly associated with individual development. The results 
further revealed that family values and family traditions contributed 
approximately 9.9% and 22.1%, respectively, to personality development 
among the respondents. The study concluded that the family plays a significant 
role in raising of children who grow into adults, which not only conform to the 
norms and values of society but also contribute positively to the sustainability 
of societal development in general. 
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1. INTRODUCTION 
  

The family is perceived and assumed to be one of the props and dynamics that fundamentally define 
the nature of society. It is the child’s first and most influential social system and provides him or her with the 
most influential social training, situation, or experience. The family is the primary agent of socialization; no 
other agent of socialization is as central to the child’s overall development as the family (Crocetti, 2026; UK 
Essays, 2017; Jeynes, 2002). Therefore, how an individual is identified with an ethnic group, culture, religion, 
social class, and gender, whether male or female, has their origins in the family (Anggraini et al., 2024; 
Tomcíková et al., 2015; Jeynes, 2002). The child not only learns covert behaviour but also learns acceptable 
social behaviours, ethics, morality, and economic values. Additionally, how children relate to adults, how men 
relate to women, and how they learn to regulate their aggressiveness while cultivating competitiveness are 
functions of how they are brought up (Rohner et al., 2020; Adamsons & Pasley, 2016; Palkovitz et al., 2014; 
Tomcíková et al., 2015). 

The family functions in diverse capacities, ranging from identity formation to economic values, the 
provision of love and security. Therefore, the value system of every family, which in some contexts is also 
referred to as “family tradition,” forms the basis of children’s aspirations later in life, as it relates to their 
personal development and career pursuits later in life (Hung et al., 2026; Geldhof et al., 2014; Grusec & Davidov, 
2007). Family values are those learned character traits within a traditional family unit, typically characterized 
by high moral standards and discipline (Grusec & Davidov, 2007). Specifically, family tradition encompasses 
the ideas of how an individual wants to spend their life, which are habitually passed down from erstwhile 
generations (Bussey & Bandura, 1999; Adamsons & Johnson, 2013). In fact, family tradition helps to define 
behaviour in several status quo, influences decision-making among emerging adults, and solidifies bonds 
within the family (Jessee & Adamsons, 2018). Family values are related to the role and functions of the family 
and family attitudes toward assured practices and accomplishments in the community on the basis of the past 
records of the concerned family and its predecessors (Jessee & Adamsons, 2018; Bandura, 1999; Conger, et al., 
2010; Green & Piel, 2010). 

The family and its values have remained important phenomena within society. It has continued to play 
a major role in various decision-making processes, such as economic and personality development, as well as 
other practices and choices, such as types of jobs, wages, and career opportunities, and levels of financial 
attainment found within the family, which also strongly depend on family values (Bussey & Bandura, 1999; 
Jeynes, 2002; Conger et al., 2010). However, in the last few decades, in many developed economies, several 
changes have transpired in relation to women’s participation in paid employment in the formal sector, 
dwindling birth rates, increasing divorce and cohabitation rates, and the erosion of family values; the family, 
as an institution, is at the core of most economic and social behaviour (Benson et al., 2006; Bojar, 2005; 
Bandura, 1977). Strong family ties have been identified as key factors that influence the extent of women’s 
participation in formal employment, reduce fertility, increase home production, and reduce risk pooling among 
household members, thereby helping influence both civic engagement and political participation (Bandura, 
1999; Alesina & Giuliano, 2007; Amato, 2005). Conversely, the role of family values in shaping preferences for 
welfare assistance and affecting an individual’s perspective on education has been less extensively investigated 
(Doğanülkü et al., 2026; Friedrich & Schütz, 2025; Mackova et al., 2019; Amato, 2005; Banyard & Grayson, 
2000). 

Another value that is strongly emphasized within family values is “family tradition,” which includes 
family history, the vicissitudes of previous generations, respect for one’s ancestors, and care for one’s place of 
repose (Adamsons & Johnson, 2013; Adamsons & Pasley, 2013; Amato, 2005). Family values, which are also 
related to dependence on family adherents for a set of norms of mutuality within the couple and between 
parents and children, are likely to influence the need and desire to resort to society and the welfare state for 
protection (Adamsons & Pasley, 2013; UK Essays, 2017). Strong family ties subsequently provide a form of 
social insurance; thus, where family values are stronger, demand for welfare support and state intervention 
could be lower (McLeod, 2025). Individuals who are concerned with the decline of family values reject these 
insights and insist that living arrangements are essential to the concept of the family and that proper families 
are constituted by particular types of blood and conjugal relations (Shehata & Zaki, 2024; Jeynes, 2002; 
McLeod, 2025). Importantly, individuals whose lives do not fit these models often defend themselves with the 
same family-based rationale (Shehata & Zaki, 2024; Alesina & Giuliano, 2007). 

In a human context, a family is a group of people affiliated through consanguinity, affinity, or co-
residence, and in most societies, it is the principal institution for the socialization of children. The primary 
function of the family is to perpetuate society, both biologically through procreation and socially through 
socialization (Jeynes, 2002; Bandura, 1977). The family functions to prepare the child for socially acceptable 
behaviour and influences their attitudes and sense of meaning in life (Bojar, 2005; Banyard & Grayson, 2000). 
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In line with the focus of this study, family values entail a set of values related to the family as a social institution 
in its broadest sense. On the other hand, creating a ‘perfect’ family has not been an easy task over time, as the 
family is also subjected to various dynamics within society, such as gender roles, social class, ethnic 
background, and family educational attainment (Rohner et al., 2020; Mackova et al., 2019; Bussey & Bandura 
1999, UK Essays, 2017). 

Other salient factors also constrain family values, such as broken marriages or divorces, polygamy, 
low-income status, parental mental stress, and domestic violence (Zambelli et al., 2025; Jessee & Adamsons, 
2018; Theunissen et al., 2017; Tomcíková et al., 2015; Adamsons & Pasley, 2013; Palkovitz et al., 2014; Conger 
et al., 2010; Amato, 2005). In this context, family values include social values, civic values, work values, religious 
values, and general values such as honesty, positive attitudes, trustworthiness, quality time spent together, and 
compassion (Mackova et al., 2019; Green & Piel, 2010; Bussey & Bandura, 1999). Despite the fact that it is 
generally regarded as a “value in itself,” few studies have explored the contextual factors that influence 
individual development among youth in Osun State, Nigeria. Hence, this study addressed this limitation by 
exploring the underlying variables within the context of family values and family traditions that could influence 
individual development, specifically among educated emerging adults across the Ile-Ife communities in Osun 
State, Nigeria. To address the aim of this study, the following research questions are considered necessary: how 
is individual development perceived by emerging adults? To what extent do family values and family traditions 
influence individual development among literate emerging adults in Ile-Ife communities, Osun State, Southwest 
Nigeria? 

To address the aim of this study, the following research questions are considered necessary: 
1. How is individual development perceived by emerging adults? 
2. To what extent do family values and family traditions influence individual development among 

literate emerging adults in Ile-Ife communities, Osun State, Nigeria? 
Additionally, to validate “answers” to the aforementioned research questions, the following null 

hypotheses were tested in this study: 
1. H01: There is no significant statistical association between family values and the individual 

development of literate emerging adults in the studied communities. 
2. H02: There is no significant association between family traditions and individual development 

among literate emerging adults in the studied communities. 
3. H03: Family traditions and family values are not significantly associated with individual 

development among literate emerging adults in the studied communities. 
 
 

2. THEORETICAL APPROACH 
  

In accordance with McLeod (2025), Bandura conducted his prominent experiment, popularly known 
as the Bobo doll experiment, to understand patterns of behaviour through social learning theory, and the 
corresponding behaviours were learned by individuals who shaped their own behaviour according to the 
behaviours exhibited by their models. According to Bandura (1977), as cited by Larson (2000), behaviour is 
learned from the environment through the process of observation. Social learning theory began with Albert 
Bandura, who opined that behaviourism alone is not sufficient to explain all aspects of learning is involved and 
that behaviour and the environment interplay with each other. The vicissitudes he then detected in a child’s 
behaviour after the child had observed an adult display aggression prompted him to use social learning theory. 
Social learning theory indicates that people can learn new behaviours simply by observing other individuals. 
A general contention states that much of the development of human cognition is explained by the interplay of 
internal personal factors in the form of cognitive, affective, and biological events; behaviour; and 
environmental variables (Zittoun & Gillespie, 2025; Lamanna et al., 2012). According to Bandura (1977) and 
Banyard and Grayson (2000), it was believed that direct reinforcement could not account for all types of 
learning and that people could learn new information and behaviours by watching other people. The 
application of social learning theory to family studies has proven itself beyond doubt to be a relevant 
theoretical framework, upon which this study could stand. 

Aside from the fact that we live in a world of observation and exhibition, each of us also displays these 
traits to a large extent. Humans like to watch and be watched, and by watching, they learn. Social learning is 
not a new term for psychologists, and it is still gaining more momentum in the world of “learning,” even outside 
the psychological realm. Social learning theory views the course of human development on the basis of 
children’s socialization experiences and the acquisition of self-regulation. Their development of personal 
features, such as dependency and aggression, as well as their skills in academics, sports, arts, or professions, is 
believed to have emerged from learning experiences embedded within the social milieu of their family, peers, 
gender, and culture. Notably, observers can acquire lasting attitudes, emotional reactions, and behavioural 
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flexibility toward other people, places, or things that have been associated with modelling. To a reasonable 
extent, family traditions and values may influence individual development among emerging young adults. 
Hence, this study is underpinned by social learning theory, as propounded by Bandura (1999). 
 

 

3. MATERIALS AND METHODS  
  

3.1 Study area, research design and data sources 
The study was retrospective and adopted a quantitative cross-sectional research design. Primary data 

were sourced through the administration of a well-structured questionnaire among literate emerging adults 
(aged 18–24 years) who were currently residents of Ile-Ife, Osun State, Nigeria. The face-to-face method of 
administering questionnaires was adopted in this study. The choice of Ile-Ife as the study area was informed 
by several significant academic, social, and cultural factors. Only literate emerging adults who had lived in 
Ile-Ife for at least 5 years were considered eligible to participate in this study. 

3.2 Sampling technique and sample size 
The simple random sampling technique was used to obtain a total sample size of 386 respondents 

from an infinite population. The Cochran formula for an infinite population was used since the total population 
of the study area was unknown. Using the infinite Cochran sample size method, a total sample size of three 
hundred and eighty-six (386) respondents was derived. The convenient sampling method was used until the 
target sample size was reached. The convenience sampling method was adopted in this study because issues 
related to family traditions, family values, and individual development are personal and experience-based. 
Hence, eligible individuals who were reachable and obliged were more likely to provide honest and detailed 
data. The Cochran sample size formula is expressed as n = (Zα/2)2 * (P1(1-P)/(e)2, where P = 0.5, (the standard 
estimated value for unknown prevalence); n = the desired sample size; Zα/2 = 1.96 (95% confidence limit of the 
survey results); and d = 0.05 (margin of error). 

 

Substituting the values 
N = (1.96)2 * (0.5) *(0.5)/(0.05)2 

n = (3.8416) * (0.25)/0.0025 
n = 384 
Adjusted for 10% nonresponse 
N = 384+38 
n = 422 
 

Among the 422 administered questionnaires, 386 were completed and returned. Hence, a total of 386 
questionnaires were retrieved, processed, and analyzed. On the other hand, the sample size of 386 was 
considered appropriate for the study of family values, traditions, and individual development because it 
provided statistically reliable estimates for the target population (literate emerging adults) at a 95% 
confidence level with a 5% margin of error. The Cochran sample size formula (Cochran) adopted in this study 
is commonly used in behavioural, biomedical, and social science research involving large populations. 
Importantly, the use of a sample size of 386 in our study was justified because it ensured adequate statistical 
precision, improved the representativeness of the study population, and enhanced the reliability and 
generalizability of findings related to family traditions, family values, and individual development within the 
Ile-Ife community. 

3.3 Research variables 
The outcome variable was individual development, which was measured on the basis of whether the 

respondents conformed to family values and traditions in their choice of career path and their conformity to 
societal norms and values. Hence, the concept of “individual development” as operationalized in the present 
study was restricted to family influence on the choice of career path (courses studied, currently being studied, 
or intended to study in tertiary institutions). The explanatory variables were contextual factors and were 
broadly categorized into family values and family traditions. The component analysis technique was adopted 
to derive a threshold point by aggregating sevenfold questions structured in a Likert-scale format. Hence, 
respondents who fell below the threshold point were classified as having retrospective personal development 
that was influenced by family values and traditions, whereas respondents who reached at least the threshold 
point were classified otherwise. Importantly, a set of questions employed as explanatory variables differed 
from those used to generate the outcome variable of the study. All explanatory variables that were employed 
in this study were captured in relation to how they influenced individual development. 
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3.4 Data analysis 
Data were retrieved, entered into and exported from an Excel data spreadsheet to SPSS (SPSS version 

25 for Windows, SPSS, Inc., Chicago, IL). The data were sorted and cleaned, and all the statistical analyses were 
carried out. Three levels of analysis were performed: univariate, bivariate, and multivariate. Univariate 
analysis was performed using the appropriate statistics, percentage distributions, mean scores, and standard 
deviations. The weighted aggregate scores for family traditions and family values in relation to individual 
development were generated through the adoption of component score analysis. At the bivariate level of 
analysis, the unadjusted one-way ANOVA statistical tool was used to determine the level of contribution of each 
of the explanatory variables (adjusted R2), while the F statistic was also used to establish the level of 
significance between individual development and the explanatory variables of the study. Rank-ordered logistic 
regression was used at the multivariable level of analysis to determine the statistically significant associations 
between a set of multiple explanatory variables (family value-related variables and family tradition-related 
variables) and the outcome variable (individual development). This is with the goal of addressing the primary 
objective of the study. The respondents’ current educational status was the “grouping variable” for the rank-
ordered logistic regression. The face-to-face method of administering questionnaires was adopted in this study. 
The unit of analysis was a literate emerging adult who had at least a senior school certificate and who was 
either in a higher institution of learning, a recent graduate, or intended to study at a tertiary institution. The 
inferential statistical results revealed that a p-value of less than 0.05 was considered statistically significant. 

 
 

4. RESULTS  
  

4.1 Respondents’ perception of individual development 
The results of the study according to the perceptions of the respondents regarding individual 

development presented in Table 1 specifically indicate that the average literate emerging adult perceives that 
it is very true that family is important in an individual’s life (4.68±0.71). The results further show that half 
(50.7%) of literate emerging adults in the 22 to 24-year-old age group perceive that family is important in an 
individual’s life, whereas two-thirds (66.7%) of literate emerging adults in the same age group perceive that 
this is not true for them. Moreover, the results specifically indicate that the average literate emerging adult in 
the Ile-Ife community perceives that it is true that, outside the home, an individual will think more of their 
family (4.33±0.91), always look forward to connecting with family (4.39±0.87) and will have developed a love 
for family members right from childhood (4.36±0.82). The results further show that more than one-third 
(37.9%) of literate emerging adults who perceive that an individual thinks of their family when one is away 
from home are respondents in the 22–24 years age group, whereas three of every five respondents (60.0%) in 
the 18–19 years age bracket perceive that it is not true at all that emerging young adults look forward to 
connecting with their families. 

Additionally, the results indicate that the average literate emerging adult perceives that it is true that 
family truly plays a major role in decision-making (4.02±0.99). On the other hand, more than two-thirds (70%) 
of the respondents who perceive this assertion as not true are literate emerging adults in the 22–24-year age 
group, whereas one-third of those who perceive it as not true at all are respondents within the 18–19 years age 
group. The results presented in Table 1 specifically indicate that the average literate emerging adult is 
indifferent to whether an individual will have the kind of family he or she comes from later in life (3.75±1.17). 
The results further indicate that 22.2% of the respondents who perceive that it is not true that they would like 
to have the kind of family they came from later in life are literate emerging adults in the 20–21-year age group, 
whereas approximately one quarter (26.4%) of those who perceive that it is true are respondents in the 
18–19-year age group. Approximately one-third (31.0%) of the respondents who perceived that it was not true 
that family had nothing to do with their course of study at school were literate emerging adults aged 18–19 
years. The results also indicate that two out of five respondents (40.0%) who perceive that family has nothing 
to do with their course of study in tertiary institutions are literate emerging adults in the 22–24 years age 
group. 

4.2 Family values and individual development 
The results of the study, according to the distribution of respondents by family values and individual 

development, as presented in Table 2, specifically indicate that, on average, literate emerging adults sometimes 
allow their families to make decisions for them (2.17±0.98). The results further show that while two of every 
five respondents (40.7%) who rarely allow their families to make decisions for them are emerging literate 
adults in the age group of 22–24 years, nearly half (48.5%) of their colleagues who frequently allow their 
families to make decisions on their behalf were those in the age group of 18–19 years. On the other hand, the 
results specifically indicate that the average literate emerging adult frequently believes that the family plays 
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an important role in issues related to education (3.90±1.28). Moderately, approximately one-third (32.3%) of 
the respondents in the 20–21-year age group also share this assertion. Moreover, the results specifically 
indicate that the average literate emerging adult sometimes does not see anything wrong with being obedient 
to a parent’s view at the expense of their own preferences (2.90±1.31). In addition, the results indicate that 
more than one-third of the respondents in the 20–21-year (37.8%) and 22–24-year (35.1%) age groups have 
the same assertion. Furthermore, the results specifically indicate that the average literate emerging adult rarely 
comes to school as a result of the value that the family places on education (2.0±1.42). The outcomes also 
indicate that approximately one quarter (26.1%) of the respondents in the 18–19-year age group and 
approximately 31% of those in the 20–21-year age group never agreed with the assertion that literate emerging 
adults only come to school because their families value it. 

As shown in Table 2, the results of the study specifically indicate that literate emerging adults rarely 
feel comfortable with their course of study because they only accepted it to please their parents (1.76±1.19). 
Similarly, the results of the study specifically indicate that the average literate emerging adult rarely derives 
satisfaction from their course of study in a tertiary institution since the choice was imposed on them by their 
father (1.62±1.07). The results further show that more than two-fifths (44.4%) of the respondents in the 
18–19-year age group admitted that their fathers had the final say regarding their course of study in school. 
Similarly, the results of the study specifically indicate that, on average, literate emerging adults rarely admit 
that they do not find their course of study interesting but rather want to satisfy their parents’ interests 
(1.59±1.10). In addition, the results show that approximately half (48.0%) of the respondents in the 22–24-
year age group and one in every four (25.0%) of their colleagues in the 18–19-year age group sometimes and 
frequently do not find their course of study interesting. 

The outcome of the study also specifically indicates that an average literate emerging adult rarely 
learns some aspects of their course of study from their parents (2.22±1.41). The results further show that fewer 
than a quarter (23.7%) of the respondents in the 18–19 years age group admitted that they always learned 
aspects of their studies from their parents. Correspondingly, the results specifically indicate that the average 
literate emerging adult frequently believes that they are doing well in school largely because of the support 
received from their family (3.60±1.39). The results further show that while approximately one-third (34.7%) 
of the respondents in the 18–19-year age group always believe that they are succeeding in their studies due to 
the support received from their families, more than two-fifths (44.9%) of their colleagues in the 22–24-year 
age group rarely believe this. In summary, more than three-quarters (76.2%) of the respondents admitted that 
family values have no influence on their personal development. 

4.3 Family traditions and individual development 
The results of the study presented in Table 3 specifically indicate that the average literate emerging 

adult admits that it is true that they assist other students whenever they can because it is a family tradition to 
do so (4.02±1.06). In contrast, two-thirds (66.7%) of the respondents in the 22–24-year age group maintain 
that this is not true for them. The results further show that, on average, literate emerging adults in the studied 
community posit that their family traditions teach them to treat everyone equally irrespective of their social 
background (4.26±0.93). Specifically, approximately 40% of the respondents in the 22–24-year age group 
consent to the general assertion, whereas one in every five (20.0%) of the respondents in the 18–19-year age 
group and their colleagues in the 20–21-year age group admit that this is not true for them. It could also be 
specifically deduced from the study that the average literate emerging adult affirms that it is true that they are 
aware of how their behaviour impacts that of others (4.27±0.83). Similarly, the results indicate that, on average, 
literate emerging adults in the studied community admit that their family traditions have shaped them in terms 
of how to get along with other students irrespective of how different they are from them (4.03±0.91). In line 
with the general assertion, more than one quarter (28.7%) and nearly two out of every five (37.8%) 
respondents in the 18–19-year and 22–24-year age groups, respectively, affirm this. Moreover, the results 
specifically indicate that the average literate emerging adult admitted that, for them, their family tradition 
taught them that individuals could learn valuable things from other cultures (4.31±0.82). 

The results further specifically indicate that, on average, literate emerging adults in the studied 
community admit that it is true that they get along easily in the school community because of their family 
background (4.32±0.90). Thus, while one-third of the respondents in the 18–19-year-old group (35.4%) and 
those in the 20–21-year-old group (33.9%) affirm that it is true for them, more than two-fifths (43.8%) of their 
colleagues in the 22–24-year-old group admit that it is very true for them that family traditions have taught 
them to show respect to people, irrespective of their backgrounds. Additionally, the results specifically indicate 
that, on average, literate emerging adults affirm that it is true for them that their family traditions have shaped 
them in terms of how to get along easily with others in the school community (3.93±1.05). On the other hand, 
while approximately 43% of the respondents in the 22–24-year age group admitted that the general assertion 
was true for them, half (50.0%) of the respondents in the 18–19-year age group admitted that it was not true 
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for them. Furthermore, the results specifically indicate that literate emerging adults in the studied community 
admit that it is very true for them that their family traditions have taught them to welcome and appreciate 
honest individuals around them (4.52±0.80). In summary, the results of the aggregate assessment of family 
traditions and individual development presented in Table 3 show that more than three-quarters (77.1%) of 
the respondents admit that their family traditions influence their individual development. Accordingly, 
individual development among literate emerging adults in the studied community is revealed to be influenced 
by family traditions. 

4.4 Results of Analysis of Variance (ANOVA) showing the influence of family values and family 
traditions on individual development 

As presented in Table 4, the results of the analysis of variance indicate that individual development is 
significantly influenced by family values. Specifically, the outcomes show that family value plays a significant 
role in the choice of education (F  = 10.15; p < 0.001), the decision to be in school (F = 3.26; p < 0.05), the course 
of study in school (F = 5.34; p < 0.05), the derivation of comfort in the course of study (F = 2.99; p < 0.05), the 
derivation of pleasure in the course of study (F = 2.59; p < 0.05), the lack of interest in the course of study 
(F = 4.01; p < 0.01), the learning of some new things in the course of study (F = 2.57; p < 0.05) and the 
attainment of progress in the course of study (F = 7.31; p < 0.001). Thus, the outcomes of the study indicate 
that there is a significant association between family values and the individual development of literate 
emerging adults in the Ile-Ife community. Furthermore, the results of the study specifically show that family 
values contribute approximately 10% to individual development among the studied population. Correspondingly, 
the results presented in Table 4 also indicate that family traditions significantly influence individual development. 

Equally, the results specifically reveal that family traditions significantly influence the desire to 
provide help (F = 13.07; p < 0.001); treating others equally (F = 14.85; p < 0.001); attaining excellence (F = 14.68; 
p < 0.001); developing behaviors that impact others (F = 12.07; p < 0.001); the ability to cope with others 
regardless of diverse background status (F = 9.50; p < 0.001); cultural assimilation (F = 9.00; p < 0.001); 
showing respect to others regardless of diverse background status (F = 9.26; p < 0.001); easy integration into 
the school lifestyle (F = 6.60; p < 0.001); and developing a welcoming, as well as an appreciative, attitude 
towards honest individuals (F = 12.14; p < 0.001). Consistently, the results of the study show that family 
traditions and individual development are significantly associated. Additionally, the outcomes of the study 
clearly reveal that family traditions contribute approximately 22% to individual development among literate 
emerging adults in the Ile-Ife community.  

4.5 Results of rank-ordered logistic regression showing association between family values/ 
traditions and individual development 

The results of the rank-ordered logistic regression linking family values and family traditions to 
individual development, as presented in Table 5, show a likelihood ratio chi-square of 94.18 with a p-value of 
0.000, which is an indication that the fitted model as a whole is statistically significant in relation to the null model 
with no predictors. Specifically, the results of the rank-ordered logistic analysis show that conforming to family 
wishes in decision-making (z = 2.66; p = 0.008), adhering to family views (z = 2.63; p = 0.000), choosing to study 
(z = 2.39; p = 0.017), deriving comfort from the course of study (z = 3.02; p = 0.003), lacking interest in the course 
of study (z = 2.38; p = 0.017), learning new things from the course of study (z = 2.07; p = 0.039), and making 
progress in the course of study (z = 2.17; p = 0.00) are statistically associated with family values, controlling for 
family traditions. Similarly, from these results, we anticipate increases of 0.47, 0.62, 0.22, 0.2, 0.28, 0.12, and 0.33 
in the log odds of indecision, obedience to family views, the choice to study, the derivation of comfort from the 
course of study, a lack of interest in the course of study, learning of some new things from the course of study, and 
progress in the course of study when literate emerging adults conform to family values. Invariably, the outcomes 
of the rank-ordered logistic regression clearly indicate that individual development among literate emerging 
adults in the Ile-Ife Community is significantly associated with family values. 

The rank-ordered logistic regression relating family traditions to individual development indicates 
that the ability to assist others (z = 4.75; p = 0.000), the ability to treat others equally (z = 4.41; p = 0.000), the 
attainment of excellence (z = 4.34; p = 0.000), developing the behaviour to impact others (z = 3.99; p = 0.000), 
the ability to cope with individuals of diverse backgrounds (z = 2.03; p = 0.042), the ability to learn from diverse 
cultures (z = 2.85; p = 0.004), respecting others despite their diverse background status (z = 2.52, p = 0.012), 
easy integration into the school lifestyle (z = 2.34, p = 0.019), and developing a welcoming and appreciative 
attitude towards honest individuals (z = 2.12, p = 0.024) are statistically associated with family traditions, 
controlling for family values. Additionally, from these results, we expect increases of 0.82, 1.04, 1.02, 0.88, 0.31, 
0.63, 0.53, 0.34, and 0.53 in the log odds of assisting others, treating others equally, attaining excellence, 
developing behaviour to impact others, coping with individuals of diverse backgrounds, learning from diverse 
cultures, respecting others despite their diverse background status, integrating easily into the school lifestyle 
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and developing a welcoming and appreciative attitude towards honest people among emerging adults with 
family traditions. Thus, the results consistently indicate that family traditions are significantly associated with 
individual development in the studied community. 
 

Table 1: Percentage distribution of respondents by perceptions of individual development 
 

Variables 
Age of respondents in years (n = 386) 

18–19 (%) 20–21 (%) 22–24 (%) Total 

Family is important in an individual’s life 

NTAA 2 (3.3) 1 (16.7) 3 (50.0) 6 

NTFM 1 (33.3) 0 (0.0) 2 (66.7) 3 

NUT 3 (33.3) 2 (22.2) 4 (44.4) 9 

TRM 14 (19.7) 21 (29.6) 36 (50.7) 71 

VTFM 93 (31.3) 94 (31.7) 110 (37.0) 297 

X̅±SD 4.68±0.71 

Outside the home, it is necessary to think of one’s family 

NTAA 2 (33.3) 0 (0.0) 4 (66.7) 6 

NTFM 5 (31.3) 2 (12.5) 9 (56.3) 16 

NUT 6 (19.4) 10 (32.3) 15 (48.4) 31 

TRM 35 (28.2) 42 (33.9) 47 (37.9) 124 

VTFM 65 (31.1) 64 (30.6) 80 (38.3) 209 

X̅±SD 4.33±0.91 

I always look forward to connecting with my family because I enjoy their company 

NTAA 3 (60.0) 1 (20.0) 1 (20.0) 5 

NTFM 2 (16.7) 2 (16.7) 8 (66.7) 12 

NUT 8 (24.2) 12 (36.4) 13 (39.4) 33 

TRM 30 (26.1) 36 (31.3) 49 (42.6) 115 

VTFM 70 (31.7) 67 (30.3) 84 (38.0) 221 

X̅±SD 4.39±0.87 

I have loved family members since I was young 

NTAA 0 (0.0) 0 (0.0) 1 (100.0) 1 

NTFM 3 (30.0) 1 (10.0) 6 (60.0) 10 

NUT 15 (30.6) 15 (30.6) 19 (38.8) 49 

TRM 27 (23.7) 38 (33.3) 49 (42.9) 114 

VTFM 68 (32.1) 64 (30.2) 80 (37.7) 212 

X̅±SD 4.36±0.82 

Families truly play a major role in my decision-making 

NTAA 3 (33.3) 1 (11.1) 5 (55.6) 9 

NTFM 3 (15.0) 3 (15.0) 14 (70.0) 20 

NUT 18 (25.0) 24 (33.3) 30 (41.7) 72 

TRM 44 (31.9) 43 (31.2) 51 (36.9) 138 

VTFM 45 (30.6) 47 (31.9) 55 (37.4) 147 

X̅±SD 4.02±0.99 

Later in my life I would like to have the kind of family I came from 

NTAA 5 (27.8) 4 (22.2) 9 (50.0) 18 

NTFM 11 (25.6) 8 (18.6) 24 (55.8) 43 

NUT 27 (31.0) 26 (29.9) 34 (39.1) 87 

TRM 28 (26.4) 42 (39.6) 36 (33.9) 106 

VTFM 42 (31.8) 38 (28.8) 52 (39.4) 132 

X̅±SD 3.75±1.17 

My family has nothing to do with my course of study at school 

NTAA 18 (31.0) 15 (25.9) 25 (43.1) 58 

NTFM 17 (21.5) 27 (34.2) 35 (44.3) 79 

NUT 24 (31.6) 21 (27.6) 31 (40.8) 76 

TRM 26 (30.6) 25 (29.4) 34 (40.0) 85 

VTFM 28 (31.8) 30 (34.1) 30 (34.1) 88 

X̅±SD 3.17±1.38 

Source: Field Survey, 2022 
Note: NTAA = Not true at all; NTFM = Not true for me; NUT = Neutral; TRM = True for me; VTFM = Very true for me; X̅ = Mean score; 
SD = Standard deviation; minimum = 1; maximum = 5 
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Table 2: Percentage distribution of respondents by family values and individual development 
 

Variables 
Age of respondents in years (n = 386) 

18–19 (%) 20–21 (%) 22–24 (%) Total 

I allow my family to make decision for me 

NV 20 (24.5) 23 (28.4) 38 (46.9) 81 

RR 62 (28.1) 69 (31.2) 90 (40.7) 221 

SMT 12 (33.3) 11 (30.6) 13 (36.1) 36 

FRQ 16 (48.5) 10 (30.3) 7 (21.2) 33 

ALW 3 (20.0) 5 (33.3) 7 (46.7) 15 

X̅±SD 2.17±0.98 

I believe my family plays an important role in my education 

NV 1 (5.3) 7 (36.8) 11 (57.9) 19 

RR 15 (23.4) 23 (35.9) 26 (40.6) 64 

SMT 12 (40.0) 6 (20.0) 12 (40.0) 30 

FRQ 26 (27.1) 31 (32.3) 39 (40.6) 96 

ALW 59 (33.3) 51 (28.8) 67 (37.9) 177 

X̅±SD 3.90±1.28 

My aim is to obey my family’s views while my own follows 

NV 7 (11.9) 21 (35.6) 31 (52.5) 59 

RR 35 (30.2) 31 (26.7) 50 (43.1) 116 

SMT 20 (27.0) 28 (37.8) 26 (35.1) 74 

FRQ 24 (30.8) 26 (33.3) 28 (35.9) 78 

ALW 27 (45.8) 12 (20.3) 20 (33.9) 59 

X̅±SD 2.90±1.31 

I only come to school because my family values education 

NV 60 (26.1) 71 (30.9) 99 (43.0) 230 

RR 8 (19.5) 18 (43.9) 15 (36.6) 41 

SMT 21 (48.8) 11 (25.6) 11 (25.6) 43 

FRQ 7 (24.1) 9 (31.0) 13 (44.8) 29 

ALW 17 (39.5) 9 (20.9) 17 (39.5) 43 

X̅±SD 2.0±1.42 

I feel comfortable with my course of study because that is what my parents do 

NV 74 (29.8) 81 (32.7) 93 (37.5) 248 

RR 13 (28.9) 8 (17.8) 24 (53.3) 45 

SMT 15 (32.6) 13 (28.3) 18 (39.1) 46 

FRQ 5 (16.7) 12 (40.0) 13 (43.3) 30 

ALW 6 (35.3) 4 (23.5) 7 (41.2) 17 

X̅±SD 1.76±1.19 

I find pleasure in my course of study because my father recommended it 

NV 72 (27.3) 86 (32.6) 106 (40.2) 264 

RR 18 (40.0) 13 (28.9) 14 (31.1) 45 

SMT 10 (25.0) 11 (27.5) 19 (47.5) 40 

FRQ 8 (29.6) 7 (25.9) 12 (44.4) 27 

ALW 4 (40.0) 2 (20.0) 4 (40.0) 10 

X̅±SD 1.62±1.07 

I do not find my course of study interesting, but that is what my parents want 

NV 83 (30.5) 88 (32.4) 101 (37.1) 272 

RR 17 (32.7) 13 (25.0) 22 (42.3) 52 

SMT 7 (28.0) 6 (24.0) 12 (48.0) 25 

FRQ 5 (25.0) 6 (30.0) 9 (45.0) 20 

ALW 1 (5.9) 5 (29.4) 11 (64.7) 17 

X̅±SD 1.59±1.10 

I learn some things I know in my course of study from my parents 

NV 54 (29.8) 56 (30.9) 71 (39.2) 181 

RR 20 (29.4) 22 (32.4) 26 (38.2) 68 

SMT 14 (31.1) 14 (31.1) 17 (37.8) 45 

FRQ 16 (29.6) 15 (27.8) 23 (42.6) 54 

ALW 9 (23.7) 11 (28.9) 18 (47.4) 38 

X̅±SD 2.22±1.41 
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Table 2: Percentage distribution of respondents by family values and individual development (continued) 
 

Variables 
Age of respondents in years (n = 386) 

18–19 (%) 20–21 (%) 22–24 (%) Total 

I believe I am doing well in my studies due to the support of my family 

NV 11 (23.9) 14 (30.4) 21 (45.6) 46 

RR 12 (24.5) 15 (30.6) 22 (44.9) 49 

SMT 21 (34.4) 16 (26.2) 24 (39.3) 61 

FRQ 19 (22.1) 28 (32.6) 39 (45.4) 86 

ALW 50 (34.7) 45 (31.3) 49 (34.0) 144 

X̅±SD 3.60±1.39 

Aggregate assessment of family values on individual development 

 Had influence (%) Had no influence (%) 

Family value 92 (23.8) 294 (76.2) 

X̅±SD *(min = 1, max = 2) 1.24±0.43 

Source: Field Survey, 2022 
Note: NV = Never; RR= Rarely; SMT = Sometimes; FRQ = Frequently; ALW= Always; X̅ = Mean score; SD = Standard deviation; minimum = 1; 
maximum = 5; *(min = 1, max = 2) 

 
Table 3: Percentage distribution of respondents by family traditions and individual development 

 

Variables 
Age of respondents in years (n = 386) 

18–19 (%) 20–21 (%) 22–24 (%) Total 

I assist other students when I can because I have learnt to do so from my parents 

NTAA 1 (6.7) 4 (26.7) 10 (66.7) 15 

NTFM 8 (36.4) 4 (18.2) 10 (45.5) 22 

NUT 18 (31.6) 17 (29.8) 22 (38.6) 57 

TRM 40 (28.8) 45 (32.4) 54 (38.9) 139 

VTFM 46 (30.1) 48 (31.4) 59 (38.6) 153 

X̅±SD 4.02±1.06 

I think everyone should be treated equally because I have learnt fairness from family 

NTAA 1 (11.1) 1 (11.1) 7 (77.8) 9 

NTFM 3 (20.0) 3 (20.0) 9 (60.0) 15 

NUT 7 (22.6) 11 (35.5) 13 (41.9) 31 

TRM 43 (29.9) 42 (29.2) 59 (40.9) 144 

VTFM 59 (31.6) 61 (32.6) 67 (35.8) 187 

X̅±SD 4.26±0.93 

What I learn from my family makes me aim for excellence 

NTAA 0 (0.0) 2 (25.0) 6 (75.0) 8 

NTFM 2 (20.0) 2 (20.0) 6 (60.0) 10 

NUT 12 (33.3) 8 (22.2) 16 (44.4) 36 

TRM 27 (23.3) 46 (39.7) 43 (37.1) 116 

VTFM 72 (33.3) 60 (27.8) 84 (38.9) 216 

X̅±SD 4.35±0.91 

I am aware of how my behaviour impacts others 

NTAA 1 (33.3) 0 (0.0) 2 (66.7) 3 

NTFM 2 (16.7) 5 (41.7) 5 (41.7) 12 

NUT 12 (29.3) 12 (29.3) 17 (41.5) 41 

TRM 46 (30.7) 45 (30.0) 50 (39.3) 150 

VTFM 52 (28.9) 56 (31.1) 72 (40.0) 180 

X̅±SD 4.27±0.83 

I get along with students who are different from me 

NTAA 1 (25.0) 2 (50.0) 1 (25.0) 4 

NTFM 4 (26.7) 5 (33.3) 6 (40.0) 15 

NUT 30 (35.3) 22 (25.9) 33 (38.8) 85 

TRM 41 (28.7) 48 (33.6) 54 (37.8) 143 

VTFM 37 (26.6) 41 (29.5) 61 (43.9) 139 

X̅±SD 4.03±0.91 
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Table 3: Percentage distribution of respondents by family traditions and individual development (continued) 

 

Variables 
Age of respondents in years (n = 386) 

18–19 (%) 20–21 (%) 22–24 (%) Total 

I believe we can learn valuable things from other cultures 

NTAA 1 (25.0) 1 (25.0) 2 (50.0) 4 

NTFM 3 (33.3) 2 (22.2) 4 (44.4) 9 

NUT 12 (32.4) 16 (43.2) 9 (24.3) 37 

TRM 47 (31.1) 45 (29.8) 59 (29.1) 151 

VTFM 50 (27.0) 54 (29.2) 81 (43.8) 185 

X̅±SD 4.31±0.82 

I show respect for people, no matter who they are 

NTAA 1 (16.7) 1 (16.7) 4 (66.7) 6 

NTFM 3 (27.3) 3 (27.3) 5 (45.5) 11 

NUT 9 (24.3) 9 (24.3) 19 (51.4) 37 

TRM 46 (35.4) 44 (33.9) 40 (30.8) 130 

VTFM 54 (26.7) 61 (30.2) 87 (43.1) 202 

X̅±SD 4.32±0.90 

I get along easily in the school community due to my family background 

NTAA 6 (50.0) 2 (16.7) 4 (33.3) 12 

NTFM 13 (56.5) 5 (21.7) 5 (21.7) 23 

NUT 27 (31.0) 28 (32.2) 32 (36.8) 87 

TRM 20 (16.5) 48 (39.7) 53 (43.8) 121 

VTFM 47 (32.9) 35 (24.5) 61 (42.7) 143 

X̅±SD 3.93±1.05 

I welcome and appreciate honest people around me 

NTAA 1 (16.7) 1 (16.7) 4 (66.7) 6 

NTFM 1 (25.0) 1 (25.0) 2 (50.0) 4 

NUT 8 (30.8) 9 (34.6) 9 (34.6) 26 

TRM 25 (26.3) 29 (30.5) 41 (43.2) 95 

VTFM 78 (30.6) 78 (30.6) 99 (38.8) 255 

X̅±SD 4.52±0.80 

Aggregate assessment of influence of family traditions on individual development 

 Had influence (%) Had no influence (%) 

Family traditions 297 (76.9) 89 (23.1) 

X̅±SD *(min = 1, max = 2) 1.77±0.42 

Source: Field Survey, 2022 
Note: NTAA = Not true at all; NTFM = Not true for me; NUT = Neutral; TRM = True for me; VTFM = Very true for me; X̅ = Mean score; 
SD = Standard deviation; minimum = 1; maximum = 5*(min = 1, max = 2) 

 
Table 4: Results of the one-way ANOVA showing the relationships among individual development, family values, 

and family traditions 
 

Source 
Family values and individual development 

Partial SS df MS F-statistics Prob. > F 

Model 15.858 37 0.429 2.15 0.000*** 

I allow my family to make decisions for me 1.401 4 0.350 1.59 0.176 

I believe my family plays an important role in my education 8.207 4 2.06 10.15 0.000*** 

My aim is to obey my family’s views rather than my own follows 2.819 4 0.705 3.26 0.012* 

I only come to school because my family values education 4.527 4 1.132 5.34 0.000*** 

I feel comfortable with my course of study because that is what my 
parents do 

2.590 4 0.648 2.99 0.019* 

I find pleasure in my course of study because my father recommended it 2.807 4 0.561 2.59 0.026* 

I do not find my course of study interesting, but that is what my parents want 3.442 4 0.860 4.01 0.003** 

I learn some things I know in my course of study from my parents 2.242 4 0.561 2.57 0.037* 

I believe I am doing well in my studies due to the support of my family 6.076 4 1.519 7.31 0.000*** 

Residual 69.357 348 0.199   

Total 85.216 385 0.221   

Number of Obs 386 

Adjusted - R2 0.099 
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Table 4: Results of the one-way ANOVA showing the relationships among individual development, family values, 
and family traditions (continued) 

 

Source 
Family values and individual development 

Partial SS df MS F-statistics Prob. > F 

Model 25.222 37 0.682 3.95 0.000*** 

I assist other students when I can because I have learnt to do so from 
my parents 

10.283 4 2.571 13.07 0.000*** 

I think everyone should be treated equally because I have learnt fairness 
from family 

11.492 4 2.873 14.85 0.000*** 

What I learn from my family makes me aim for excellence 11.382 4 2.85 14.68 0.000*** 

I am aware of how my behaviour impacts others 9.583 4 2.396 12.07 0.000*** 

I get along with students who are different from me 7.723 4 1.932 9.50 0.000*** 

I believe we can learn valuable things from other cultures 7.354 4 1.839 9.00 0.000*** 

I show respect for people, no matter who they are 9.257 4 1.851 9.26 0.000*** 

I get along easily in the school community due to my family background 5.523 4 1.381 6.60 0.000*** 

I welcome and appreciate honest people around me 9.632 4 2.408 12.14 0.000*** 

Residual 59.993 348 0.172   

Total 85.215 385 0.221   

Number of Obs 386 

Adjusted - R2 0.221 

Note: *Significant at p < 0.05, **Significant at p < 0.01, ***Significant at p < 0.001; Obs = observations; df = degrees of freedom; SS = sum of 
squares; MS = mean of sums 

 
Table 5: Rank-ordered logistic regression results showing the associations between family values, family traditions, 

and individual development 
 

Note: *Significant at p < 0.05, **Significant at p < 0.01, ***Significant at p < 0.00 
 
 

 
 
 
 

Variable ß Std. Err. Z P>|z| 

Family values     

I allow my family to make decisions for me 0.466 0.175 2.66 0.008** 

I believe my family plays an important role in my education -0.075 0.069 -1.07 0.286 

My aim is to obey my family’s views rather than my own  0.615 0.170 3.63 0.000*** 

I only come to school because my family values education 0.224 0.094 2.39 0.017* 

I feel comfortable with my course of study because that’s what my parents do 0.202 0.067 3.02 0.003** 

I find pleasure in my course of study because my father recommended it 0.073 0.058 1.27 0.205 

I do not find my course of study interesting, but that is what my parents want 0.275 0.115 2.38 0.017* 

I learn some things I know in my course of study from my parents 0.116 0.056 2.07 0.039* 

I believe I am doing well in my studies due to the support of my family 0.331 0.153 2.17 0.030* 

Family traditions     

I assist other students when I can because I have learnt to do so from my parents 0.818 0.172 4.75 0.000*** 

I think everyone should be treated equally because I have learnt fairness 
from family 

1.042 0.236 4.41 0.000*** 

What I learn from my family makes me aim for excellence 1.024 0.236 4.34 0.000*** 

I am aware of how my behaviour impacts others 0.884 0.222 3.99 0.000*** 

I get along with students who are different from me 0.307 1.514 2.03 0.042* 

I believe we can learn valuable things from other cultures 0.626 0.219 2.85 0.004** 

I show respect for people, no matter who they are 0.525 0.208 2.52 0.012* 

I get along easily in the school community due to my family background 0.338 0.144 2.34 0.019* 

I welcome and appreciate honest people around me 0.529 0.250 2.12 0.034* 

Log-likelihood = -187.104 

LRC (Chi 2) = 94.18 

Prob. > Chi 2 = 0.000*** 

Number of Observations = 386 

Number of groups = 5 
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5. DISCUSSION 
  

This study examined the influence of family values and traditions on individual development among 
literate emerging adults across communities in Ile-Ife, Osun State, Southwest Nigeria. Empirical evidence from 
the study revealed that the choice of career paths among literate emerging adults was largely predisposed by 
the values placed on particularly courses of study by parents. For example, more than half (3.90±1.28) of the 
respondents admitted that their parents played significant roles in their education. In fact, it was explicitly 
maintained by nearly half (2.0±1.42) of the respondents that they were only in school to please their parents, 
who strongly desired this for them. There is no doubt that passions and capabilities are key factors in making 
career choices in life. However, our findings revealed that a significant proportion of the respondents opted for 
their pursuit of careers in tertiary institutions purposely to satisfy what their parents or family at large 
considered appropriate for them. For example, we observed that less than half of the respondents felt neither 
comfortable (1.76±1.190) nor derived pleasure (1.62±1.07) from the courses that they were studying at school. 
Evidence from this study supports the findings of Anggraini et al. (2024), Jessee and Adamsons (2018), and 
Mackova et al. (2019), who identified family arrangements and intergenerational viewpoints that play 
significant roles in the transition from childhood to emerging adulthood. 

Apparently, family values play a positive role in individual development. We observed that no fewer 
than half (3.60±1.39) of the respondents reported that their parents had a great deal of positive impact on their 
academic programs. In this context, our study empirically revealed that family values are among the core 
predictors of individual development across communities in Ile-Ife. Therefore, the proper transformation of 
emerging adults into individuals of values, characters, and adults that may conform perfectly to their 
immediate environment and society at large relies extensively on values shared or held by their respective 
families. In view of this, our findings corroborated those of Anggraini et al. (2024), Green and Piel (2010), 
Grusec and Davidov (2007), Benson et al. (2006), and Amato (2005), who reported that family structure and 
proper parental upbringing play significant roles in the development, acceptance, and integration of young 
adults into society. 

Another key observation in this study is the establishment of a causal association between traditions 
and individual development. Unlike the direct link between family values and individual development among 
literate emerging adults in the studied communities, our empirical findings revealed that traditional values 
such as family histories of success, imbibed traits of goodness, and respect for others were key drivers of 
personality development among the respondents. For example, nearly all the respondents (4.35±0.91) claimed 
that the pursuit of excellence in life was because their families were known for it and that they intended to 
sustain this tradition. Similarly, the majority of the respondents (4.26±0.93) reported to treating everyone 
equally because they were taught to do so in their respective families. 

We equally discovered that the majority (4.02±1.06) of the respondents admitted to providing 
assistance to people in need because they were taught to render help by their parents while they were growing 
up. Our findings support those of Shirzad et al. (2026), Palkovitz et al. (2014), McLeod (2025), and Alesina and 
Giuliano (2007), who consistently argued that children who were rejected by their parents or brought up by 
single parents, as well as those whose parents failed to give them the best home training, were more likely to 
find it difficult to conform to societal norms and values. Our findings supported these earlier studies. 

Moreover, the traits of respect (4.32±0.90) and harmony (4.03±0.91) possessed by a larger proportion 
of the respondents were claimed to be passed to them by their parents. In fact, nearly all the respondents 
appeared to uphold the virtue of honesty (4.52±0.80), whereas no fewer than half (3.93±1.05) of the 
respondents admitted that they were able to get along well with their colleagues in school because their family 
backgrounds had prepared them for it. Our findings were somewhat in line with those of Shehata and Zaki 
(2024), Crocetti (2026), Theunissen et al., (2017), UK Essays (2017), and Amato (2005), who reported that the 
behavioural attitudes of young adults, as well as their concerns for their peers in need and their willingness to 
assist those requiring help, were largely dependent on how much of these virtues were passed to them by their 
parents or guardians, as the case may be. 
 
 

6. CONCLUSION AND RECOMMENDATIONS 
  

Our study clearly revealed that personality and individual development are influenced by family 
values and traditions. The evidence from the study clearly revealed that the family plays a significant role in 
helping emerging adults develop and conform to societal norms and values that would make them best suited 
to society and enable them to achieve their set goals in life without any regrets. On the basis of the evidence 
from the study, parental support should be more focused on the mentorship and guidance of their growing 
children, as it is related to their choice of career path and should conform to societal norms and values that 
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would make them acceptable and respected in their immediate societies rather than trying to convince or 
perhaps confuse them to follow their own paths. In fact, parental mentorship with respect to career choice 
should be built primarily on the strengths, capabilities, passions, and future aspiration of these young adults. 
Thus, literate emerging adults should be made to have their say in regard to their career pursuits in life. The 
family plays a major role in the formation of personality and the worldview of a child. Hence, family values and 
norms that could hinder children’s personality development should be discarded by every parent as their 
children pass through the formative stage of life. 
 
 

7. LIMITATIONS AND IMPLICATIONS OF THE STUDY 
  

The main limitation of our study on individual development was the use of the convenience sampling 
method, which may limit the generalizability of the findings to the broader population. For example, since 
participants were chosen on the basis of accessibility and willingness to take part in the study, not every eligible 
member of the target population had an equal chance of being recruited to the study. Additionally, the findings 
may reflect the sociocultural realities of the Ile-Ife community and may not fully represent other communities 
with different religious, cultural, and socioeconomic contexts in Nigeria. Additionally, time and financial 
constraints also constituted limitations of the study. Furthermore, changes in modern social influences such as 
social media exposure, urbanization, and globalization may also affect family values and traditions differently 
across individuals, making it difficult to completely isolate the influence of family factors on individual 
development. 

Despite the aforementioned limitations, the findings of this study have significant implications for 
families, policymakers, educators, community leaders, and researchers. The findings of this study suggest that 
strengthening positive family relationships and cultural practices may contribute to healthier individual 
development within the community. This study provides findings that may help parents and custodians 
understand the implications of transmitting discipline, respect, moral values, and cultural identity to younger 
generations, especially in a rapidly shifting contemporary society. Furthermore, the findings of this study may 
provide valuable data for educational bodies, social workers, and counsellors in developing programmes that 
encourage constructive behavioral development, family bonding, and formative years of mentorship. In 
addition, this information can support policy design. Thus, the findings of this study may be used by 
government agencies and community bodies to design interventions intended to preserve valuable cultural 
traditions and encourage family-centered social development. Additionally, this study addresses a gap in the 
literature and contributes to the existing body of knowledge on cultural traditions, family systems, and human 
development within the Nigerian and sub-Saharan African context, thereby serving as a reference resource for 
future researchers in similar areas. This study encourages further research on how technology, modernization, 
and globalization influence traditional family structures and the developmental outcomes of emerging adults 
in contemporary society. 
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