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Abstract

Cross-cultural management in institutions can help students and faculty members
promote a learning culture. However, managing multicultural groups can be challenging for
higher educational institutions. Therefore, this research aimed to identify the significant
cultural differences in communication styles, leadership preferences, and team dynamics
between Asian and Western students and faculty. Moreover, it has highlighted how cultural
backgrounds influence teaching methods, classroom participation, and student-instructor
interactions. Furthermore, the study has determined the challenges and benefits of working in
multicultural academic teams. This research is qualitative and focused on literature-based
arguments. The data were gathered from literature published in reputed journals. The results
highlighted that due to different cultures, the communication styles, leadership preferences,
and decision-making abilities of Asian and Western students are different. Therefore, the
teaching strategies, learning patterns, and student-faculty relations perceived by each group are
different. Western students prefer directness and open debate, but Asian students prefer indirect
communication and respect the university policies.
Similarly, Western teachers focus on group discussion and active learning. Conversely, Asian
teachers rely on structured lectures. This research's findings can act as guidelines for
universities; they can acknowledge cultural differences and implement the recommendations
of this study to create a more inclusive learning environment.

Keywords: Cross-Cultural Management, Higher Education, Asia, West, Culture, Cultural
Differences.

Introduction

Cross-cultural collaborations in organizations and education are prevalent in today's
globalized world. Modern universities comprise diverse teams of students and professors from
different cultural backgrounds, and managing these cross-cultural groups can be beneficial.
However, other challenges can be associated with managing these diverse groups. Therefore,
it is essential to understand the cultural context of each group and identify the cultural
differences. The communication styles of Eastern and Western cultures are different. Eastern
cultures tend to employ high-context communication.

Meanwhile, Western cultures prefer lower levels of context and explicitness (Broesch
et al.,, 2020). These differences in communication standards can confuse multicultural
platforms, particularly in classrooms (Crittenden et al., 2020). Besides communication styles,
leadership styles also vary according to culture. Eastern cultures prioritize group decision-
making and consensus, while Western cultures emphasize individualistic approaches.
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Therefore, navigating these differences in leadership expectations in multicultural team settings
IS imperative to avoid cultural friction that may impede efficiency (Broesch et al., 2020). With
proper management, cultural communication and leadership style differences lead to better
teaching methods, classroom climate, collaboration, and partnership. Therefore, this research
has integrated that the diverse populations in research invoke specific scientific and ethical
challenges (Crittenden et al., 2020). Prior studies have discussed the issues related to power
differentials in cross-cultural settings.

Moreover, they have discussed how historical, political, or sociological forces can
exacerbate differences between groups, hindering the development of mutual trust.
Collaborative decision-making should become a priority for the researchers, and local
perspectives should be used as a starting point for studying human behavior. Despite apparent
unity, cross-cultural communication, leadership, decision-making, and conflict management
differences can impact teaching, learning, and teamwork. For instance, Sozen et al. (2021) first
focused on some cultural diversity between Turkish students studying in Japan and their
Japanese peers that have resourceful effects on your aims for research. They found that Turkish
students tend to be more direct and outspoken in the classroom than Japanese students, who
prefer more reserved participation. Therefore, it is essential to examine how cultural
backgrounds influence teaching methods and student-instructor dynamics (Nakano et al.,
2021). Figure 1, shown below, presents the cross-cultural dynamics in Multicultural
Universities.
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Figure 1: Cross-Cultural Dynamics in Multicultural Universities
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This research aims to contribute to the existing body of knowledge on cross-cultural
management by conducting an in-depth study focused on a university environment.
Specifically, the study compares the perspectives of Asian and Western students and faculty to
understand how cultural factors influence classroom interactions and teamwork, student-
faculty collaborations, and diverse university teams. Moreover, it has developed
recommendations for improving cross-cultural relations and leveraging diversity for enhanced
academic outcomes in multicultural university settings. Furthermore, this research approach
offers valuable theoretical insights into the impact of culture on academic success and
collaborative growth. In addition, by bridging the gap between theory and practice, the study
has provided practical suggestions for educators, administrators, and policymakers to foster a
more inclusive and productive learning environment that capitalizes on the power of diversity.
This study has investigated cross-cultural management in academic settings by comparing the
experiences of Asian and Western students and faculty. It explored how cultural background
influences teaching strategies, classroom participation, student-faculty interaction, and
teamwork. By examining potential challenges arising from communication styles, leadership
preferences, decision-making processes, and conflict management, the study has identified the
advantages of diversity and effective strategies for managing multicultural groups within
universities. The objectives of the research are given below:

RO1: To identify critical cultural differences in communication styles, leadership
preferences, and team dynamics between Asian and Western students and faculty and examine
how cultural backgrounds influence teaching methods, classroom participation, and student-
instructor interactions.

RO2: To determine specific challenges and benefits that arise when working in
multicultural academic teams and explore perspectives of Asian and Western members on
factors that contribute to successful cross-cultural collaboration in educational settings.

The study has offered valuable insight into the impact of cultural differences on
academic interactions and experiences, particularly between Asian and Western members. It
has identified potential areas of miscommunication, contrasting expectations, and challenges
in cross-cultural collaboration. Moreover, it has highlighted the best practices for leveraging
diversity's advantages in academic settings. The study's findings can inform educators,
administrators, and policymakers to develop strategies to foster positive cross-cultural
relations, enhance educational effectiveness, and create a more inclusive learning environment
for a diverse university community.

Literature Review

Cultural Intelligence for Effective Cross-Cultural Communication

Cultural intelligence (CQ) has four dimensions: cognitive drivers, knowledge, strategy,
and action. Higher CQ levels are associated with greater interaction involvement, job
performance, and satisfaction. Training on CQ can help address challenges and promote
inclusive communication (Earley & Ang, 2003; Puyod & Charoensukmongkol, 2019).
Therefore, mindfulness practices can enhance cultural understanding and develop CQ
competencies like attentiveness, perceptiveness, and responsiveness. By equipping faculty and
students with these skills, universities can enhance effective cross-cultural communication and
improve learning outcomes for all participants.
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Interestingly, Puyod and Charoensukmongkol (2019) highlighted that extensive work
experience may lessen the benefits of CQ. While experience provides familiarity with routines,
neglecting ongoing CQ development can hinder adaptation to new cultural contexts. Figure 2,
given below, highlights the implications of cultural intelligence.

Cultural Intelligence (CQ)
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Figure 2: Cultural Intelligence and Its Implications For Interaction

Navigating Cultural Diversity in Academic Settings

Setti et al. (2022) provided a valuable overview of cultural differences impacting
academics in Asian and Western contexts, and their analysis could be strengthened in two key
areas. First, acknowledging the significant diversity within both Asian and Western cultures is
crucial. Overly broad generalizations about cultural groups can obscure individual variations
(Setti et al., 2020). Second, the discussion of potential conflict in multicultural teams deserves
further exploration. While the article mentions challenges, it overlooks strategies for effective
conflict resolution. A more balanced approach would acknowledge the inherent tensions
arising from cultural differences and explore methods for navigating them.

Similarly, the analysis of teaching methods could be expanded. While lectures remain
prevalent in Asia, student-centered pedagogies are gaining traction (Setti et al., 2020).
Conversely, Western universities also utilize lectures alongside more interactive approaches.
A more nuanced discussion that acknowledges these regional variations would strengthen the
analysis. Figure 2, given below, presents the cultural diversity in academic settings.
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Figure 3: Navigating Cultural Diversity in an Academic Setting

Navigating Cultural Dynamics in Academic Environments

Lifintsev and Wellbrock (2019) examined cross-cultural communication skills among
youth from seven nations and highlighted the cultural variations between Asian and Western
students and faculty. They suggested that individualism-collectivism and masculinity-
femininity dimensions influence communication styles, leadership preferences, and classroom
dynamics. Asian students favor consensus-building and centralized leadership, while Western
students may be more comfortable with direct debate and shared leadership models.
Furthermore, they suggested a potential link between frequent internet and social media use
and enhanced cross-cultural skills. These insights inform recommendations for promoting
inclusion in multicultural settings, potentially through diversity training for faculty and
students.

Navigating Cultural Dichotomies in Academic Interactions

Akanji et al. (2020) highlighted the impact of cultural differences on communication
styles and leadership preferences in academic settings. They identified contrasting
communication norms between Asian (low-direct, high-context) and Western (direct, low-
context) cultures, influencing classroom dynamics and student-faculty interaction. For
example, Asian students accustomed to hierarchical structures and indirect communication
may be less comfortable with open debate or questioning authority figures. Similarly, teaching
methods emphasizing group work and spontaneous discussion may be less engaging for Asian
students who favor well-structured lectures—furthermore, explored challenges associated with
cross-cultural teamwork. Asian preferences for harmony and consensus-building can lead to
misunderstandings in diverse groups accustomed to more direct communication styles.
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However, Akanji et al. (2020) emphasized the potential benefits of diversity, noting
that multicultural teams can outperform homogeneous groups on complex tasks. Effective
management strategies include clear communication of cultural norms, administrative support
for inclusion, and training in intercultural competencies for faculty and students. By
implementing these strategies, universities can foster successful and productive collaboration
in multicultural settings. Figure 4, given below, shows the cultural dichotomies in academic
interactions.
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Figure 4 Cultural Dichotomies in Academic Interactions

Cultural Dynamics in Academic Collaboration: Eastern vs. Western Perspectives

Jiang et al. (2021) explored cultural differences impacting classroom participation and
cooperation in Eastern and Western academic environments. They reported that Eastern
students favor indirect, high-context communication emphasizing consensus, while Western
students prefer direct, low-context communication valuing individualism. These contrasting
styles can lead to misunderstandings. Leadership preferences also diverge, with Eastern
cultures accepting authoritarian figures and Western cultures endorsing participative models.
These differences influence decision-making, conflict resolution, and perceptions of authority.
Instructional strategies are similarly affected, as Eastern students may interpret criticism as a
concern, while Western students may perceive it as disciplinary action. Jiang et al. (2021) noted
that Eastern cultures may view teacher strictness positively, associating it with high
expectations. Effective collaboration in multicultural settings requires sensitivity to these
diverse perspectives and a willingness to learn from others.
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Navigating Cultural Diversity: Implications for Academic Collaboration

Stahl & Maznevski (2021) conducted a meta-analysis examining the relationship
between cultural diversity and team performance in over 10,000 teams and found no direct
impact on performance; cultural diversity influenced team dynamics. Diverse teams
experienced lower social integration, cohesion, and communication effectiveness but higher
satisfaction. These findings suggest that surface-level diversity, such as nationality, can create
social friction in academic settings. Further, their research highlighted challenges associated
with cultural diversity in virtual teams, where conflicts may be easier to avoid but harder to
resolve. Effective trust-building strategies that consider time zone differences and leverage
technology are crucial. In addition, Stahl and Maznevski (2021) called for further research to
explore the complexities of intersectionality, acknowledging the influence of multiple,
interconnected identities within diverse teams. Figure 5 below shows the cultural diversity
linkage in academic collaborations.
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Figure 5: Navigating Cultural Diversity in Academic Collaboration

Cultural Considerations in Promoting Inclusive Academic Environments

Urassa et al. (2021) explored the impact of cultural differences on various aspects of
research, including teaching approaches, classroom settings, and group management. The
results of their study highlighted how communication styles, leadership preferences, and
participation expectations can vary across cultures, potentially leading to decreased satisfaction
and learning outcomes in multicultural environments. For example, contrasting communication
styles (direct vs. indirect) can influence classroom interactions and student expectations.
Moreover, Urassa et al. (2021) emphasized the importance of leveraging diversity to promote
inclusion in multicultural classrooms and teams. Faculty and student training in cultural
competencies can help navigate cultural tensions and enhance inclusivity. In addition, they
identify the need for cultural awareness in areas like community engagement, decision-making,
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and attitudes toward authority figures. Furthermore, Urassa et al. (2021) provided a valuable
literature review highlighting the complexities of cross-border academic exchanges and
multicultural pedagogy. They emphasize the need for cultural understanding, intercultural
competency development, and inclusive policies and programs to maximize the benefits of
diversity and mitigate its challenges.

The literature review above has underscored the critical role of understanding cultural
differences and fostering intercultural skills for effective communication in academic settings.
These competencies help collaboration and satisfaction in multicultural environments.
Sensitivity training, clear guidelines, and diversity policies are crucial to address these
challenges and enhance learning outcomes. Specifically, the review recommends developing
intercultural communication skills for all stakeholders (faculty, students, staff), creating
inclusive learning environments that respect diverse interaction styles, and building social
cohesion through relationship-building activities. The literature review has further suggested
that cultural intelligence (CQ) training can promote effective engagement, productivity, and
satisfaction in cross-cultural settings. Universities can leverage diversity by recruiting and
training individuals with high CQ scores. The review's theoretical framework emphasizes
several critical approaches for enhancing academic cross-cultural communication. These
include developing intercultural communication skills across all participant groups,
establishing inclusive learning environments accommodating diverse communication styles,
and building social cohesion through relationship-building activities. The literature-based
discussion above highlighted the importance of acknowledging power imbalances, fostering
mutual understanding, and focusing on inclusive decision-making practices for cross-cultural
research projects. By implementing these recommendations, universities can harness the
benefits of diversity to cultivate positive learning environments and successful outcomes for
all participants. The conceptual framework is developed based on the literature-based
discussion (See, figure 6).
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Figure 6: Conceptual Framework
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Research Methodology

This research adopts interpretivist philosophy, which views reality as socially
constructed and knowledge as subjective. This aligns with the study's aim to understand how
cultural backgrounds shape experiences and behaviors in academic settings. Cultural
differences in worldviews and social understanding are assumed to influence communication,
collaboration, and interpretation. The research has unveiled similarities and differences in
cultural realities, particularly between Asian and Western perspectives. The study has used a
qualitative approach and focused on the available data (i.e., secondary data). Secondary
quantitative data from past studies has concentraed on measurable differences across cultures
in learning preferences, participation rates, conflict management styles, and satisfaction levels.
The data on cross-cultural management and diversity challenges in higher education were
gathered from academic sources.

The primary data sources were empirical research articles published in peer-reviewed
journals, accessed through databases like JSTOR, Wiley, Sage, Springer, Elsevier, and Google
Scholar. The focus was on shortlisting the latest articles, and the different keywords were used
to derive the relevant data. The keywords include "cross-cultural” and "multicultural,”
combined with terms like "university,” "students,” "faculty," "classroom," or “teamwork."
Particular emphasis was on research comparing Asian and Western approaches through
interviews, questionnaires, observations, or experiments. Theoretical frameworks were built
upon academic books on cultural theories, models, and findings aimed at a general educated
audience. Supplementary data was also drawn from conference papers, student theses, and
reports. All data was secondary and focused on existing qualitative or quantitative research on
the theme. Thematic analysis and quantitative statistics were applied to synthesize, integrate,
and analyze the derived data to generate new insights. By rigorously collecting data from
established academic repositories, this study has generated robust findings that can provide
recommendations for effective cross-cultural management in 21st-century higher education.

Results and Discussion

Cultural Variations in Communication Styles

The research has explored how cultural differences in communication styles influence
interactions between Asian and Western students in academic environments. The results
highlighted intercultural differences in the behavioral aspects of directness in communication
modes of participation, power distance, and conflict style entail lessons but opportunities to
broaden perceptions if bridged respectfully through training and inclusion initiatives. Asian
cultures generally favor high-context communication, relying on implicit cues and indirect
messages. Sensitive topics are approached cautiously, and silence is readily accepted.
Maintaining harmony and avoiding confrontation (saving face) is crucial. Western cultures
tend towards low-context communication, delivering messages directly and explicitly with
clear and concise language. Students openly express their views and opinions, fostering active
and critical thinking. Asian students often adopt a more passive role, respectfully listening to
professors and avoiding public disagreements. Their quiet demeanor does not necessarily
reflect a lack of understanding. Western students typically engage more actively, asking
questions, critiquing ideas, and participating in discussions.
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Communication style also affects student-teacher relationships. Asian students may
perceive faculty as strict authority figures, interpreting criticism as an indicator of performance
rather than hostility. Western students might expect a more open and egalitarian environment
where ideas are freely exchanged. Professors are seen as guides, not figures of absolute
authority. Direct negative feedback might be misconstrued as unwanted criticism instead of
constructive guidance. Open debate might be perceived as aggressive by Asian students, while
Western students might find consensus-building overly time-consuming. Cultural differences
in directness, participation styles, power dynamics, and conflict resolution highlight the need
for intercultural awareness training and inclusion initiatives to bridge these gaps and foster a
more productive learning environment.

Contrasting Preferences in Leadership and Decision-Making

This study examines cultural variations in leadership and decision-making styles within
Asian and Western academic settings (Daniéls et al., 2019; lordanoglou, 2018). The results
highlighted that Asian cultures tend towards autocratic leadership with high power distance,
where faculty hold ultimate authority and students show deference. Western cultures favor a
more democratic, participatory style, viewing faculty as guides open to student challenges.
Asian cultures value group consensus through informal discussion, active listening, and
indirect dissent to preserve harmony and "save face." Decisions reflect collective wisdom.
Western cultures emphasize individualism, utilizing formal processes with dialectical debate
and forceful persuasion to select the most logical option.

Divergent Expectations on Classroom Interactions

The research explores how cultural differences in communication, authority perception,
and power dynamics shape student-faculty interaction assumptions in the classroom (Curenton
et al., 2020; Ainley, 2019). The findings highlighted that Asian students view professors as
authority figures and are hesitant to challenge them directly. Passivity signals respect, while
criticism suggests high expectations. Western faculty, accustomed to open discussion, interpret
student silence as disengagement and critique as engagement. These contrasting expectations
lead to misinterpretations: Asian faculty may perceive Western student participation as
disrespectful, while Western faculty may find Asian student silence concerning. In the context
of feedback styles, Asian faculty may provide indirect feedback to "save face," leaving Western
students confused.

Conversely, Western directness might be perceived as harsh by Asian students. In the
context of teaching styles, traditional Asian pedagogy emphasizes structured lectures with
passive student listening. Western education often favors interactive methods like discussions
and group work (Astrid et al., 2019).

It seems reasonable to point out the necessity of reflecting upon alternative points of
view, moderating expectations, and building compromise. The best approach to maximizing
classroom experiences is to be open to intercultural training for students and faculty, have
inclusive participation protocols, have feedback policies that adapt to cultural habits, and
incorporate diverse teaching approaches into instruction.



Journal of Roi Kaensarn Academi  23¢5
U1 9 avudl 12 Yszanhausuinay 2567

Cultural Influences on Team Dynamics and Effectiveness

The research explored how deep-seated cultural differences in values and norms
influence teamwork dynamics in diverse academic settings. The results found that collectivistic
cultures (e.g., East Asia) prioritize group harmony over individual interests, fostering solidarity
but potentially hindering the critical evaluation of ideas (Bonsu & Twum-Danso, 2018).
Conversely, individualistic cultures (e.g., the Western world) encourage open discussion of
opposing views, promoting creativity but potentially leading to conflict. Ineffective
communication styles can further exacerbate these issues.

High-context cultures rely on indirect communication with implicit cues, while low-
context cultures favor directness. Team members from low-context cultures may find the
ambiguity and unspoken discontent common in high-context cultures frustrating (Gudykunst,
2003).

Cultural differences exist in conflict management. In Asian cultures, avoiding open
confrontation to "save face" can maintain superficial team function but leave issues
unaddressed. Western directness can clarify situations but risk offending (Wieland, 2019).
Please address these mismatches to ensure trust, cohesion, and satisfaction in diverse teams.
Judiciously combining diverse cultural strengths and communication styles can stimulate
creativity. Team guidelines that accommodate cultural preferences and multicultural teamwork
training can enhance performance (Sousa & Rocha, 2019). Leaders with cultural adaptability
in decision-making, feedback, and conflict resolution are crucial. Capitalizing on diversity
requires incorporating divergent views, values, and interaction styles. Promoting acceptance
and adaptation to communication differences within multicultural academic teams is vital for
a dynamic and successful learning environment.

Conclusion

First, the research has highlighted significant cultural variations between Asian and
Western students and faculty, particularly in communication styles, leadership preferences, and
decision-making processes. These differences significantly impact teaching, learning, and
student-faculty relations. For example, Asian students' preference for high context, indirect
communication, and respect for authority figures can lead to lower participation levels than
Western students, who favor directness and open debate. Similarly, Asian teachers may rely
more on structured lectures, while Western instructors may emphasize group discussions and
active learning. Secondly, the research revealed challenges and opportunities associated with
multicultural teams in academic settings. Communication styles can clash, and decision-
making processes may differ due to contrasting cultural values (individualistic vs.
collectivistic). However, effectively managed diversity can enhance creativity, problem-
solving, and idea evaluation through complementary approaches. Thirdly, the research has
identified several strategies for facilitating positive intercultural cooperation. Structured
interventions considering diverse participation styles, building personal relationships, and
leadership embracing open and inclusive practices are highlighted as best practices. Finally,
the research has provided practical recommendations for enhancing cultural understanding and
enhancing the performance of universities. These recommendations include mandatory cultural
awareness training for students and staff, inclusive teaching and teamwork practices, targeted
support for international students and faculty, and leadership that promotes diversity and data-
driven planning. By acknowledging cultural differences and implementing these evidence-
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based recommendations, universities can create more inclusive learning environments that
foster positive intercultural understanding and collaboration. This will ultimately lead to more
tremendous academic success for all members of the diverse university community.

Recommendations

Cultural diversity in higher education presents challenges and opportunities for creating
inclusive and productive learning environments (Gay, 2018; Chang & Viesca, 2022; Cruz et
al., 2022). Therefore, this research has explored strategies to address these challenges by
focusing on cultural awareness training, inclusive teaching practices, and support systems for
a diverse student and faculty body. The study has offered valuable insights into strategies for
inclusive learning environments. However, it highlighted the need for empirical research to
bridge the gap between theory and practice. Moreover, future studies employing field-based,
mixed methods approaches with quasi-experimental designs can evaluate the effectiveness of
interventions like training programs and support systems. Tracking factors like participation,
satisfaction, and performance in diverse groups using quantitative and qualitative data (Adler
& Aycan, 2018) can provide valuable insights. Furthermore, the longitudinal studies and
research on intersectionality within cultural groups can offer further depth.
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