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Abstract

The article aimed to propose critical issues in the field of curriculum studies as
follows: 1) Curriculum as learning outcomes: the perspective toward curriculum based on
the modernism paradigm and 2) the critical issues of an outcome-based curriculum and a
new approach to educational research in the field of curriculum studies. The postmodernism
paradigm was used to analyze the discourse on the outcome-based curriculum in order for
curriculum scholars and educational specialists to have critical perspectives and recognize

the approach to educational research in the field of curriculum studies which have a broader
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meaning and are related to the meaning of “education”. More significantly, the paradigm shift

has occurred in the contemporary field of curriculum studies from the predominantly scientific

management paradigm which had placed an emphasis upon the curriculum development

paradigm and has since become less important. This was replaced by the curriculum

understanding paradigm as a contemporary curriculum discourse. The discourse has had

influences upon the new approach to educational research in the field of curriculum studies

such as autobiography and narrative inquiry.

KEYWORDS: OUTCOME-BASED CURRICULUM/ CURRICULUM DISCOURSES/

POSTMODERNISM PARADIGM
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vangnatesmaviniu whavhliidalemals
KiSsuaansaRnAuanyussuislssan
1adn fieuazdoviieu vhiansauuazazsed
fiwgAnssumuiiszymadhmansuazidie
mawé’nqmmwﬁ’u (Apple, 2004) LLazﬁmﬁqm
myfauazdszifiuwaiszy [amihinassey
finsuszifiuazlaie wasiSeussdogn
UszifulaeAslathe dedngiFounazagazdas
ynaauRuieaamanseumangnsfine 14
agaseasafviiud aglimansaldany
Ana319asIdlunIepnuLUMIEEUNMIEaY
Twal vi3admdszaunsaliaduiiiadaveuau

[V 4

VIUNMISHUIMNANBULTDINTUJRNWUS
fazinduluszniemaideudaiaiues i
n8¥3, aee) uananiiteideinalini
VIUNIBIMIETIUNIRBULASMNIIAN TS
fiindusseiuiilomafiesidundoudud
wangnInvnsausazimvuauume ldidae
¥n mamuualiazdesdanssuunsseu
wazifiumaFeunsseumuunuiinne i
vihiudumsaaunumannanuduindneg
Wiuievdsmedialunsdamsiseunissey

whﬁ’u (Stenhouse, 1983; Zeichner, 2003)

ofiv muldnsauunAnnsdamsdnuni
Wiunadwsidugnu uazndngnsfonadwsnig
Foud Fovil 618 evia (waeoe) @liiaus
139 dndnmssunangasuazinnisdnm
wovlngazsineimnmunIpumMIRUUANgRs

uuudn laeteiudnmduainhanudhla
fumsaemangnsiaanndasiuanumang
uazithvanepsnsdamsfnsmelduiun
dunanuapaesdvaninelugailagiu

NNNBILEININE Y BITINIBIN1T6 U
wangnsaouumMITanangnslugusiiu
nadwsnsiFouiinandeinedu dau
ADAARDITLYNNIBNUNITIMINUNANGAT
wazinnisfnelung undvadelva dow
(Postmodernists) ﬁmaumﬁguﬁnms‘ﬁnm
W@yInne (Critical education specialists)
UnmsfnsuuIlfsy (Re-conceptualists)
uaztdnmsdnmuwnaniiln (Feminists) 1in
Ammistungathihiaus uiuunusesnsfinen
Aulumanssnumdngnsilianuddydy
ANLANGNY (Difference) LAZAMNURINTANY
(Diversity) 28vU51ngm3ninensfnelu
VIUmnedaan TussIn maled Useinmans
ffdnuuzIIwz wnumsdumANumiiou
(Similarity) Ansdumilifien (Homogeneity)
visplannmw (Unity) deitindsnmssunangnas
uazinnsfnenlunguaielnddonliany
fANUNTLLIUNMSWAILNUANGAS (Curriculum
development) m’iﬁ’mﬁ’ﬂgm’ﬂlﬂ%’ (Curriculum
implementation) WazMIUTZRUNANANGAT
(Curriculum evaluation) whﬁ’u (Clarence,
2011) dnigmIsunangaIuasinnIAnmn
TunguvavadelwifionliBoinazinginwusd
snafinsauaanANNg ARSIy
Tungnaanuiinnan sysiiazFummedsas
TussTnzesyBIiaNNuAnAIaINaNY
annfundnmsiezldgunundngesiiiu

A3 (Standard-based) LAEINUNIUNA

oM«



DONAU WNT U puTsId 5T

unystnnAl

uanntiutinmafninlungamasasielyel
funiiunnubidunilsifien (Heterogeneity)
MIBMIANBLIINNUTDIANINUANFNANNVIANE
Tuszuuanadn AN waru3UNMIA9AN

[ 1

Fausssn U TunsnuauzevlseinAtand

v P

NAUNNINARINAALEDTIA NNEY ANEUN

U

'
[ =

TUsIIN wavduq oduelIINi NMINsg
wenenuasiadn “awn3” o Blundnges
wnunavzevmaduduaudulvalavaziay

! v 1 &

ausulas daniiuiFasiindsnnslunguil

q
gj v a d 1

sudadnindadrennn Tugruzasewaiiousy

a o 1 a

FRLALINTULDNRENS LETMN LAZANMNLEND

]
[

MANILDYIINAULUANNULANANTRINTRY
meldumiaAvesngvans (Gough, 2003)

<

[y

mansenumangns [sunsimesting

o < [

nnnszuAdyavavadelrafonuas
nazualamiinid dndmnsdumdngasiay
thmsAnmgiiedoesiumsinmfnmnaas
Uszinasneg gnavanddauagIwnng
Fa13al9 szuumsnunluiisgiuenan
usssnuazueeiuninadugninig
mMsiFuuLazANN AN s BT UR [§
\inanAnuunwsaveeviiaanyanadiy
gassloma udifudanidslaseaiuay
oy ananuWn a9 ANTRUGIINTDITZUY
msfnsfiaziavielfiniaereasdanuiuas
yunovrasngugdenlemaviafinuudud
sinifusunguiios Tasdalinnuvasaungui
\uanujaneaey (Marginalized) Tumsdans
#Anw (Pinar, 2003)

960

Pinar (2003) T¥yuapedn 1389517
Usznavtuiudesawiedusium (Narative
text) faadudou Fednfudasianday
fislugauii3avaseg gnian luauauwd
Juadvevavanuazludiusesnssnsssiv
PNANTUS Besunafishsent Tunanes nadl
Fevian B msiiyaeantivimegaunsel
anudameavaniinaiizaswieisoelaly
Fovtanaisuuniasdnansaiuazaiu
Wuyeaaldduandnludvanlunisasie
3931 yaraLdanlosauioeiuaubug waziy
UsziReanssevautes 3avsndviuaiou
Aushiidnnasional anuil dnsuziaws
avmyAna Lazududdauiuziinyanands
awvhathelasoly Bessmiigndnnedudlvinm
UMSAUAUINIG AR uazANNAR UMY

v 4

ARSTINVRIK LA LRC AT DUANAR AT uALY

suflapaudu
Fotutinimmasundngaslungumay
sl lndfva(diausnszsuruimmilnaosens
elumansuangns lae Pinar (1995) nanah
§nT1U9u3R (Autobiography) tHuiFudilu
ussAIEMsfitinuAfigaesmMidenens
Anen SnddssTRfianaieadeeiunisia
3oy anuddyassiloginisiieneiide
ImInen (Psychological analysis) 289YAAA
uiazaulugisssezamtieg Aldsumsfnm
maldvsunmedvan Tausssy nsiiley
waztssTRmansifaneacsdimne lumside
\Aenfunangms Pinar (2008) namds ms
¥uuull3ovian (Narrative inquiry) fing
la3evaasasldsumsiinnziiniduaiion
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n13guagulnsiSeuifisuanudniug
szinmangasuazmIspunmssauluyiun
lawziug uenanifesniensfneuas
vhanadhlafsaiuaguaz S ounugamey

a

IBIRNANIIUTTIN (Socio-cultural theory)
Fslumansdungaans/Anuamanisiu
dudesimuianuidilaesausians
szaumsaldin Semsiandszaunsal
Fndoduvsunesnsaienuianudnla
a Y o

Wenfuaaumsalaine Aneduluaanudnem
Wudud 1598eu wazuminenas

p1ananladn Tumansaundngns
MiduuuEaaa luldfduunuiisnng
uavnANNSUUUHN esduuunyssing
fluy (Empiricism) v3auwiusngnsaifiu
(Phenomenology) weghsnansaslaaiuif
2oIMIININEINRNNDInaaTelraileali
\Husuvilerosmyidomedeanmans (eAm
Ussunwand, wees) nnnszuwiamilnivey
midelumaninangniiniuin wingns
NAIINNTTUIUNTRTNAM AN TINAY
sendvaguaziieu laodwladdyde
nassiauanuAnAUgTUNMIUATA fofu
mawanwdngaseiiunsziumsidnain
(Dynamic) n1sWmuvangnsladgyuuy
wiusuuazdaiau nangasiintuluduizey
NIUNIADINANNYNNY  (Meaning-making)
Safuszninaguazisouluuioniiams
191zay (Pinar, 2003) nyzuawiiEmilumsive
sunaaziuladaauanmyidelusmaic
ANERTANUNANGAT (Curriculum Studies) 38
mm%mé’nqmuazmmau (Curriculum
and Pedagogy) 28vUssimAnziuaniifen

isadsuisnTideunuieannlddnem
meanadhlanangasuasdangmaainiems
AnniiiAndumsldnssuuiaivemangns
(Pinar, 2012) @awaiu vIu3dai3a Here
| Stand: A Long Revolution, Ideology,
Culture and Curriculum: Michael Apple and
Progressive Critical Studies (Paraskeva,
2004) w8z Curriculum, Capitalism, and
Cognitive Science: A History of the Present
(Vilkkila, 2011) i

Apple (2004) uag Eisner (2006) 1n
Ammislungumavasie lnsiflenaulausundons
meldanudutousaedrurauazaaula
wihisnie wazldanudAiumsidsuun

309481 (Narrative inquiry) @etdunuinig

mMITeNTAAsD N UNUEILAZEAN N1T

9 9

= '

A98LUI15D9 LA UNTEUIUNIANEN AUASN

a1 v

\Bedguiiseduvnlaseasnefiuiadenneyium
wazlszslAunemMsmne (Education-related
issues) tathlugmawasuudas Sedavld
NIEUUNMIREIUTIWBE NI ENTRIFTIN
anum3niiu wenszduliiAnanunsemin
fudnanmzavaulunmsiisuudavanig
Mdutlgmuazlandassnulesainniign
AOLNT (Emancipation) fR8ANNaNAUS LS
ghunafilivihdies @y §1unezeedu due
YDIFONUMN Lazs UM Ianen sy
WHunmslilamansaldnveaniuauiauas
Yorndvidunmsiasanay (Empowerment) 9

]
oA

naNAApyWAIIUNRIUTIAN ALUATNS

q

c(

v a

Wodpgwdatdazldmsnaunaunonsive

BeamunwuaznAdeidelinnn lavuiu
NIZUIUNTORINING  (Self reflection) LAz
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Amui5 (Dialectic technique) nizﬁuiﬁﬂunaju
v fiiendasfisiusindn S wazdau
auipulumiduethvianama Feseiumsd
duswiluanseiulmagassvaneuazlme

Fplunsasaounal

uma‘gﬂ

umanaeiUiRfjsInnEndngasiiy
waaws i ugiuuazinnisdndudingduuy
nangasludnwurifguevis lifinueide
mah [damsfnsusagnela mnussioens
Iﬁlﬂugﬂ\lua\i@\‘l’?wmﬂ (Critical perspective)
swiudnigmssumangasiaztinnsAnm
I Auuumensdneifelumansau
wangnsifianuduius fugaumsalnens
AnwuazovAnngsine Tuideanwineinis
AuNyseAansuazavaNmans laadavan
Anauiinimmstungavdadevaifes

g1ananal@dnmnssunan (Dominant
discourse) Bo9m3FnElumansfunangns
fepvifnmnssumaiaumangas oean
sUuuurewndngaIansusiivanzaniy

961

sonfumsfneiolussdumsfnsnduiugi
lUaudivasdugan@neninningyuuuany
wangmslugavidvaste vaifesinns s
avANMsasaantumsAneluseausneg T
ANNEFTUdasMwIsanTuluMTUSINg
A MsLazsEsMWlunsesnLUUANges
LAZNITIANIILTIUNTNOU TINDINTALTY
Aanssun1vizinisaieg agnelshnalu

' (v

WMIManisumangaIszauana Inguiin
Anmasuvangasineneanhlvenansdu
nangnafianaiduananunanadiesdng
fhundngns 15y asAnsannatiieAnuiavth
PBNANEAS A 1UNANGAT (International
Association for the Advancement of
Curriculum Studies) W asuLLay
mansaundngasilugandaasliainm
ddAuImnIsNnIsWaIuIMangns g
POULIIAYBINIANEUIERUMIAINIIMIANEN
wIafi3undn 1mnssunvaNdala
vangns fifianuaziBungou nde wazuiu
finadnlantieguain (Pinar, 1975) s
nMsfnsngalseiRnazmsiTeuu Sevian
Thues
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