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บทคดัย่อ 

การศึกษานีไ้ด้ท าการจ ากัดความและอภิปราย ความคิดทางการศกึษา วธีิการสอน ตลอดจนบทบาทของครูตาม

ลัทธิขงจื้อและพระพุทธศาสนา ในเชงิบรรทัดฐาน เชงิวเิคราะห์และเชิงคาดเดานอกจากนี้นักวจิัยได้สังเคราะห์การศึกษา

เชิงปรัชญาจ านวนหนึ่งในเร่ืองบทบาทของครูจากทั้งสองทัศนะดังกล่าวโดยอิงหลักการท่ีว่าการบรรลุเป้าหมายสูงสุดใน

หลักค าสอนของขงจือ้และพระพุทธเจ้านัน้คือการสร้างนักเรียนเรียนท่ีซื่อสัตย์ตอ่ตนเองและผู้อ่ืน และน าพานักเรียนไปสู่

มุมมองอันชอบธรรม (เกิดปัญญา) ตามล าดับ การวิจัยยังพบอีกว่าค าสอนของบุคคลในประวัติศาสตร์ท้ังสองท่านมี

ความคล้ายคลึงกันท้ังในมติิบุคคลในสัมมาชีพและด้านมติิความรู้สึกตามท านองคลองธรรม การศึกษาครั้งนี้สรุปวา่การ

ฝึกฝนตามแบบอย่างของครูท่ีสะท้อนจากท้ังสองปรัชญานั้นจะเป็นประโยชน์ต่อครูในการสอนอย่างถูกต้องและด าเนิน

ชวีติอยา่งถูกตอ้งโดยแท้จริง 
 

ค ำส ำคัญ: บทบาทของครู ความเชื่อทางปรัชญา บุคคลตน้แบบ 

 

 

 

Abstract 

 

In this study, educational thoughts, teaching methods as well as the role of teachers according to Confucianism 

and Buddhism were defined and discussed normatively, analytically and speculatively. Also, the philosophical studies 

of the teacher’ s role in both views were synthesized by the researcher, based on the justification that the major 

ideas of Confucius’ s teaching and Buddha’ s teaching were to achieve goal in developing students to be truthful to 

oneself and others and to lead students to possess the right view (wisdom)  respectively.  The research also found 

that the teachings of both history figures share the similarity of vocationally personal and legitimately affective 

ควำมเชื่อทำงปรัชญำและบทบำทของครูระหว่ำงลัทธิขงจื่อกับพุทธศำสนำ 

PHILOSOPHICAL BELIEF AND THE ROLE OF THE TEACHER BETWEEN 

THE CONFUCIANISM AND BUDDHISM 
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dimensions.  This study concludes that the practicing of the model of teachers illustrated from the two philosophies 

will be authentically beneficial to teachers in teaching rightly and living rightly. 
 

Keywords: The Role of the teacher, Philosophical belief, Role model  

 

Introduction 

Before proceeding to discuss the role of the teacher, it would be important to consider the concept of the 

role.  Havighurst and Neugaten ( 1962)  defined the social role as a consistent pattern of behavior common to all 

persons who have the same position or place in society and a pattern of behavior which is expected by other 

members of society. From this concept, it shows how essential the role is for the occupant of a position because the 

expectations held of an occupant will imply how he ought to act, not necessarily confined to how it is anticipated 

that he will act.  In other words, if we know that a person is a teacher, we will know how he will and ought to act 

in performing his role. Therefore, the concept of the role lets us see how expectations help to understand the function 

of the teacher has not only in the classroom, but also in the school, community and society, and to help determine 

the quality of interpersonal relationships between the teacher and the others.  Freppon et al.  ( 2001)  said that in 

teacher education it is good to focus on what teachers should do in the classroom as teaching is immensely complex, 

so teaching needs highly skill, but we also nonetheless need to focus on how the teacher should be in the classroom, 

including their changes and growth. Therefore, if a teacher realizes the teacher’s role, he will know how he should 

be as a teacher of whom the expectation held.  It might be said that the successful teacher is always being aware 

of the teacher roles which are appropriately in response to different circumstances (Hoyle, 1969). 

According to the study of Musgrove and Taylor (1965) on how teacher perceived their basic role, they asked 

a sample of teachers working in different schools to rank their role perceptions or commonly educational aims in 

which they valued in respective order. They found that the moral training took the first place, followed by instruction 

in subjects, social training and so on.  In short, “ if education requires capacities to assist others to grow in wisdom 

and moral discernment and such wisdom inevitably involves appreciation of and sensitivity to others as ends in 

themselves more than means to ends, those charged with the promotion of such wisdom would surely need to 

possess and exhibit some measures of it themselves. ”  ( Carr, 2003)  Thus, it certainly can be said that moral 

sensitivity and deed should be the precondition in teaching in order to achieve the educational goal as far as the fact 

that the educational goal is to help others grow in wisdom and moral recognition is concerned. 

At present, it is undeniable that the moral development of the student is increasingly emphasized in all 

schools.  A student needs help when he or she faces difficulties in understanding properly, thinking logically, and 

acting morally.  Therefore, the teacher must decide what kind of life and direction the student should be prepared 

for in their development of mind. In dealing with this decision, it is imperative that the teacher lean on some worthy 

example and recommendations of cultural preservation. Those are the historical figures, Confucius and Buddha, who 



วารสารบรหิารการศึกษา มหาวิทยาลัยขอนแก่น                                                                                                 

Journal of Educational Administration, Khon Kaen University 
81 

 
  

ปีที่ 15 ฉบับที่ 1  มกราคม–มถิุนายน 2562 

Vol.15  No.1  January–June 2019 

 

 

have been commonly respected as a model educator of many generations of a mankind and whose occupation or 

profession had connected with teaching.  Moreover, their educational philosophy would not only greatly elevate the 

mental development of the young, but their personality is also considerably worthy of replication for all teachers 

regarding their exemplar.  A good teacher, according to Heck ( 1984) , has to be a model as only by being a model 

that one can have a courage and trust and openness to let students experiment with being. Consequently, the role 

model teacher will be synthesized and presented in this study. 

 

Literature Review 

There are some general comparative studies between Confucius and Buddha.  In 1962, Jaspers Karl wrote 

the great philosophers:  Socrates, Buddha, Confucius, Jesus.  This work presents the lives and teachings of the two 

Masters in parallel fashion, but often without deep comparison between the educational thoughts of these Masters. 

For example, Jaspers introduces the basic meaning of the nature of man (仁)  in the thought of Confucius and that 

of the transcendent redemption ( Nirvana)  in the thought of Buddha in separate sections, with general philosophic 

ideas, but without deeply examining the similarities and differences between their basic philosophies. Jaspers’s work 

differs from this study on one hand in that the latter emphasizes the philosophy of Confucius and Buddha related to 

teaching and teacher. On the other hand, Jaspers’s work is relevant to this study in that these teaching philosophies 

of the two Masters are based on their whole philosophic ideas. 

In 2007, Pannavajiro wrote A comparative Study of Social Concepts in Theravada Buddhist Philosophy and 

Confucian Philosophy. This work is a Master thesis written by Theravada’s Buddhist venerable. The main comparisons 

in this work are (a) Meaning of social parts to the lifetime of the Buddha and of Confucius; (b) Dharma of Social; (c) 

Concept of family; (d) Concept of education; (e) Concept of economy and (f) Concept of polity. Regarding to education 

as related to my study, he pointed out that the educational goal of Confucius is the earthly well- being vs.  that of 

Buddha is the hope to both worldly wellbeing and transcendence. He also presents some similarities between them 

as Buddha, like Confucius, emphasizes inward practicing from what being learned or studied.  Also, the different 

point is also brought, i.e.  the level in learning of everyone, in Confucius, depends on the eagerness of the learners 

vs.  that, in Buddha, depends on the level of wisdom.  Butthe researcher found that there is no any difference 

between these two philosophies at this comparative point. The researchers are certainly convinced that both wisdom 

and eagerness of the learner are also comparatively emphasized by Confucius as a precondition for better learning, 

which we complement further discussion in this regard in the conclusion part of this study by giving observation to 

Confucianism from Buddhist viewpoint and other commentary on Confucianism itself in order to gain objective claim. 
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The role of the teacher in Confucian view 

Chinese culture throughout many centuries ( Chen, 1993) .  Zhou ( 1985)  revealed that the Confucius’ 

educational ideas had significantly contributed to the eradication of slave- owning system society (奴隸社會)  in 

China and his ideas also influenced hundreds of schools of thoughts (百家爭鳴) consequently blooming during that 

era.  The fact that Confucius did so gives special interest to the methods and content of his teaching.  Confucius, 

known as the Master K’ ung or K’ ung Tzu(孔子) , acting as a private teacher, accepted men of every life condition 

as his students according to his saying “I instruct regardless of kind.” (AN 15.39, Huang, 1997). 

His and position; men who pretended to be concerned with higher things, yet were ashamed of shabby 

clothes and coarse food as he said “A Shi (士) who aspires after the Way (道) but is ashamed of poor clothes and 

poor food is not worth discoursing with.” (AN 4.9, Huang). 

 

The aims of the teaching of Confucius 

In regard to his aim of teaching, he tried to form students who would think and act righteously in order to 

serve better kind of society. Fung (1952) pointed out that Confucius considered teaching as he said “teaching was 

to nurture and develop a person so that he might become someone who would be useful to his state” (p. 48). To 

ensure the progress or reform of society, he believed in the importance of the individual.  Even though the end of 

goal was for the good government, it does not mean the result of his teaching should merely produce an efficient 

government officers and nothing more.  Above from it, his aim was to cultivate his students’  moral character that 

should really be as nearly as possible the ideal moral character as he spoke of Chun Tzu (君子), which has the most 

defined English terms as “gentleman” or “superior man.” According to one of the two aims in teaching, the possible 

ideal moral individual, his teaching substances, accordingly, center on how to possess this quality of individual which 

undoubtedly relates for the dominant part to ethical and moral teaching as seen in the passage, “ the Master 

instructed in four aspects:  culture, moral conduct, wholehearted sincerity and truthfulness”  ( AN 7. 24, Huang)  In 

interpreting the Way, which is the supreme doctrine of Confucius’s philosophy, Master Zeng who was the prominent 

disciple, clarified what the Way means to the pupils that“ the Master’ s Way consists in wholehearted sincerity and 

liked-hearted considerateness, that is all”after Confucius said to him “Well, Zeng Shen (曾參), my Way is threaded 

together in one string. ( AN 4. 15, Huang) .  From this statement and its preceding one distinctly owe to the essential 

quality of his goal in teaching from which we hereby can draw is “真誠” or the “truthfulness.”  

The preceding passages provide the reflection that in more advanced global civilization students tend to study 

not for their own sake, but for the sake of the others. In other words, they study in order to satisfy the surrounding 

people. When they cannot keep the same level of other’s satisfaction, they will easily be put in excessive sadness. 

In regard to the behavior, people tend to behave properly before the others, but not when alone. Accordingly, other 

than the righteousness, the truthfulness which ought to be exhibited not only on social interaction, but on our own 
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self conduct is Confucius’  the most emphasis as the Master said “ A gentleman considers righteousness his major 

principle:  he practices it in accordance with the rituals, utters it in modest terms, and fulfils it with truthfulness.  A 

gentleman indeed!” (AN 15.18, Huang) We, though, acknowledge how kind Confucius was, but he certainly rejected 

one kind of people which was the hypocrite.  Douglas (2009) referred to Confucius, “he especially disliked hypocrites, 

whom he called goody- goody thieves of virtue”  ( p. 34) .  The role of the teacher, therefore, ought to implant the 

truthfulness in student’ s character as well as in the teacher himself and to support them to study for themselves, 

following their real interest and ambition. 

Additionally, another one of his teaching aims was to build the ideal society governed by the ideal government 

or rulers which were the gentlemen in consistent with the earlier reference of “ Chun- tzu. ”  To add the further 

definition of gentleman, we can draw it from Confucius saying “ the gentleman cherished virtue; the small man 

cherished land. The gentleman cherishes institutions; the small man cherishes favors.” (AN. 4.11, Huang). It implies 

that the gentleman concerns himself about most is his moral accomplishment; what the small man concerns himself 

about most is his personal interests.  

 

The teaching methods of Confucius 

In terms of his method of teaching, Confucius’  teaching methods was practical-  oriented and being 

exemplar’s method. Generally, there is no mention of classes or examinations. Confucius at times incorporated into 

one at a time by sometimes talking himself and questioning. He used the question as to urge the students’ activity: 

not only being the hearers or learners, the students must be the doers.  Also, Confucius preferred students to ask 

question as he said “The gentleman has nine things to think about:  in doubt, he thinks about inquiry.” (AN 16.10, 

Huang)  Nonetheless, to be able to ask and answer all knowledge he gave was not the first importance, but to put 

knowledge into practice was of the prime concern indeed.  He regarded the nature of man as the same in all, but 

due to practicing that institutes the different kinds of human.  Confucius said “Men, in their nature, are alike; by 

practice they become widely divergent.” (AN 17.2, Ku). Additionally, he said, “Therefore a gentleman can always 

put into statements whatever he defines; whatever he can put into statement, he can carry out.” (AN 13.3, Huang). 

It makes us find out he was the facilitating of students’  personality rather than being the imparting of information. 

Even though he himself acted as the fostering of students’ practicing, his own life best ever exemplified his teachings. 

This is one of the most important reasons for the success of the teaching of Confucius because where we can find 

the better method of teaching rather than practicing what we teach.  As such, it might be this reason leading us to 

fully respect him as the ideal teacher who sets a good example for all teachers in any cultures.   

Therefore, the role of the teachers is to be a good modeler.  Shim ( 2008)  clarifies the relations between 

learning, teaching and self- cultivation.  Shim initially referred to what Ames and Hall ( 1987)  pointed out that the 

original meaning of Chinese character 學 ( to learn)  is 學教 ( to teach)  which scholars during the pre-Chin period 
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tried to become learned men through teaching together with learning. The top part of the character 學 (to learn) is 

臼 (to lock), which means two hand interlock in mutual support. So “to learn” indicates personal growth through the 

mutual efforts of teaching and learning, that it is said, we can improve ourselves by teaching others.  Si ( 1966) 

referred to the passage in the Advice to Fu Yueh (by King Kaotsung of Hsia Dynasty, now a chapter of Shuking (書

經)  that through learning that one comes dissatisfied with own knowledge, and teaching others makes one realize 

uncomfortable inadequacy of his knowledge and this uncomforted makes one feel stimulate to improve himself. Thus, 

it is said, the teaching and learning stimulate one another. Teaching is the half of learning according to “教學相長

也，學學半” .  Shim also added when we teach others, we realize of which knowledge or attitude ( or character) 

we lack and deserve to be further studied in order to make better, then we are able to improve pedagogically and 

ethically.  Further, this process is propelled by the reflection and effort of self- cultivation.  In the lights of moral 

engagement and self- cultivation, similarly, Carr ( 2003)  indicated that teaching “would appear to involve the 

cultivation of complex normatively indexed sensibilities and sensitivities that go well beyond formal or abstract 

reasoning about rights and duties. ”  At this point, we can obviously see that to cultivate morally feelingly quality 

according to Carr contains as significant dimension as self- cultivation of Confucius.  Carr also further concluded that 

teachers need qualities of normative or moral reflection and engagement not just to cope well with their professional 

or vocational practice, but to help others to develop such qualities for the purposes of ordinary positive human 

association. Summarily, we can draw the main point from preceding claims that moral cultivation and reflection are 

significant qualities for the teachers.  

To this point, I would rather to assert my point in addition to Shim’ s point.  Shim does not agree that self-

cultivation is an independent process and a precondition for building relationships as he claims self- cultivation 

develops from and through relationships.  For me, I totally agree his claim, but I believe that self- cultivation in one 

way or another can be independent process or precondition for building relationships as well.  As the above point 

that teaching is the half of learning according to “教學相長也，學學半, together with the criteria ( other than a 

mere criteria of teaching) of learning and reflection e.g. the meditation process and listening, reading and considering 

moral teaching; one can cultivate oneself without any interaction or relationship with others.   I do not mean to bias 

towards Theravada Buddhist which regards the meditation as the way to cultivate moral feeling and a means to 

attain wisdom.  But what I meant is if we give observation to Confucianism without from Buddhist viewpoint, it might 

lead to an objective conclusion.  

Insofar as he taught certain students, not certain subjects, consequently, his method of teaching was 

immensely individual and different for each student because each student had a different problem.  Consequently, 

his teaching method and teacher- student relations are inherently personal acquaintance, thereby manifesting his 

affective (feelingly) teaching dimension. He in the first place was to measure each student. As every good teacher 

must be, he minded on a student’ s character.  He recommended that teacher make his students comfortable and 

then ask them to tell their ambitions freely without reserve.  But during the time they talked he was keeping away 
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impressions, considering how to take advantage of their good points and overcome their weaknesses.  How he 

analyzed the character of a man is according to “ see how a man acts; look into his motives; examine what he is 

content with. How can a man hide his true self, how can he hide his true self from you?” (AN 2.10, Ku) That is, first 

observe present behavior; then look at his past conduct and lastly observe his intention for future.  It’ s certainly 

reflects the caring attitude for his students of the Confucius. Li (1996) indicated that Confucius’s attention towards 

students; which focused on children’s psychology “心理”, have arisen two thousand years ago before the alarm of 

that concern in western education. As a result, his teaching method according to student mental endowment, known 

as “因材施教” , places the school of Confucius as the greatest school in history of mankind.  Having analyzed his 

disciples, the Master shaped his instruction accordingly.  He occasionally gave different students totally different 

answers to the same question.  

Tong ( 1970)  also further suggested that “ in communicating knowledge teachers must be guided by the 

susceptibility of the learners.  To those whose talents are above mediocrity, the more advanced subjects may be 

added. To those who are below mediocrity, the more complicated subjects must be reduced” (p.75). 

 

The quality of Confucius’ role as the quality of the role of the teacher 

Confucius treated his students informally and relationally friendly without stern discipline, not acting as a 

compeller, but with truthfulness.  He never put emphasis on punishment for wrong doing but he urged right-doing, 

not on compulsion but on persuasion.  Rather than consistently call for loyalty from them, he gave much more 

productive instruction of being loyal by himself being loyal to his students. He said, “forget our position and our age. 

I am but one of you, so let us express our ideas frankly and without reserve.” (Quoted in Jingpan, 1993) It apparently 

and internally reflects the sincerity and friendliness in his teaching and even his character, which is unbelievable that 

it came from the mouth of a very noble and excellent teacher.  Tu ( 1998)  also described Confucius as “ ‘ plain and 

real,’  his plainness and reality of his life illustrate not as revealed truth but as an expression of self-cultivation, the 

ability of human effort to shape his own destiny”  ( p. 8) .  Additionally, Confucius supported students to think for 

themselves as they all had potentiality in themselves.  He opened the way but not take them to the place; guiding 

without pulling them; urging without suppressing them. These make the learning process gentle and easy according 

to “道而弗牽，強而弗抑，開而弗達。道而弗牽則和，強而弗抑則易，開而弗達則思。和易以思可謂善喻

矣。”  ( Si, 1966)  Confucius was not furious if his students shared disparity in what he said.  He simply gave a 

skeptical smile at one of his students, who made statement with which he did not agree according to “ ‘what he 

said was not modest,’ said the Master, ‘so I smiled at him.’” (AN 11.25, Ku) He at times frankly said that they were 

right and he was wrong. He did not convince them that they were wrong, and he even tried not to coerce them by 

mentioning about the authority of a book, of an antique notion, or of himself as their teacher.  But he justified by 

reasoning and, if he could not agree with him, he will let it go (Creel, 1949). 
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However, the above saying is not meant that Confucius was an easy teacher or less demand in his students. 

On the contrary, it meant that he had high expectation of his students as he made it clear the goal of his teaching 

that their final responsibility in what they should do for themselves was ultimately theirs.  He used gentle humor to 

make his own point when he said that Tzu-kung was constantly criticizing others. And Confucius said Tzu-kung has 

certainly perfected himself, to have time to spare for this.  And Confucius gently said he himself did not have as 

much leisure as Tzu-kung (Creel, 1949). It seems that he was not relatively tight-reined in his discipline; however, 

this kind of discipline was not to make his students become resistant. But they exactly have the loyalty and love for 

him in hugely surprising way which has not been seen often in human kind history.  This point in itself gives a 

testimony of the passage in Confucian classic, the Book of Rite (禮記), “凡學之道嚴師為難，師嚴然後道尊，道
尊然後民知敬學。是故君之所不臣於其臣者，二：當其為尸則弗臣。大學之禮，雖詔於天子，無北面，

所以尊師也。” Si et al. (1966) illustrated that the most difficult thing is to establish a respect for the teacher, when 

the teacher is respected, then people respect what he teaches, when people respect what he teaches, then they 

respect learning or scholarship.  The Confucius’ s qualities of affective and truthful person permeated in his role 

establish his exemplar so meaningful that a large number of his disciples follow and respect his teaching. 

 

The role of the teacher in Buddhist view 

Buddhist ideal is that do good beget good and do bad begets bad. The effect of kamma (業，因果報應) as 

merit and sinful deeds contributing one’ s life condition are built   from this life, other lives and previous lives.  Thais 

give value to the following conduct:  if one realizes one’ s places in family and social hierarchies and behaves 

appropriately, one will also be nurturing social harmony which is like the principle of rectification of namein 

Confucianism. These traditional values are going along with the justification of the status quo, not making waves as 

well as not sharing negative feelings (Wallace, 1996). Wallace (2003) pointed out teachers are pillars of morality. In 

general, Thai education has been a religious oriented enterprise centering on maintaining Thai culture and Buddhism 

which has been the national region since the earliest times in which Buddhist approached to education.  At the 

beginning of the 20th century, the government schools molded after the British system included secular subjects to 

the Buddhist curriculum.  Consequently, even now science, technology, the social sciences and other subjects are 

coherently combined with the concentration of continued religious and morality that permeate the government 

educational curriculum used in all Thai public schools. As such, the role of the teacher as the moral parents which is 

the Thai ideal significantly comes to its place.  In addition to being moral parents, Thai teachers also have a long 

history of being the transmitter of information, ideas and values.  

To sum up, Rungsayapan (1987) indicated that the philosophy of Thai education has intimately related to the 

Buddhist philosophy, especially the Buddha’s moral teaching. Furthermore, Carr (2003) also claimed that education 

is- no less than health and justice-  essentially moral practice.  It is rather to realize that good practice in teaching 

field is internally related to certain overriding moral obligations to deal with the needs and interests of children.  At 
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any rate, education and teaching would appear to satisfy the general requirements of profession that professional 

practice should be theoretically and morally as well as technically implicated. 

 

The aim of teaching and education in Buddhist view 

Buddha’ s proverb that the wholesome nation will be existed because of the good teacher ( Chaisongkram, 

1999) conventionalized the teachers as the fundamental mechanism in sustaining the life-long flourishing nation. For 

the most part, we can explore the perceived morally wholesome teacher according to Buddha’s addressing in regard 

to the teacher.  In respect to the importance of the teacher, teachers, in Buddhism, are highly revered and socially 

important status.  Buddha portrayed each person as a center, surrounding with influential groups of people who 

directly have an impact on the person placed as a center.  The surrounding groups of people are categorized into 

so-called six directions. Buddha placed the teacher as one of the most influential people or directions after parents 

who determines whether bad or good human life conditions of each person will occur.  Buddha also demonstrated 

one’ s fulfilling reciprocal role and responsibility in each of these six relationships as the six- direction principle. 

Tatachevo (2002) extended his studying on these mutual relationships according to Buddhist principle that the role 

of the teacher considered as the highly important person, construed as the south direction, is that: 1) to help students 

become better people by constantly teaching them admirable etiquette and giving good advices, 2) to fully provide 

both general knowledge as well as the dharma, that is to say, to help them being good thinker and doer, and to 

provide guidance on how the students can put the knowledge they have learned into practice in their daily lives, 3) 

to sincerely teach in full extent of knowledge without hiding or reserving, 4) to commend students in public so as to 

reinforce the admirable behavior and 5)  to protect students and make them mentally strength from any other 

viciously influencing relationship or mentioned direction. Essentially, we can draw the conclusion from what the most 

important role of the teacher according to Buddhism philosophy or the wisdom of the Buddha that the general goal 

of teaching, for the most part, emphasizes on the result of teaching which could lead the students to possess the 

Right View or wisdom.  

However, how a teacher completely fulfills the above major role depends accordingly on at least the following 

qualities:  having right views, being sincere or truthful, being knowledgeable and being patient or dedicated.  The 

destructive consequences of teachers unable to fulfill the role is that it will lead a student to the misleading problems 

such as fighting, drug addict and prostitute in female children:  moreover, it will unclearly lead to teacher problem 

which, however, tremendously affects the students sooner and later.  That is to say, the students are the most 

affected victim especially if they are from the unsound family background.  Hence, in general sense, if the crab 

cannot walk straight, how it can teach its baby to walk straight. The teacher is also as such. 
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The quality of the teacher in Buddhist view 

In the light of the characteristic of teacher model, there is also the Buddha’ s discourse with regard to what 

qualities the teacher should be equipped with. Buddha stated that a good teacher was a person who possesses the 

quality of Kalyanamitta-dhamma (佛法) or the quality of a good friend which has to be Piyo: lovable or endearing, 

Guru: respectable or venerable, Bhavaniyo: adorable oremulable, Vatta ca: being a counselor, Vacanakkhamo: being 

a patient listener, Gambhiranca katham katta: able to deliver deep discourses or able to treat profound subjects and 

No catthane niyojaye:  never recommend groundlessly; not leading or inducing to useless end.  ( Chumjit, 2007; 

Khemapano, 2007; Kidthook, 2007; Payutto, 2002).  

Additionally, Buddha said in teaching, teacher should be generous or having mercy on his students because 

mercy is based on love and dhamma, not from the hidden condition, i.e. he desires to take advantage of his students 

for gaining money, reputation and their respect. According to his discourse “whoever can see dhamma, he will see 

me” (Quote in Seangnil, 1991), Buddha did not want anyone blindly study dhamma due to personal enchantment in 

Buddha that it was not only useless, but wasted the time in study dhamma if any student was addicted to him, not 

to his element of teaching.  

Anyhow, the teacher who is proud of gaining student’ s respect is considerably placed in harm because the 

increasingly accumulated pride will eventually turn to the greedy which will inevitably lead to the depress at last as 

things considered not in the right view always end up with grieve.  Furthermore, Buddha added teacher should not 

teach in search for money or benefit.  This point may not be even well in applying to the teacher in present context, 

however, what he said was fitly situated in his time in which teacher had no salary, therefore, salary, in this view, 

should not be counted as benefit, but it should be thought as the consequence of committing in responsibility.  As 

such, teacher should not teach in search for wealthy from a student. Apart from the meaning of the referred quality 

of generosity towards students in one view, it also has another view which has implication of open-mindedly listening 

to the other’s knowledge or opinion.  

In Buddha’s time, there were many schools, many of which boasted their superiority and refused to acquire 

new knowledge even listen to any other different views from theirs. Buddha compared these people to the blinded 

who fumbled only one ear of the elephant and immediately came up with what the whole figure of the elephant 

was like as well as refused any elephant image which was assumed by other blinded men fumbling on a mere 

certain part of the same elephant had arguably claimed.  Good teachers, therefore, are not to be like these blinded 

men.  What’ s more, Venerable Sariputta, the right- handed disciple of Buddha who played the key role in unifying 

the Buddhist enterprise and able to establish understanding among various controversial groups of faith, was praised 

by Buddha as a teacher model according to the reflection of his life and works.  In the light of the practice, he had 

quality of being a grateful person (Katannukatavedi), satisfaction with whatever he owned (Santutthi), being exerted 
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to learn, restraint, and so on.  And in the light of his role in Buddhist teaching’ s propaganda, he was trusted by 

Buddha as the great preacher with excellent teaching techniques (Pinijmontree, 2005). 

 

The teaching methods in Buddhist view 

In terms of the teaching techniques of Buddha and venerable Sariputta, their lecturing techniques could reflect 

interpersonal and affective teaching.  Even though his teaching content, based on the purpose of teaching, were in 

moral domain, his teaching methods can definitely fit any terms of teaching knowledge content and worthy to be 

replicated by all teachers. Initially, Pannavajiro (2007) indicated that Buddha compared human types which situate 

level of human ability in learning or human wisdom as the Four Lotus Types:  not stained from the water, water-

leveled, under the water, and stained in the mud which represent person whose wisdom is superior, average, below 

average and feeble-minded respectively. The last type embraces the people who are useless to teach. As a result, 

I assert that teacher should realize this distinguish so that he can understand and choose method to teach each 

student in the best way found effective according to students’ nature.  

The study of Pinijmontree (2005) and Seangnil (1991) indicated that prior to starting the new topic, Buddha 

began the teaching topic by introducing the old background knowledge and then connecting it to the teaching content. 

This is considered the good beginning of any kind of teaching.  Second, the teaching content should be delivered 

according to the level of difficulty that lets start from easy to difficult, reachable to far- fetched knowledge and 

material to abstract, however, these should be handled according to the background knowledge potentiality of each 

student. In other words, how to make student easily grasp is counted as the effective teaching method that reflects 

the somewhat student- centered learning approach.  Third, language use was also considerably concerned that 

teacher should have powerful language to make understanding between themselves and learners.  Buddha used 

gentle words as well as strong but tactful words to specially reprove ones whoever showed intolerable bad conduct. 

He also taught his students to use language in representing the meaning wisely, but he tried to remind them not to 

be easily touched or hold tightly with the language as it was categorized as the supposition.  Hence, the ability in 

language usage is so important and should be specially accorded with the maturity of each student.  Fourth, equal 

treatment for each student is highly regarded.  To see teaching as valuable conduct increases the teacher’ 

respectability in not only teaching but each student also, thereby helping enhance their intention in teaching.  Fifth, 

to stimulate the liberal thinking was also Buddha’ s teaching principle.  Nonetheless, liberal thinking must be 

necessarily based on the right view, not necessarily confined to any freedom thinking at ones’  convenience.  Next, 

not just only teaching knowledge, to specially take heed on students who are in special need and offer them some 

help is also necessary. Lastly, teaching by objectives served as the Buddha’s advice that teacher should not deviate 

from the main points which were not in line with objectives so as to assist students to better understand the present 

content knowledge.  
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Above all, according to one of the educational goals, not only in Buddhism but in our contemporary educational 

philosophy, is to assist students to grow in wisdom and possess moral discernment or possess the Right View 

conductive to their living not just skilled or well informed but also morally worthwhile lives, so regardless of how 

numerous good teaching methods are available, any teaching method in order to create right thinking, right doing 

and right problem-solving skill is all considered the definitely right teaching method. 

 

Conclusion and Discussion 

The finding of this study is that Confucius and Buddhist philosophy is based on the truth about human 

development and understanding of the nature of life. The concepts and methods were suitably in line with the truth 

of human lives and society which could be suitably adapted and then applied by teachers who have much influence 

on the social development. Importantly, we need intellectually secular knowledge along with philosophical knowledge. 

The former serves as the instrument in earning a living and the latter serves to direct us the right path and make 

us have understanding, compromising and right views or wisdom towards life, thereby leading a life on the basic of 

truthfulness.  As such, we can keep our life happier and well- adjusted to any kind of difficulties or hardships. 

Otherwise, it can be evidently imagined what will happen if people are merely intelligent but lack of moral 

discernment. 

The synthesis of the role of the teacher through Confucianism and Buddhism Before further defining the role 

of the teacher, I would like to bring my point in addition to Pannavajiro (2007) who drew a comparison that human 

learning ability from the Confucian viewpoint depends on the eagerness of the learners, while that from Buddhist 

viewpoint depends on the level of wisdom as referred Four Lotus Type.  This author pointed out Confucius and 

Buddha presents the different idea on human nature in learning.  However, I am certainly convinced that Confucius 

also regarded that not only eagerness or dedication in learning as he said “…If I have brought up on corner and he 

does not return with the other three, I will not repeat” (AN 7.8, Huang) but the wisdom also is an important criterion 

to achieve better learning.  This Confucius’ s verse shows the deductive method, knowing the rest by knowing one 

point of them through the process of questioning and thinking; being taught something and then drawing relevant 

inferences from it. This process is definitely in accordance with having wisdom according to what Ylimaki and Mcclain 

( 2009)  explained that in Buddhist tradition, the method of gaining wisdom requires guidance, sample cases, 

opportunities for questioning and thinking and experiences. The role of teacher is, therefore, to facilitate or guide the 

student in proceeding their ways when they want to know something but they cannot.  I give this observation from 

the Buddhist view; however, I also found commentaries on Confucianism themselves such as Chen ( 1976)  who 

refers to the verse in the Analects according to “ Those who are born with the possession of knowledge are the 

highest class of men.  Those who learn, and so, readily get possession of knowledge, are the next.  Those who are 

dull and stupid, and yet compass the learning, are another class next to these…” and, similarly, the study of Jaspers 
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( 1962)  which pointed out that Confucius also distinguishes four types or levels of man.  The highest embraces the 

saints, those who possess knowledge from birth.  Second is those who must acquire knowledge by learning; they 

can become “ superior man. ”  The Men of third level find it hard to learn but they do not let this discourage them. 

Those of fourth level find it hard and make no effort.  The two middle types are on the way; they progress even 

though they may fail.  Only the highest wise men and the lowest fools are unchangeable.  To this point, I conclude 

that both Confucius and Buddha share similarity in the viewpoint on humannature which situates level of wisdom 

and ability in education.  The role of the teachers should realize these individual differences in order to understand 

each student level of wisdom so that teachers can shape what they should teach in the way found effective for 

each student. 

The synthesis of the study also contributes to teachers the role of Confucius and Buddha whose occupation 

would appear to connect with teaching. Both of them firmly set their goals of teaching people in order to make them 

better; grow up to be Truthful people with possessing Right View or Wisdom for leading their lives. As being truthful 

students, when they make a mistake, they will not be afraid to correct it.  And as understanding dhamma is the 

wisdom, in order for there to be growth in the understanding of dhamma we must listen, read, and consider it. 

Hence, to teach dharma and help student to understand dharma is the role of the teacher.  That is why the role of 

the teacher is to implant morality to student.  The above two qualities:  truthfulness and right view or wisdom are 

synthesized from Confucius and Buddha teaching philosophy respectively, which shape the teachers’ role accordingly 

in implanting students these qualities in turn by being an exemplar who possesses these two qualities.  The above 

referred Iddipada 4; to help teacher succeed in teaching, contains the quality of investigation ( vimamsa) :  to use 

wisdom to investigate the failure in order to improve ourselves.  This Buddhist teaching shares similarity with 

Confucius’ s thought in that self- investigation or reflection while teaching helps teacher succeed in teaching.  And 

because investigation, according to Iddipada 4, is to consistently use wisdom to investigate and better ourselves, 

being a teacher certainly needs to own wisdom. 

I highlighted the important point that being a good teacher is more than just about being knowledgeable or 

able to articulate and express his or her ideas clearly and in a way that inspires others as we have all experiences 

how some teachers ( both secular as well as religious teachers)  can make a subject come alive and inspire us to 

want to learn. But a good teacher also needs to be moral character. A good teacher should be like that! Indeed, our 

actions and how we behave sometimes teaches others more than what we say.  Therefore, qualities and values 

constituting students’  life improvement are necessary for the teachers to exemplify.  In conclusion, other than the 

above listed qualities such as cultivated; to display compassion, patience, being openhearted, a good teacher 

essentially needs to be truthful and has the right view and wisdom. In this way, their action would be able to inspire 

students.  Furthermore, as the role of the teacher is to instill moral and good values to their students as well as to 

play the leaders’ role in locally, socially and culturally enterprises, they should possess moral conduct and professional 
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ethics by leading their life according to the principle of Confucianism and Buddhism, so self-cultivation and reflection 

as well as Dharma for self- development such as Brahmavihara 4 and Iddhipada 4 will make teachers to become 

the worthy person of honor. 

In brief, both Confucianism and Buddhism share the same teacher’s role model that hugely put emphasis on 

possessing the moral recognition, reflection and cultivation (wisdom)  other than good command in knowledge or 

pedagogy (intellectual). Moreover, both of Confucius and Buddha exactly exemplify whatever values or virtues they 

taught and they have legitimately affective dimension in their teaching deliberation or judgment.  The inherently 

personal teacher- students’  relationships can be drawn from both Confucius and Buddha’ s teaching.  These good 

relationships can show the students that the teachers care for them and they try to follow teacher’s examples. 
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