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beliefs over the classroom activities of mathematics. It studies in the area of teachers' beliefs in 3 aspects :

1) teachers’ beliefs about the nature of mathematics 2) teachers’ beliefs about mathematics teaching, and

3) teachers’ beliefs about mathematics learning. The 4 teachers were selected by the use of Golafshani 2005

teachers themselves first

3. Teachers’ bearing while in the teaching The teachers usually explained out of the book and

Y

wrote on the board, set questions for a particular student and then set their classes some exercises. -*
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4. Characteristic of task assigning. The teachers would allow the students to do an exercise on
book individually. |

O. Assessment and evaluation. The teachers observed the students’ responses and checked the
drills.

The teachers who inclined to constructivist theory would act the following.

1. The pattern of classroom activities. The teachers began their lessons by grouping the students,
studying the lessons, and then discussing. They ga.e advice when questions were raised. The students
were allow to present their group work and to ask questions while the group was presenting. Then they
explained and summed up the lessons when needed before the work sheets were given to the students for
more tasks.

2. Sort of eliciting. The teachers usually raised questions in order the students to identify the
steps of the procedure, posed an implicit question for a short answer, ask questions to let the student think
back or revise the gained knowledge for new problem solutions. to activate the students for their critical
thinking or, soﬁ*:etimes. to provide the students full awareness and readiness.

3. Teachers’ bearing while in the classroom. The teachers usually set the students into groups and
into studying together the activities given by them. They vralked round making an observation and giving
advice when problems occurred. They also suggested proper ideas while the students were doing
present.tions.

4. Characteristic of task assigning. The teachers assigned tasks of workgroup for sharing ideas
out cf the lessons. doing ad hoc activities, presenting group work by the representatives, and helping each
others when problems occurred.

>. Assessment and evaluation. The teachers used a variety of it, for example, checked the students’
work sheets, observed the groups’ representatives, such as. the students answering a question, and
observed a cooperation within the groups.
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