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The Developmental Model of Administrative Education for Children
with Special Needs in Early Childhood Development Center

Kanvipa Hongngam*, Janya Chuenkasem, Pornjai Sanyos, Donnaya Inchampa

Faculty of Education, Suan Dusit University

Abstract

The research aims were, to create administrative model of education for children
with disabilities in child development centers and to verify suitability of the developed
administrative model of education for children with disabilities.

The study employed a mixed method methodology combining quantitative research
and qualitative research. The samples were collected from administrative organize which
included heads of the child development center, teachers who educated children with
disabilities in child development centers, parents of children with special children attending
child development centers and professionals related to education management in the child
development centers. From the total population available from these groups (155 people),
7 key individuals participated in the in-depth interview and 12 experts participated in the
focus group discussion which aimed to validate model formulated and considering its
appropriateness. The research tools used for gathering data were questionnaires, interview forms,
and evaluation forms. A descriptive statistical analysis approach was used for questionnaires
and content data analysis for the interview and evaluation forms.

The results found that the situation of the early childhood inclusive education
administrative education for children with disabilities in the Child Development Centers was
shown to be at a moderate level of efficiency in all 5strategic objectives. The findings repeat
that the growing demand of administrative management of the office staff office repeat that
the management providing staff with the knowledge of teaching and responding to children
with disabilities, the training of education for children with special needs staff, the support
of staff who teaching children with special needs, and the provision of a professional advisor
to advise about teaching children with special needs, was reasonably good. However, it also

found deficiencies in relation of the highest expectations of educating children with special
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needs, which were related to participation and networking, administrative management, the
building site, and academic knowledge related to the understanding of the child’s needs.
Thus, the education administrative model for children with special needs in the child
development centers does not appear in to be positively

applied in the center’s strategy. However, the children with special needs were
supported by readiness of individual centers. The major problem of child development
centers is that they lack staff who have knowledge and understand children with various
special needs, and that the available staff are overworked, which has an adverse effect on
the time they can spend with individual students. Moreover, the researcher found that the
staff suggested that they needed further training and knowledge related to children with
special needs, and to improve their ability to assess and screen children and arrange an
environment to facilitate positive education management for children with special needs
related to their specific individual requirements.

The appropriate administrative education model for university development centers
under the responsibility of the sub-district administration organization consists of three main
parts as follows:

1) The first part provided the explanatory background and principles of the system,
its objective, conceptual framework, and the theories used for developing the system.

2) The second part, the administrative model of the education administration for
child development centers under sub-district administration organization is performed in 4
steps.

The following discussion provides an overview of the findings of the research that
was conducted:

The system inputs were provided by the POLC management system and 5
management structures: management, personnel staff, academic, office building, participation,
and network

The education management 5 process (APICC) refers to the process of assessment,
preparing, instruction, conclusion and community

The outputs achieved the children with special needs were learmning in standardized

classroom designed for children with special needs too.

The Developmental Model of Administrative Education for U 1 atui 2 AINYIAY — SuIAN 2562
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This system feedback is a performance report and review of improvement plans.
The third part, the condition keys success of system achievement depended on
policies of public and government organizations as well as interdisciplinary teamwork and

networking

Keywords: Administrative Education, Children with Special Needs, Early Childhood

Development Center

Introduction

In 21st Century, Thailand prioritizes the people with disabilities by setting the
policies about education management in early childhood development center. It is an
essential factor in promoting children with special needs to their full abilities. According to
the National Education Act B.E. 2542, Amendment No.2 B.E. 2545, Amendment No.3 B.E.
2553 Chapter 3, Section 18, the education management for early childhood as a basic
education so Educational Management should be provided at the beginning of the disability.
Therefore, the roles of management, teachers and personnel in early childhood
development centers are very important for promoting and developing children in
accordance with a standard frame from the Office of the Basic Education. Additionally, a
special education management is required for children with special needs in every school.
However, there is not yet any particular education management pattern for disabled
children.

The survey for education needs in children with special needs in early childhood in
disabled people registration groups and found 17,012 of children with special needs aged
0-5 year old, and 310,339 of children with special studying at aged of attending school but
did not. The number is about 51.05% (Department of Empowerment of Person with
Disabilities, B.E. 2560, p.5). Nowadays, every school has children with special needs are study
with regular children.

The problem is that children with special needs are neglected. Those children do
not have an appropriate response and a timely assistance in their early children with special

needs. These problems are coursed by several factors such as living in an area which is far

Vol.1 No.2 July — December 2019 The Developmental Model of Administrative Education for
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from educational services, lack of knowledgeable assistance who understand and provide
suitable assistance to individual disabilities, lack of clear management policy to implement
and action plan. This factor causes a delayed assistance for children with special needs.
(Natkritta Paisansombat, 2000, p. 108)

Hence, a study of a standard and appropriate model of an inclusive education which
concern individual differences and disabilities in order to respond to normal children and
children with special needs for early childhood development centers is necessary. A
research team decides to study model development in education management for children
with special needs in early childhood development center.

Objectives

1) To create administrative model of education for children with disabilities in child
development centers

2) To verify suitability of the developed administrative model of education for
children with disabilities.

Methodology
Research Framework

A research team studied an educational management model for children with
special needs in early childhood development centers by using 3 concepts as follow:

1) A systematic management theory in POLC (Planning, Organizing, Leading,
Controlling)

2) A concept of education management for children with special needs in SEAT
(Students, Environment, Activities, Tools)

3) A context of research used an education management in early childhood
development centers under The Local Administrative Organization

Population and a sample group consist of 30 educational administrators, 30 teachers
or carers in child development centers, Head of child development center, amount 30
people, Parents of 30 children with special needs, Special Education Academic And in early
childhood education, consisting of 35 people. A total of 155 people. Researchers collected

data from a sample group

The Developmental Model of Administrative Education for U 1 atui 2 AINYIAY — SuIAN 2562
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A sample of 7 APICC educational model development for children with special
needs in preschool. Consists of the Director of the Non-Formal Education and Youth Activity
Development Division Office of Coordination and Development of Local Education 1
Department of Local Administration, 1 president of the Subdistrict Administration
Organization, 2 special education experts, 1 early childhood education, 1 teacher or
caretaker and parents with children with special needs 1 person

Sample groups in examining the suitability of the APICC educational administration
model for children with special needs in early childhood development centers Specific
selection, namely school administrators Academic special education battle Academic
education in early childhood education There were a total of 12 teachers or carers for
children in child development centers under the local government organization.

Variables

Independent Variables are comments and recommendations from people about
their requirements of a model of education management for children with special needs in
early childhood development centers. A systematic management used the theory in POLC
and a concept of education management for children with special needs and used the SEAT
structure at the beginning. A context used education management in early childhood
development centers under the Local Administrative Organization.

Dependent variable is a model of education management in APICC type for children
with special needs in early childhood development centers. APICC type includes evaluation
(Assessment), to prepare (Preparing), teaching activities for children with special needs
(Instruction), a summary of education management for children in special needs
(Conclusion) and to work with different sections of community (Community).

A model of education management in APICC Type means a model of education
management for children with special needs in early childhood development centers. The
management comprises of 5 aspects as the following.

1. Assessment means an evaluation to find any risks of disabilities, separating and
screening. These include evaluation for special needs of children, media requirements,

accommodation, facilities and any other education assistance.

Vol.1 No.2 July — December 2019 The Developmental Model of Administrative Education for
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2. Preparing means a preparation in education, people, buildings, accommodation,
facilities, participations and network.

3. Instruction means an education management for children with special needs in
according to IFSP (Individualized Family Services Plan), IEP (Individualized Education
Program), and IIP (Individualized Implementation Plan).

4. Community means the cooperation between school, community, family, network
and interdisciplinary academics to support an education management for children with
special needs in early childhood development centers.

5. Early childhood development center means the Early Childhood Development
Centers under the Local Administrative Organization that manages an inclusive education
for normal children and children with special needs.

This research uses mixed methods to collect the data as the following objectives

Step 1 To create a model of educational management in APICC type for children
with special needs in early childhood development centers using data collection from the
survey of the situation and the needs model of education management model in APICC
type for children with special needs in early childhood development center. Number of
contributors 155 persons and used In-depth interview from professors and stakeholders 7
persons for suggestions the appropriate administrative model

Step 2 To verify suitability of the developed administrative model of education for
children with disabilities in APICC type for children with special needs in early childhood
development centers by improved the APICC model based on the data collected from step
1 to focus group to query suitability from professors 12 persons.

Research Tools

A research team used questionnaires to survey the conditions and requirements of
an education management for children with special needs in early childhood development
centers and used in-depth interviews and used questionnaires in semi-structure pattern.

Data Analysis

For quantitative data analysis, researchers use basic statistics to find mean, standard
deviation and percentage. For qualitative data analysis, the transitive from the interview

were analysis using content analysis.

The Developmental Model of Administrative Education for U 1 atui 2 AINYIAY — SuIAN 2562
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Results

The results revealed that the appropriate administrative education model for
university development centers under the responsibility of the sub-district administration
organization consists of three main parts as follows:

1. The first part provided the explanatory background and the principles of the
system, its objective, conceptual framework, and the theories used for developing the
system.

2. The second part, the administrative model of the education administration for
child development centers under sub-district administration organization is performed in 4
steps. The following discussion provides an overview of the findings of the research that was
conducted.

2.1) The system inputs were provided by the POLC management system and 5
management structures: management, personnel staff, academic, office building, participation
and network.

2.2) The education management in APICC refers to the process of assessment,
preparing, instruction, conclusion and community.

2.3) The outputs were treated in standardized education classes designed for
children with special needs.

2.4) The system feedback was shown by work performance report, for reviews and
an improvement plan.

The third part, the condition keys success of system achievement depended on
policies of public and government organizations as well as interdisciplinary teamwork and
networking.

Checking the appropriate of the model of Administrative Education for Children
with Special Needs in Early Childhood Development Center by using the APICC model. The
suggestions from 7 Professors that the APICC model is appropriate. It can be used as the
government policies for those Childhood Development Center to do. So that the researchers
make the manual to put the practice to be high beneficial by the experts recommend.

Research Conclusion

An outcome of a model creation of education management in APICC type for
children with special needs in early childhood development centers comes from the

synthesis of data collection from the survey of the situation and the needs for an education

Vol.1 No.2 July — December 2019 The Developmental Model of Administrative Education for
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management in APICC type for children with special needs in early childhood development
centers after that get the result to in-depth interview professors. The research found that a
model of an education management in APICC type for children with special needs in early
childhood development centers is appropriate and can implement to a model of an
education management in APICC type for children with special needs in early childhood
development centers. Researchers focus group to development of the appropriate an
education management model in APICC type for children with special needs in early
childhood development center. The result found that the model have suitably all part. In
addition, researchers create the manual for users to implement the model effectively.

A model of education management for children with special needs in early
childhood development centers in APICC type consists of 3 parts; input, process and
product. Researchers have prepared an operation manual of an education management for
children with special needs in early childhood development centers in APICC type with main
components.

The first part contains primary data includes background, principles, objectives
and conceptual theory in a model development

The second contains the process which includes 5 steps and divides into 3 main
components. Input is the aspect of assessment and preparing. Process is the aspect of
instruction, conclusion and community. Product is the aspect of an operation manual of a
model of education management for children with special needs in early childhood
management centers in APICC type that complies with a standard of education for children
with special needs and an evaluation of a quality of education management. Feedback data
is a summary report of the performance, improvement and action plan review.

The third part includes key success factors in implementing an education
management for children with special needs in early childhood development centers this
factors depend on government authorities, parents, a multidisciplinary team, and network
cooperation to have a trial. A policy recommendation is to implement a model of an
education management for children with special needs in early childhood development
centers in APICC type as a prototype in order to have a further developing.

The suggestions for the use of the model of education management in APICC type

for children with special needs in early childhood development centers are as follows:

The Developmental Model of Administrative Education for U 1 atui 2 AINYIAY — SuIAN 2562
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1. Government authorities should implement a model of education management
(APICC model) from this research to early childhood development centers in each region by
setting a pilot study in the early childhood development center of inclusive education for
children with special needs.

2. The Department of Local Administration should organize a training on education
management for children with special needs in early childhood development centers to
relevant personnel such as director of education division, teachers, and personnel involving
in education management.

3. The Department of Local Administration should organize a training on
knowledge and understanding of children with special needs, Education personal such as
director of education division, teachers should organize to education management from
assessment, screening, selecting, IEP making, IIP making, education management for children
with special needs. In addition, There should be a study of the relations between
educational management for children with special needs from variety government agencies
in order to find a guideline to promote an equitably education management for children
with special needs, and to prevent children from any additional disability that might occur
in the future.

From this study, It has shown that the movement in the current has been a part
of education for the administrative special education According to several researchers
(DiPaola & Walther-Thomas, 2003, p. 29) there have been significant changes in the roles
that school leaders must fulfill to implement a standards-based educational accountability
system. The requirements of APICC will not be a “passing fad” and so will affect the manner
in which special education administrators conduct their work. According to National
Education Act 2019 and Educational Management Act for the Disabled 2008. In addition, the
requirements for administrative special education are involve the skills of collaboration and
empowerment of others. Apparently, the administrative model of education for children
with disabilities in child development centers will be successful in with from collaboration
with families and other professionals (Crockett, 2002, pp. 157-168). However, education
management that focus on student centered theory, Therefore, teachers and personnel
involved in educational management should be aware of disability characteristics level and

ability. Educational institutions must manage learning to occur appropriately and with

Vol.1 No.2 July — December 2019 The Developmental Model of Administrative Education for
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maximum efficiency. For the benefit and happiness of students, both students with

disabilities and regular students (Allen, 1980, pp. 54-63).
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Abstract

The purpose of this study was to investigate problem-based learning experience
provision with think-pair-share to develop problem-solving abilities of young children.

The target group in this study included 27 preschool children in age from 5 - 6 years
old and studying in kindergarten level 3, second semester, and academic year 2018 at La-
orutis Demonstration school, Suandusit University Bangkok. They were selected by
purposive sampling. The instruments used in this study were plans problem-based learning
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experience provision with think-pair-share and record observational form on problem solving
abilities of young children. Data was analyzed by mean, standard deviation, and content
analysis.

The results of this study showed that young children who participated in problem-
based learning experience provision with think-pair-share had higher posttest scores in all
aspects of Problem solving abilities than pretest scores. From the observation, children
developed better problem solving abilities.

Keyword: P roblem-based learning experience provision with think-pair-share, Problem
solving, Abilities Young Children
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Abstract

The purposes of this study were to develop ballroom dancing curriculum for young
children and to study the results of using ballroom dancing curriculum for young children.
The target group included, 6 early childhood teachers, and 6 young children. The
instruments of this study included the ballroom dancing curriculum for young children, the
teacher need assessment questionnaire of the ballroom dancing curriculum for young
children, the quality evaluation for experts form of the ballroom dancing curriculum for
young children, the assessment form of ballroom dancing teaching practice and children in
ballroom dancing practice, and the teacher satisfaction assessment form of the ballroom
dancing curriculum for young children,

The results of the study showed that the development of the ballroom dancing
curriculum for young children consisted of 4 steps: 1. Need assessment 2. Curriculum
development 3. Curriculum implement 4. Evaluation curriculum. The curriculum documents
were 1) the ballroom dancing curriculum for young children consists of the concept of the
curriculum, the purposive of child development, contents, experience provision, media and
instruments, and assessment. 2) Training course manual for the implementation of the
ballroom dancing curriculum for young children. Procedure between researcher and the
early childhood teachers, and early childhood teachers and young children.

The results of using the ballroom dancing curriculum for young children was found
that the experts evaluated quality of the ballroom dancing curriculum for young children
were very good level. Teachers had good skills in ballroom dancing teaching activities and
young children had good skills in ballroom dancing activities. Teachers' satisfaction with the
dance curriculum for young children at very good level. Analyzed data by mean, standard

deviation and content analysis.
Keywords: The development of curriculum, Ballroom dancing, Young children
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Abstract

Parent involvement is one of the six procedures required to support children with
disabilities in the U.S. Parent involvement is an important strategy to support students with
disabilities success in learning in the school. Parents are the ones who know and understand
their children better than others. It is critical to invite parents to make a decision on their
child’s education process. There is a lack of parents’ involvement in special education
services such as taking part in Individualized Education Program (IEP) and receiving of a
child’s educational programming. Parents and families of individuals with disabilities have
rights to acknowledge, participate into and collaborate on the special education program
with the school. Telecommunication interventions is the technology tool that people can
exchange the information from the distance, and it can be a strategy to support parents to
join the collaboration between school and home. This paper gives the knowledge and
encourages using parent involvement interventions in families with individuals with

disabilities through telecommunication interventions.

Keywords: telecommunication, telepractice, parent involvement, Individualized Education

Program: IEP, special education

Increase Parent Involvement for IEP Meeting via Telecommunication

According to the Individuals with Disabilities Education Act (IDEA, 2004), American
legislation that supports individuals with disabilities, parent involvement is important and
legally required to promote the success among all individuals with disabilities. The parent
and thefamily have the crucial roles who know their children better than others and can
collaborate with the school for improving their children’s education (Ryndak, Alper, Hughes,

& Mc Donnell, 2012). Parent involvement is recommended to promote students’
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education in term of increasing student achievement, their attendance, and also decrease
their dropout number and decreasing challenging behaviors (Goldman and Burke, 2017).

It is critical to persuade parents to make a decision on their child’s education
process. IDEA stated that parents have the right to engage and must participate in the
decision process of the Individualized Education Program (IEP) of their children at school
(Fish, 2008). IEP meeting consisted of IEP team members and parents to equally collaborate
and discuss for their child’s special education services for the next school year (Turnbull,
Turnbull, Erwin, Soodak, & Shogren, 2011).

Before the IEP evaluation process, IEP team members must inform parents the
consent form and also inform them of the procedural safeguards notice, a written
explanation of parents’ rights under IDEA (Goldman & Burke, 2017). The research has shown
that some parents have been strugeled and feel unequally engaged and unreceived
accommodation in the IEP meeting. In some situation, parents have to argue with the school
to receive their desired services (Rossetti et al, 2018). The issue of lack of parent
involvement can be the language barriers (Rossetti et al., 2018), parent education, their
priority of works, their emotion to deal with their children, or financial support (Blackman &
Mahon, 2016). The percentage of parents who involved in the IEP process reported at the
moderate levels of satisfaction. The high and low levels of satisfactions were the same,
between 13%-14% (Spann, Kohler, & Soenksen, 2003). The purpose of the presentation is
to encourage the parent’s knowledge of special education laws and support their
participation in the IEP meeting and special education process at school through

telecommunication.

Important of Parent Involvement in Special Education

Emphasis on family involvement has weave an almost universal characteristic of
programs for all children including students with disabilities. Parent involvement in the
special education process is very important, especially they are participated in the IEP
meeting. They have a positive impact on their child’s academic success and learning
outcome in school after receiving the support and cooperation from school and community
(Fish, 2008).

Parents and families of individuals with disabilities are rights to acknowledge,

participate, and collaborate in the special education program with the school (Goldman and
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Burke, 2017). The development of an IEP is an ongoing decision-making process. It is critical
to invite parents to decide their child’s education process. IDEA stated that parents have
the right to engage and must participate in the decision process of the Individualized
Education Program (IEP) of their children at school (Fish, 2008). There are very few studies
focused on parent involvement interventions in the IEP meeting (Goldman and Burke, 2017).
Educator and researcher can help develop the intervention tool to persuade parents’
participation. Poe (2018) recommended telecommunication interventions (video
conference) could support parents’ involvement in special education program, especially

IEP meeting, by video calling via program at any their convenience time.

Individualized Education Program (IEP)

The Individualized Education Program (IEP) is the plan for a child's path in special
education at school. It provides individualized programs and services to meet the unique
needs of the child and an IEP team must review it every year. An IEP document provided
information about the student’s disability, the recorded data in any activities that the
disability effects in school, and the goals for each area that student needed (Thatcher, 2012).
The [EP team consist of parent, general education teacher, special education teacher,
representative of the educational agency, school psychologists, and the child. They make
educational decisions issues such as program development, assessment, and placement for
the child in the program (Yell, 1998). The child who is eligible to receive the IEP in the U.S.
must have one or more of the 13 specific disabilities categories listed in the IDEA and child’s
disability effect to their learning and performance from the general education curriculum.
Under IDEA requirements, parents are required to fully participate and had the right to give
inputs into their child’s education program in the IEP meeting (Yell, Katsiyannis, Ennis, &
Loinski, 2013).

Special Education Law in the U.S. that Applies for Parent Involvement in IEP

In 1975, the Education for All Handicapped Children Act (EAHCA) was signed to
establish six procedures that required to support all individuals with disabilities with an
appropriate education. One of the procedural protections in the EAHCA is to ensure that
parents of students with disabilities have meaningful participation under procedural
safeguards, a written explanation of parents’ rights under the law (Yell, 1998). Parent

involvement support an increase in their child’s learning and education outcomes. The
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procedural safeguards guarantee parents to seek the right in any inappropriate situation and
to support when they make any decisions impacting their child’s education through the IEP.

IDEA. Individuals with Disabilities Education Act (IDEA) is federal legislation that
provided an important role of parent participation in their children’s educational decisions
(IDEA, 2005). IDEA is legislated to ensure that all students with disabilities receive a free
appropriate public education and the rights services to meet their unique needs. Parent
involvement in IEP process is legislative outlines that state in IDEA (Turnbull & Turnbull,
2015). It stated that parents must be invited to participate every IEP meeting (IDEA, 2005).
There are many strugsles that can impact parents to avoid attending the IEP meeting. Special
education educators would be an important role to improve the IEP process and increase
parental involvement.

Lack of Parental Support in the IEP Process

Research has shown that some parents have been struggled and feel unequally
engage and unreceive accommodation in the [EP meeting (Rossetti et al., 2018). Parents do
not meaningfully involve and receive the contents of programming of their child and have
difficulty participating IEP meetings or providing input into their children’ IEP (Burke, 2013).
There are barriers of parent involvement that parents struggled which are the language
barrier, the parent’s education, the parent’s priority of works, and parent’s emotional.

Language barriers. The survey reported that parents have been isolated from
meaningful participation with education services with the reason of language barriers and
lack of information because of their culturally and linguistically diverse background and
specific technical term of language (Park, Turnbull, and Park, 2001). The IEP team should
avoid using the technical terms, explain terminology, and prepare to use the language that
parents could easily understand. Moreover, translator is needed for parents who are not
influenced in their second language.

Parent’s background education. The IEP team must prepare the parent’s basic
knowledge of the IEP meeting. Some parents are very eager to prepare ahead of time for
the IEP meeting from educational resources. They read and prepared all concerns and ask
questions in the meeting. However, there are many parents they are not enthusiastic to
learn all these processes. The IEP team should provide the background information and

prepare them the knowledge before the meeting. Parents stated receiving their children’s
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IEP information before the IEP meeting increase their engagement in the meetings (Spann
et al., 2003).

Parent’s priority of works. Different families have different priorities of works to
support each families” member especially families with individuals with disabilities. Some
parents are not able to participate in the IEP meeting because they have a conflict between
their support and their work requirement. The IEP team must support parents for the IEP
meeting by scheduling the IEP meeting that flexible to their availability and arranging the
alternative way of communication that parent could participate the meeting from the
distance area.

Parent’s emotion. After their child had been diagnosed with any type of disabilities,
most of the parents had been struggled with this situation. This could be one of the barriers
that isolated parents to involve in their child’s IEP process and all any school’s activities.
The IEP team must understand and help parents to improve their emotional feeling about
their child by providing them with some supporting resources and also the community
resources that they can receive services in the area. I[EP team must increase the parent-
friendly environment in the [EP meeting by giving them opportunity to participate in the
meeting in different ways (e.g., telecommunication).

How educators could improve the IEP process

® Notify meeting’s date and time early.

® Use simple language.

® (Clarify IEP letter to parent.

® Fxplain terminology to parent in a way that parent easy to understand.
® Have interpreter in parent’s native language.

® Make parent feel comfortable in the meeting.

® Resolve the disagreement with positive conversation.

® Prepare background knowledge of IEP meeting process to parents before the
meeting.
How to Prepare Parents for the IEP Meeting
There are few studies of parent training to increase parent involvement in school
program for parents of children with disabilities (Goldman & Burke, 2017). The authors
recommended educators should develop the parent training intervention to support parent

involvement in their IEP meeting. Additionally, the future research should include both
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mother and father in the parent involvement training and also in the IEP meeting (Johnson
& Simpson, 2013). Parent training interventions focused on IEP meeting involvement
included one on one IEP training package, IEP handout and follow-up via the phone, pre-
meeting with the teacher, video training, and meeting via telecommunication interventions
(Goldman & Burke, 2017).

Telecommunication Interventions

Telecommunication intervention is the way that people can exchange the
information including writing, words, sounds, or pictures through technology device and in
distance areas. Telecommunication intervention can be asynchronous, synchronous, or both
of asynchronous and synchronous (hybrid model) (ASHA, 2005).See Table 1 for a description
of telecommunication interventions. There are studies of parent coaching in specific
strategies via telecommunication in home setting (Meadan et al., 2016; Suess et al., 2014;
Wainer & Ingersoll, 2015). Telecommunication intervention can be the tool to support and
facilitate between home and school for IEP meeting, and it also strengthen the IEP member
role for parent with students with disabilities. This intervention can help parents received
the services and participate to the important meeting from the distance area.
Telecommunication intervention can help to collaborate and engage parents in the school

process including IEP meeting (Poe, 2018).

Type of Telecommunication Description

Synchronous Model Participated in real time/ Interaction between people
via the telephone or videoconference program (e.g.,
skype, Line, WebEx, Zoom).

Asynchronous Model Recorded of videos or data self-paced learning modules.

Hybrid Model A combination of synchronous and asynchronous.

Table 1: Telecommunication Interventions
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How Telecommunications Intervention can Increase Parent Involvement in the
Educational Process

Telecommunication interventions can be a strategy to support parent to participate
between school and home (Grogan-Johnson et al., 2013; Gudmundsdottir, Ala’i-Rosales &
Sigurdardottir, 2018; Wainer & Ingersoll, 2015) including engagement in IEP meeting team.
Telecommunication technology could be a strategy for IEP meeting teams to use in
the future including preparing parents before the meeting, participating the meeting via
videoconference program, or answering questions after the meeting (Poe, 2018).
Telecommunication intervention is the friendly tool that parent could easily contact IEP
team members or special educators when they have any concerns about their child.
The examples of telecommunication intervention that could use for IEP are telephone
conference (Patterson, Petit, & Williams, 2007; Thatcher, 2012) and video conference
(Meadan et al., 2016; Poe, 2018). Telephone conference or a conference call allows parents
to participate the meeting with others meeting team members via voice only, however,
video conference allows parents to attend the meeting with voice and live video.
Telecommunication intervention strategies need to be planned and implemented in
collaboration of the family.

Summary

This paper provides the educators knowledge on parent involvement and the use
of telecommunication intervention as a tool to increasing parent involvement in the IEP
meeting. IEP team and educators need a potential plan to involve parents and families
to partner in the IEP process. Parents can help IEP team develop the child’s IEP if they
meaningfully involved and participated in the IEP meeting. All barriers (e.g., language barriers,
the parent’s background education, the parent’s priority of works, and parent’s emotion)
that impact parent involvement will be solved if educators know the way to support and
know how to collaborate with parents. Telecommunication intervention can be one of
interventions how educators can use to prepare the background knowledge of the IEP
process for parents to prepare them before the meeting and also to give an alternative way

of communication between par.
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Transition Skills and Steps: Preparing Children with Disabilities for Inclusion
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Abstract

Developing successful transitions for children with disabilities into inclusive
education requires well-transitioned planning to meet qualification levels. Transition
planning should be adapted to improve specific transition skills for a child or other
individual’s needs.

This paper presents two major preparations for transition into inclusion. First, this
section focuses on understanding the movement of early childhood inclusive education
by discussing the literature for preschool inclusion that includes eleven areas: outcomes of
inclusion, social integration patterns, placement, definition, quality, instruction, teacher
attitudes, family attitudes, community participation, policy factors, and cultural influences.
The next section presents a series for understanding the implements of transition and
preparation of young children with disabilities toward inclusive programs that include four
primary areas: (1) types of transition, (2) transition skills or targeted skills, (3) steps of
transition preparation, and (4) parent involvement.

In summary, this paper develops six critical elements to ensure the quality of
transition preparation steps for children with disabilities as they move into inclusion. This
transition preparation needs thorough consideration to secure the journey of children’s

developments, and to enhance the families’ relationships and trust.

Keywords: Children with disabilities, Horizontal transitions, Inclusive programs, Transition

skills, Vertical transition

Introduction
A growing number of young children with disabilities have shown crucial
consideration for proper education and services to provide greater childhood development.

In Thailand, the Autistic Thai Foundation reported a rapid increase in the number of children
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who are diagnosed with Autism Spectrum Disorders (ASD), finding approximately 370,000
and the prevalence of ASD as 6 in 1,000 births in 2014 (Sorntamart & Srisuruk,2016). In 2008,
the Education Provision for People with Disabilities in Thailand mandated inclusive
education to promote a significant trend for fully enhanced high-potential learning
opportunities for children with disabilities in the general classrooms or inclusive classrooms
(Vorapanya & Dunlap, 2014).

Additionally, the United States of America has been facing fas tgrowing numbers of
preschool children with developmental delays. Hollingsworth and Buysse (2009) discussed
Odom and his colleague’s statement (2004), it noted that the U.S. Department of Education,
Office of Special Education Programs (2007) showed “36 of the 59 States and territories
reported serving 50% or more of their preschoolers with DD in general education programs”
(p. 287). It is increasingly common in the United States to include young children with
disabilities in inclusive preschool programs with other typically developing children (Huang
& Diamond, 2009).

Early childhood education in both Thailand and the United States of America have
been making similar efforts to pursue meaningful movements towards integration for young
children with disabilities in inclusion. The principles of inclusive education focus on
magnifying learning opportunities, and enlarging social benefits for all children (Huang &
Diamond, 2009).

Recent literature has described the benefits of inclusive settings which support
greater development for children with disabilities than segregated settings (Lillie & Vakil,
2002). Inclusion has been shown positive outcomes for young children with developmental
delays or other disabilities who receive educational services in inclusive classrooms
(Hollingsworth & Buysse, 2009; Odom, 2000). The benefits of inclusive environment provide
various opportunities of academic and social learning for both children with disabilities and
children without disabilities. All children can benefit from each other in several meanings
and values (Lillie & Vakil, 2002).

On the other hand, a key issue has been to be of high concern in two primary areas.
First, transitions to inclusive classroom srequire a child preparation component and specific
types of skills (Kemp & Carter, 2005). Young children with disabilities who transition from
daycare to inclusive system sperform difficult adjustments. Reasons for these difficulties can

be associated with children’s characteristic deficits including social skills deficits,
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communication skills deficits, and other functional skills deficits. Additionally, the lack of
knowledge and awareness of transitions to early childhood inclusive education can be a
significant barrier for teachers who advocate for diverse children in the classroom.
Unfavorable consequence can be an obstacle in the way of the development of an
individual’s needs and effective of a child’s future learning (Agbenyega & Klibthong, 2014).
Therefore, schools’ transitions have significant impacts on both challenges and opportunities for
young children with disabilities that draw in their everyday lives and future outcomes
(Pietarinen, Pyhalt® & Soini, 2010).

Early childhood inclusive education

An important movement from traditional special education to inclusive education
is to expand learning opportunities for children with disabilities who are surrounded by their
typical peers by extending opportunities to move forward in positive matters.

Early childhood inclusive education focuses on supporting unrestricted educational
learning and natural environment that develop all children’s potential. In addition, early
childhood inclusive education are early programs that provide meaningful learning
environments for children with and without disabilities from birth to eight years to engage
and learn together within inclusive settings (Agbenyega & Klibthong, 2014).

Under the Individuals with Disabilities Education Improvement Act of 2004(IDEIA) the
United Statesh as pronounced a legal mandate and civil right of inclusion which is natural
and least restrictive environment for children with disabilities from ages birth to six in
childcare and preschool educational settings (DeVore & Russell, 2007). A natural and least
restrictive environment is described under mandate that special education programs be
delivered in the natural environment where children in the same age groups spend time
and benefit from educational learning in school activities together. The advantages of early
childhood inclusive education have addressed developmental learning for children with
disabilities in language, cognition, motor, and social skills (Vlachou & Fyssa, 2016).

Indeed, successful inclusion requires collaborative efforts from a professional team,
including Early Childhood Special Education teachers (ECSE) and related services providers
or therapists (e.g., occupational therapists, speech therapists, and physical therapists). These
professional’s teams advocate for children with disabilities in the general classrooms instead
of providing educational services within self-contained classrooms. Those collaborations are

a critical key to success, early childhood special education teachers and professional teams
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must cooperate with early childhood regular teachers and families to classify the
appropriate learning options for the children with disabilities within inclusive education and
services (DeVore & Russell, 2007).

Odom (2000) shared viewpoints reflecting on literature about preschool inclusion in
the United States of America. Eleven principal areas are described, including: outcomes of
inclusion, social integration patterns, placement, definition, quality, instruction, teacher
attitudes, family attitudes, community participation, policy factors, and cultural influences.

Outcomes of inclusion

Children with disabilities improve performance in inclusive settings rather than self-
contained or traditional special education settings. Odom (2000) mentioned that researchers
have found the results of positive development of knowledge, behavior, and attitudes while
children with disabilities participate in classroom activities with typical children.

Social integration patterns

Early intervention has addressed social integration, social competence, and social
relationship to identify goals to promote children with disabilities progress in the inclusive
settings. However, these children have still been experiencing a higher risk for peer ignorance
or denial than typical children. Odom (2000) noted the suggestion of Guralnick (1999) that
effective intervention must include parents’ involvement when identifying the best options
to assess children’s progress when working with individuals with in inclusive surroundings.
Social skills intervention is an ongoing issue in inclusive education.

Placement

School systems are places more likely to prepare inclusive settings for children with
mild disabilities rather than children with severe disabilities. Even though, Odom (2000)
discussed research by Hundert and colleagues (1998) that found children with severe
disabilities showing higher scores on standardized measures of development in inclusive
settings than children who participate in traditional special education settings.

Definition

Odom (2000) noted the definition of inclusion that means “different things to
different people” (p. 21). Odom and colleagues (1999) also mentioned on their research
that inclusive preschool programs appear to be providing two primary dimensions, including
“organizational context and individualized service delivery model” (p. 21). Organizational

context means including community-based approaches such as child care classes, Head
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Start classes, and public-school classes. Individualized service is designed to delivery therapy
services, or collaborative team teaching through support of children in inclusive contexts
(McWilliam, 1995).

Quality

Odom (2000) discussed the comparison of the Early Childhood Environmental Rating
Scale between inclusive and special education classrooms that were used for assessing
quality. The results found that the inclusive preschool programs showed higher quality of
early childhood environment than traditional special education programs.

Instruction

Inclusive settings have approached individualized instructional techniques and
curricula for diverse children. Specialized instruction is a necessary aspect to promote
successful inclusive preschool programs, and have reached positive behavioral and
developmental outcomes.

Teacher attitudes

Early childhood teachers have encouraging attitudes to include children with
disabilities in their classroom. Teachers also have strong perspectives that these children
should be served in the inclusive settings. However, early childhood teachers showed two
major concerns, including (1) lack of knowledge about children with disabilities, and (2) high
enrollment of children with severe disabilities.

Family attitudes

Family members who have a child with disabilities have expressed supportive
attitudes to encourage their child in the inclusive settings. The parents purpose the benefits
to their child toward three primary areas, including: increased acceptance, opportunities to
learn, and opportunities to imitate good developmental models. On the other hand, the
parents are also concerned with the lack of quality of the inclusive school system such as
large class sizes that make it problematic for obtaining special services, and staff preparation.

Community participation

The goal of inclusion in educational services aim to prepare the children with
disabilities to participate in the community. However, children with disabilities have less
access to participating in community activities than typical children. The children with

disabilities who participate in some community activities with their parents are increased
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valuable outcomes of early intervention programs (Beckman et al, 1998; Ehrmann,
Aeschleman, & Svanum, 1995; Guralnick, 1994).

Policy factors

The policy drives practices, and the administrators are an important role that has
major effect to implement inclusive education. Three major policy barriers to inclusion are
found that relate to program standards, financial concerns, and personnel and staff
concerns.

Cultural influences

Odom (2000) summarized a strong statement “cultural and linguistic characteristics
of community and family shape the form that inclusion takes in the classroom and access
that children have to inclusive programs” (p. 22). However, three major cultural issues to
inclusive education appeared; including (1) the different language can be barriers between
home and school that affect effective communication between parents and teachers, (2)
the development of the Individualized Education Program (IEP), and (3) children’s social
relationships and friendships.

Reflecting on the literature, preschool inclusion by Odom (2000) summarized
effective movement of early childhood inclusive settings. However, certain areas are still
progressing such as social integration patterns, placement, quality, instruction, community
participation, and policy factors. Odom’s discussions could positively benefit and affect the
future lives of young children, family members, teachers, and administrators/ policymakers.

Inclusive education is designed to provide least restrictive environment of learning
within natural and social setting. Inclusion provides a great opportunity for children with
disabilities to engage in the general classroom with other children without disabilities by
assisting with individual support needs. Inclusion is not only providing opportunities, but
also serves the right of every child, high value of human rights, equality, dignity, respect,
and acceptance(Kaur etal., 2016; Vlachou & Fyssa, 2016).

Preparing young children with disabilities for transition into inclusion

Johnson (2013) shared the viewpoint of the definition of transitions by Bridges (2009),
it noted that “transitions are processes that start with an ending and end with a beginning”
(p.1).The transition processes involve supporting children to pass through three transitional
phases, including: (1) the ending phase, (2) the “neutral zone” (Bridges, 2009, p. 5), and (3)

the final phase — a new start to another change. In the United States, three early transitions
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are significantly addressed for young children with disabilities passing through critical changes
of educational services: (1) early intervention, (2) preschool programs, and (3) kindergarten
(Rosenkoetter, Hains & Dogaru, 2007). Commonly, young children begin to develop learning
and adapt their new skills in new environments. However, some children are easy in
adjustment; some children can be difficult adapting, to increased high stress and anxiety
(Chandler, 1993). The transitions can draw several challenges to young children with
disabilities due to their deficits of characteristics, large class size, and unfamiliar surroundings
and people, and large scale public schools (Rosenkoetter, Hains & Dogaru, 2007).
Undeniably, transitions may not be successful or produce effective learning unless steps are
taken to prepare children with disabilities (Chandler, 1993).

This section describes four main implements of transition and preparation for young
children with disabilities toward inclusive classrooms, including: (1) types of transition, (2)
transition skills or targeted skills, (3) steps of transition preparation, and (4) parent
involvement:

Types of Transition

Transition policies implicate two major types of transitions: (1) vertical transitions,
and (2) horizontal transitions (Rosenkoetter, Whaley, Hains & Pierce, 2001; Kagan & Neuman,
1998).

Vertical Transitions

The Regional Educational Laboratories’ Early Childhood Collaboration Network
(1995) described the term of vertical transitions, refer to the continuity of long term
connections that plan from one institution to anotheras related across a period of time
(Barblett, Pugh, Kilgallon & Maloney, 2011; Kagan & Neuman, 1998). A child and family’s
participation in transition from one service system to another, for example: a child has
moved from a care center to a preschool and then from the preschool to a kindergarten.
Likewise, transition planning should be provided to a child’s services. It also can be
beneficial to guide families in learning the differences between service systems and
understanding of the path as their child grows (Rosenkoetter, Whaley, Hains & Pierce, 2001).

Horizontal Transitions

The Regional Educational Laboratories’ Early Childhood Collaboration Network
(1995) also described horizontal transitions that refer to “the various settings in which a

young child receives care and education at any point in time” (p. 10). Horizontal Transitions,
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which happen as a child’s daily routine moves from different settings to another (Barblett,
Pugh, Kilgallon & Maloney, 2011). Each day, children’s daily routines are often involved in
the changes and adjustments from activities to other activities. Johansson (2007) discussed
that horizontal transitions are a part of children’s everyday life that make transition from
one setting to another possible. For example, a child has dinner at a grandparent’s house,
plays in the playground in the neighborhood, participates in dance class at local dance
school, goes to see a movie at the theater, attends a local public school, and receives
health care and dental care at a local clinic (Rosenkoetter, Whaley, Hains & Pierce, 2001;
the Regional Educational Laboratories’ Early Childhood Collaboration Network, 1995).

From the standpoint of vertical transitions, early childhood educational services
should be concentrated providing a service plan during pregnancy, birth, and extend until
the child is eight years old. The service plan can extend beyond, for any matter of years,
connecting in partnerships for the various transitions that occur during a child’ searly
development. In addition, from the perspective of horizontal transitions, it is of substantial
importance that early childhood providers should make strong connections with families.
Each service considered to be linked with every other service for clarifying the same rules,
expectations, communication, and cultural capital. Strong connections encourage children
and families” benefits, and prevents any potentially harm during early development (the
Regional Educational Laboratories’ Early Childhood Collaboration Network, 1995).

Valuable concepts of vertical and horizontal transitions are associated with securing
the changes during a child’s development. Both transitions should receive equal attention
in significant planning and implementation at the start of early childhood educational
services.

Transition skills

Research into the integration of children with disabilities has posed important trends
to shift from traditional special education to inclusion by supporting these children to
develop skills that will gain their opportunities of success in inclusive education (Kemp &
Carter, 2005). Accordingly, transition has intensely focused on developing specific skills for
young children with disabilities needed to function effectively in inclusive settings. While
there is common agreement that transition to school within inclusive settings must engage

a child preparation component (Rous & Hallam, 2012; Kemp & Carter, 2005).

Vol.1 No.2 July — December 2019 Transition Skills and Steps: Preparing Children with

Disabilities for Inclusion



48

13813MFINININISANY UGN Ty

Transition skills or Targeted skills are the skills and behaviors that children need to
endure for reaching and achieving the requirements of new educational programs (Chandler,
1993). There are certain skills required for children to be functional independents in inclusive
classrooms like making new friend(s), learning new rules, listening and following instructions,
working on task completion, and attending in a large group (Kemp & Carter, 2000). Hence,
transition skills are profoundly required for practical integration.

Kemp & Carter (2005) discussed some suggestions that teaching children in
developmental learning of transition skills or targeted Skills, including: academic, social
behavior, communication and classroom skills can promote successful integration.
Additionally, Kemp & Carter (2005) shared the survey study by Green and Kemp (1998), that
teachers from 40 State Department of Education districts in New South Wales showed the
response that communication skills were significantly important, as was regarding self-help,
social skills, and academic skills as being the least important areas at an inclusive
kindergarten (p.32).Chandler (1993) also confirmed the study by Hutinger (1981) that found
teachers have identified transition skills or targeted skills as more influential to successful

transition into inclusive classrooms than academic skills.

Table 1. Presents some examples of needed transition skills as contributions to promote
young children with disabilities integration into successful inclusive classrooms. This list of
transition skills was compiled from various articles including: Wisconsin Community of
Practice on Transition Practice Group on Health (2017); PACER Center (2015); Tean (2014);
Florez (2011); Kemp and Carter (2000); and Chandler (1993).

Transition skills

Communication | - Follows and recalls short directions.

- Follows simple instruction, and group instruction.

- Communicates wants and needs.

- Asks for assistance.

- Asks for information.

- Responds to individuals’ questions, and group questions.

- Relates conversation with experience.

- Responds when given verbal feedback.
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Transition skills

- Shares and cooperates with others.

Self-Help - Cares and responsible for personal belongings.

- Recognizes and avoids danger.

- Responds to and obeys warning words.

- Recognizes when a problem occurs.

- Solves simple problem:s.

- Asks for assistance when complex problem exists.
- Feeds self independently and appropriately.

- Dresses independently.

- Cares and responsible for own toileting needs.

- Toileting independently.

Social Behaviors | - Follows and obeys classroom rules.

- Follows classroom routine.

- Understands role as part of classroom group.

- Shares and cooperates with others.

- Imitates peer good models.

- Respects others and their property.

- Takes turns, and participates appropriately in groups.
- Plays appropriately.

- Interacts appropriately and defends self without aggression.
- Expresses emotions appropriately.

- Stays on task and waits appropriately.

- Allows trying something new and changes.

Task-Related - Stays on task for short / long periods of time.

Behaviors - Completes and responsible for own tasks at appropriate times.
- Recognizes materials needed for tasks.

- Responsible for materials and cleans up work areas.

- Waits and does not disturb others during classroom activities.

- Sits steadily in own space and respects others.

- Asks for additional support.

- Follows routine transition.
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Transition skills

Follows instructions independently.

Follows task directions in small and large groups.
Initiates in small and large group activities.

Walks around the classroom appropriately.

Ability to make decisions and make choices.

Self-Advocacy

Knows how to stop and when to say “No”.
Communicates and expresses own needs and wishes.
Knows where to get support or assistance.

Knows who to go ask for questions or assistance.

Knows how to ask for materials.

Self-Awareness

Knows own name, and relatives’ names.

Knows self-information (e.g., birthday, and favorite foods).
Knows relative information (e.g., dad or mom career, and their
phone numbers).

Knows simple contact’s information (e.g., address, phone number).

Self-Regulation

Knows how to take care of personal needs (e.g., eating, drinking,
and dressing).

Knows what to see, hear, touch, taste, smell, and relates to own
experiences.

Knows responsibility.

Expresses emotion and reacts with appropriate behavior.
Recognized different senses in surroundings (e.g., loud, soft, hot,
and cold).

Seeks attention appropriately.

Recognizes when the turn has ended to take conversational turn.
Knows how to requests peers to initiates in the group appropriately.

Tries strategies to help others solve problems.

Activities of Daily

Living

Washing and caring for personal hygiene.
Dresses and undresses, takes off shoes.
Eats skillfully with a fork and spoon.
Drinks and lifts a cup without spilling.

Transition Skills and Steps:
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Transition skills

- Feeds and gets food safely to mouth.
- Knows to ask for additional care when having difficulties toileting,
or when stomach is upset.

- Walks alone up and down stairs independently.

Safety - Knows who to ask for help.

- Knows the private parts of the private body.

- Uses materials in appropriate ways (e.g., scissors, and ruler)

- Avoids playing in dangerous areas (e.g., electronic outlets, stairs,
and pool).

- Follows the rules and instructions.

- Wears shoes when going outside classroom.

Table 1. Examples of general transition skills for integrating in the inclusive classroom

Teachers can combine transition skill swith classroom activities and routines to
support smooth adjustments for children with disabilities integrating with new surroundings.

Steps of transition skills preparation

This section has summarized the relevant procedures to employ transition step-by-
step through inclusive classrooms activities. Chandler (1993) suggested five steps, consisting
of: (1) developing the list of transition skills, (2) developing and accommodating methods to
teach transition skills for all children, (3) developing and accommodating methods to teach
transition skills for individual’s needs, (4) identifying and teaching specific transition skills for
all children, and (5) identifying and teaching specific transition skills for individual’s needs.

Developing the list of transition skills

The list of general transition should be developed by achieving the requirement of
successful transition to inclusion. Mainly, teachers prepare children with disabilities for
transition with a list of transition skills needed to address the requirements for transition
success in an inclusive education environment. When preparing for transition, the teachers
can gather children’s information in two processes: (1) observe each child’s needs

(individual’s needs), and (2) interview the families, previous teachers, or others who have
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been involved with a child’s development. The children’s lists of transition skills should be
evaluated and updated yearly.

Developing and accommodating methods to teach transition skills for all
children

Teachers apply strategies for teaching and developing transition skills with all
children to engage in inclusive classroom activities. The lists of transition skills should be
adapted into teaching goals, classroom routines, and activities. For instance, teachers
encourage children to make decisions or choices by offering to read a book or listen to
music during a break. Another instance, teachers can gradually extend extra time for children
to complete tasks individually. Implementing transition preparation activities in the inclusive
classroom should be combined with family involvement. Children with disabilities,
particularly children with ASD can benefit from various adaptations and modification design
to inclusive classroom curriculums and activities (Deris &Di Carlo, 2013).

Developing and accommodating methods to teach transition skills for
individual’s needs

The goal and teaching methods of transition skills preparation is designed to meet
a specific child or individual’s needs for maximizing benefits of learning in the general
classroom. For instance, teachers can use a timer for promoting and teaching self-
management. The goal of this method is to support children with disabilities to improve
skills and for them to be capable to work on tasks independently. These children will be
able to receive benefits from the engagements in the inclusive activities rather than from
the self-contained classroom or special education classroom.

Identifying and teaching specific transition skills for all children

It is important that teachers pay attention in observing all children and identify
specific transition skills during class activities. Individualized methods may be applied to
work with the children who need their teachers’ assistance by teaching these children to
raise their hand when they need help. While, other children can be taught that they can
request assistance from their peers and work together. Generally, specific transition skills
need to be taught by helping children seek assistance. The teachers’ optimistic attitudes
are also important. Having an optimistic attitude helps to reinforce that individualized
methods are beneficial to all children and can be applied to learning and to how we help

each other.
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Identifying and teaching specific transition skills for individual’s needs

Children with disabilities may require close assistance with transition skills. The
teachers can use simple directions or provide specific procedures based on individual’s
needs to support the completion of a task. For instance, only one or two children may need
to learn how to line-up to receive food during lunch time. The teachers can provide a
physical structure method by using stickers in the shape of arrows on the floor to help
children focus on the spot where they’ resupposed to line-up. Physical structure is a TEACCH
method, and Richard (2000) noted that “defining physical positions for tasks helps to
organize a space...” (p.122).

To integrate diversity of children in the inclusive classroom requires the determined
effort of teachers ‘to prepare for promoting children’s successful transition. When children
enter the inclusive classroom two lists of skills should be developed by combining (1) a list
of skills or a general standard goal (s), and (2) a list of skills that teachers expect children to
improve. Teachers are also able to maintain existing skills and encourage the development
of the desired skills. For instance, the teachers can use picture cues to help the children
learn to follow instructions during group reading. The teachers also promote individualized
transition by developing a picture symbol to help a child work quietly without disturbing his
or her peers during reading activity. For greater transition preparation steps, modifications
should be adapted to meet the individual’s needs, parents’ goal, and a child’s information
from previous teachers or educational services.

Parent involvement

The parents may also be concerned with their child moving into new environments
which is larger classrooms and are unfamiliar from the previous educational program. Thus,
it is important in early childhood education that parents receive attention and partner with
teachers to collaborate on the support for young children (Mcintyre, Eckert, Fiese, Reed &
Wildenger, 2010).

Parent involvement can be very helpful because they likely have substantial
information from previous educational services (Mcintyre, Eckert, Fiese, Reed & Wildenger,
2010; Chandler, 1993). In addition, parents have a detailed history of their child’s

development, especially medical reports, the results of private evaluations, or therapeutic
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intervention (PACER Center, 2010). Teachers can encourage families to be a part of
instructional procedures for their child’s transition.

Chandler (1993) suggested several techniques which can build cooperative team
work between teachers and parents. First, children can receive the benefits, if the teachers
are combining the family’s daily routines and activities that are related to transition
preparation activities in the classroom. Next, the teachers can guide parents to teach the
children transition skills within situations at home or during activities using similar materials
and instructions as the classroom or school. Teachers can help the parents to develop their
child’s generalized skills for learning responsibility in activities of daily living at home. For
example, parents can teach a child to clean his or her work space, replace and organize
materials after finishing play/work. Finally, teachers should be considerate that some parents
are willing to participate in preparing their child for transition into inclusive classrooms rather
than only focusing on a parent’s devotion. A parent’s involvement should be received as
an individualized support by his/her needs, desires, and abilities to participate in school
transition preparation (Chandler, 1991).

Summarized keys to transition preparation steps and skills into inclusion

Developing successful transitions for children with disabilities into inclusion is still
an issue, and requires greater attention. Mainly, a well-developed transition plan can be a
great benefit to develop children’s skills, and gain family relationship and trust (Hawai‘i
Good Beginnings Interdepartmental Council, 2004).

The summary of this article focuses on the highlights of transition preparation into
inclusive classrooms that need thorough consideration. The diagram (Figure 1) includes six
critical elements that are developed to enhance the quality of transition preparation steps

and skills for children with disabilities move into inclusion.
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Figure 1: Summarized transition skills and steps for inclusion
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Abstract

Waldorf School Is an alternative school that aims to develop learners to have
complete humanity and give importance to humanity in each age range. The teaching and
learning activities of Waldorf teaching at Panyothai are examples of Waldorf schools that
provide education from kindergarten to secondary School that has an understanding of
human philosophy Understand culture Thai context and environment. The schoolhas aiming
for children to learn happily, learn through play, singing, storytelling, art, sculpture,
woodwork, handicraft, cooking and using imagination from within, practiced through various
activities, Love nature and the environment which is an example school that can strengthen

immunity for children to live with the world in the future with awareness.
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Executive Functions of the Brain: EF with Developing Early Childhood in Thailand
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Vinweaneaq Executive Function (EF) ApAuaIunsavesauadlun1smiuaudn Afu
AnuAn uazirdumsnsyiuilesjsgidnvanesinus EF fesduszney nguiinwy 3 sudaidu 9
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Aawaugu e andundnisziudnanineilomaiauvinvrdndulumnissui 21
AEAey: vinven1sAnuImsianisawinwelunssed 21nsiaunnnnUgu e

Abstract

Executive Function (EF) is the ability of the brain to control thoughts, feeling and
actions in order to achieve the objectives. EF comprises of 9 elements organized into
3 skills groups: 1) Basic skills, 2) Self-control skills, and 3) Practical skills. According to
a number of studies and the acceptance of the educators, the most important skills
considered as the foundation of EF are Working Memory, Inhibitory Control and Shifting
or Cognitive Flexibility. EF does not develop naturally inchildren’s brains. To develop
children’s EF, having the children practice, step by step and continuously would be an
effective way. The children learn through various real life experiences that provide the

opportunity with thinking, planning, challenging and reviewing. Promoting the development
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of EF appropriately from early childhood will ensure that Thai children have the opportunity
to develop 21st century skills.

Keywords: Executive Function (EF), 21st century skills, Developing Children, Early Childhood
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